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ABSTRACT 

 

Rus Winarni. 2010.  Learning English within Communicative-analytic 

Approach.  Yogyakarta:  The Graduate Program in English Language Studies, 

Sanata Dharma University 

 

 Seeing the needs to approach language learning in non-English speaking 

countries differently, Tarnopolsky proposes Communicative-Analytic Approach -

which consists of three major stages, namely the guided-communicative stage, the 

analytic stage and finally the crowning stage.  CAA was reinterpreted using the pre-

existing and currently adopted approaches in foreign language learning areas.  The 

three stages of CAA then was reconstructed and reinterpreted using three major 

approaches – Communicative Approach (CLT), Grammar-based Approach and 

finally Content-based Instructions (CBI) for their proximities to the stages identified 

by Tarnopolsky. 

 This is a case study research, where three participants learning English within 

CAA were observed and interviewed about their ways of interpreting and dealing 

with the reality around them.  Interviews and class observations were taken from 

November 2009 through February 2010.  The description was qualitatively taken 

from the accounts of the interviews and class observations.  The study used themes 

emerging from the texts. The triangulation was maintained from students‟ classroom 

performances, assessors‟ scores and class worksheets or documents and some 

additional narratives from mothers of two of the three participants. 

 The themes identified have shown that the participants shared the benefits the 

learning English within CAA in several ways.  First, they develop their language 

components.  Grammar, however, did not appear significantly in their language 

performance or in their productive skills.  Secondly, they developed their discourse 

competence.  Third, they considered that meanings were the most important aspect of 

language learning.  Then, the participants developed their critical thinking. The 

research also confirmed Tarnopolsky‟s assumption that CLT alone did not suffice 

EFL learning.  Finally, CAA improved the participants‟ external motivation in the 

form of enjoyable classroom instructions, low affective filter and engaging materials 

or topics.  Differences among individual experiences, however, mostly dealt with the 

problems and strategies learners used to make sense of the content presented to them.   

 The study implied that learners required meanings and purposes in learning 

the language.  First, it is important to equip learners with the tools to make sense of 

the topics and to express their ideas through bottom-up strategy in the Analytic stage.  

Secondly, learning the language should not be the end in itself – not only to learn to 

use the language.  Learners need to be oriented towards the higher goals of language 

learning – that is to deal with the world outside them – by using the language to learn 

about other things around them.  Thus, what they need to acquire first was what to 

say rather than how to deliver discourses. 
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ABSTRAK 

 

Rus Winarni.  2010.  Pembelajaran Bahasa Inggris dengan Menggunakan 

Pendekatan Komunikatif-analitik.  Yogyakarta: Kajian Bahasa Inggris,  

Universitas Sanata Dharma  
 

 Karena Pendekatan Komunikatif dipandang kurang maksimal dalam  

mengembangkan pembelajaran bahasa Inggris di dalam masyarakat dengan bahasa 

ibu non-Inggris, maka Oleg Tarnopolsky memberikan gagasan tentang pembelajaran 

bahasa asing dengan Pendekatan Komunikatif-Analitik.  Pendekatan ini memiliki ciri 

khas yang terdiri dari tiga tahapan pembelajaran  yaitu tahap komunikatif-terbimbing, 

tahap analitik dan yang paling atas adalah tahap mahkota atau komunikatif.  Karena 

modul dan catatan tentang pendekatan KA ini sulit didapatkan, maka pendekatan ini 

direka-ulang dan diinterpretasikan kembali melalui pendekatan alternatif yang ada di 

dalam dunia pembelajaran kita, sehingga, ketiga tahapan tersebut di atas diwakili oleh 

tiga pendekatan pembelajaran bahasa yang umum digunakan yaitu pendekatan 

Komunikatif, Pendekatan Analitik serta pendekatan Pengajaran Berbasis Isi. 

 Riset ini merupakan studi kasus dengan melibatkan tiga peserta didik yang 

belajar bahasa Inggris melalui pendekatan komunikatif-analitik.  Proses pembelajaran 

dan wawancara mengenai pengalaman mereka dalam belajar menggunakan 

pendekatan ini direkam dengan kamera video dan MP-3.  Observasi kelas dan 

wawancara dilakukan sejak Nopember 2009 samapi dengan Pebruari 2010.  Data 

qualitatif diperoleh melalui observasi kelas, wawancara dengan peserta didik serta 

dengan orang tua peserta didik.  Study ini dianalisis dengan menggunakan tema-tema 

yang didapatkan dari tema-tema yang muncul dari data itu sendiri.  Triangulasi 

dilakukan dengan menggunakan nilai dan komentar dari dua penilai yang memiliki 

kredibilitas yang setara serta dari wawancara dengan orang tua serta dari observasi 

kelas. 

 Studi ini menunjukkan bahwa para peserta didik sama-sama memperoleh 

manfaat dari pembelajaran dengan menggunakan pendekatan KA.  Pertama, mereka 

mengembangkan komponen bahasa mereka seperti pengucapapn, kosa kata serta tata 

bahasa.  Namun, meskipun ketiganya merasa yakin bahwa mereka mengembangkan 

komponen bahasanya, namun, komponen tata bahasa tidak begitu terlihat di dalam 

proses pembelajarannya.  Hal ini sangat dimungkinkan karena adanya fenomena 

interlingua atau proses pembelajaran yang tengah terjadi (interim) sehingga 

komponen ini belum dapat diekspresikan dengan tepat dan otomatis.  Kedua, para 

peserta didik mengembangkan kemampuan diskursus mereka.  Ketiga, studi ini 

menunjukkan bahwa para peserta didik menganggap bahwa „arti‟ merupakan aspek 

yang sangat penting dalam pembelajaran bahasa.  Keempat, para peserta didik 

beranggapan bahwa pendekatan ini mengembangkan pemikiran kritis mereka.  

Selajutnya, riset ini juga memperkuat asumsi Tarnopolsky bahwa pendekatan 

komunikatif saja tidak cukup untuk menyelenggarakan pembelajaran bahasa.  

Terakhir, pendekatan KA mengembangkan motivates ekternal siswa melalui kegiatan 

yang menyenangkan, kecemasan yang rendah, serta materi atau topic yang menarik.  

Perbedaan pengalaman pembelajaran ini, secara individual berkisar pada masalah 
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yang dihadapi para peserta saat memahami teks bacaan serta diskusi, serta strategi 

yang digunakan peserta didik untuk mengatasinya.  Perbedaan pengalaman juga 

menyatakan bahwa pendekatan komunikatif dalam pembelajaran bahasa tidak cukup 

untuk pengajaran yang optimal.   

 Implikasi riset ini adalah bahwa para peserta didik memerlukan arti dan tujuan 

dalam belajar berbahasa.  Pertama, penting bagi peserta didik untuk mendapatkan alat 

untuk memahami tema diskusi serta untuk mengungkapkan pemikiran-pemikiran 

mereka melalui strategi bottom-up pada tahap analitik.  Kedua, pembelajaran bahasa 

bukanlah tujuan utama bagi para peserta didik.  Para peserta didik memilih untuk 

mendapatkan tujuan yang lebih tinggi dari hanya sekedar belajar bahasa – yaitu untuk 

bisa mengerti dunia di sekeliling mereka dengan lebih baik.  Dalam hal ini, para 

peserta didik ingin bisa menggunakan bahasa yang dipelajarinya untuk mempelajari 

hal-hal lain di luar mereka serta mengungkapkan pemikiran-pemikiran mereka 

mengenai dunia di sekitar mereka.  Dapat disimpulkan bahwa para peserta didik lebih 

memerlukan pengetahuan untuk didiskusikan dari pada cara-cara berdiskusi. 
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CHAPTER I 

INTRODUCTION 

 

This chapter will highlight some key points on Research Background, Problem 

Limitation, Research Goals, Research Question, Research Benefits and Key Terms.   

 

A. Research Background  

When I first took my first practicum teaching at SMEA (now SMK) 

Marsudi Luhur I Yogyakarta, I was like being thrown into the 

middle of nowhere, handling around thirty-something students 

within CLT.  CLT in my previous understanding was far from being 

realistic to be implemented in the classroom at that time.  Aside 

from students’ lack of motivation, the instructional failure was also 

due to my lack of technical assistance from both my academic 

advisor and my field trainer.  Even though I took the  subject on 

Classroom Design and Peer Teaching, I did not get any technical 

trainings from my  lecturer.  The subject I got in my teacher-

training course was so conceptual that it is hard to make any direct 

use of it.  I was flung between implementing rigid grammar 

instructions or incorporating loosely structured CLT in my class.  

There were times when I felt that teaching English is a non-sensible 

job.  What actually am I teaching?  Did I teach my students to 

listen, to speak, to read and to write in English or should I teach 

my students the content of their listening and reading texts?  Is it 

more valuable for me to teach the grammar, vocabulary and 

pronunciation rather that those all above?  (A Reflection in 

September 2005) 

      
 

As English gains its prominence across the globe, TEFL has been introduced far earlier 

to non English-speaking communities.  Those communities, including Indonesia, start to 

incorporate English in their primary school curriculum even though it occupies a minor status 

or optional.  In his book Teaching English to Children in Asia, David Paul (2003) argues that 

English should be taught in different manner in Asia due to a number of reasons.   First, Asian 
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children do not get rich exposure of English in their environment due to political and 

economical reasons.  Secondly, despite the common characteristics that the Asian children 

share with other children all over the world, children in Asia are brought up within different 

values and norms by their surrounding communities.  Consequently, Paul (2003) asserts that if 

we want the children to adopt a positive and active approach to learning with a clear sense of 

direction, our courses and each individual lesson with the courses need an underlying 

consistency. 

Now that communicative approach substitutes more traditional approaches in the 20
th
 

century in all over Asian countries, experts consider that the implementations of 

Communicative Language Learning (CLT) need further investigation and thorough 

assessment.  Both investigation and assessment should be derived from several aspects such as 

the origin and the nature of CLT as well as the areas where CLT is considered to be the most 

favorable approach.  The development of Content and Language Integrated Learning (CLIL) – 

where learning academic subjects is framed within English language learning and syllabus – 

gives a lot more challenges to both learners and teachers in Indonesia in seeing the new role of 

English as a foreign language as well as the language of instructions.  Problems may arise since 

not all learners are well-trained in the target language and not all content teachers are ready to 

the new challenge.   The problem is also compounded with the fact that being taught in a 

country of the outer circle, the practices of CLT is considered immature due to the absence of 

language input and contexts for communicative behavior. 

Regarding the new proposal, Harmer (2003:292) asserts that the problem is not located 

within the methodology or the ideas that the CLT generates but rather with how they are 

adapted to fit the needs of the students who come into contact with them.  Therefore it is 

understood that when teachers do not have thorough understanding on CLT, they can hardly 

develop practices appropriate to their contexts, and worse, they will return to their traditional 
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pedagogy which gives more emphasis on knowledge or cognitive skills rather than 

communicative competence. 

The situation is worsened by the fact that being taught in the expanding circle, Kramsch 

(1993) sees the dichotomies in teaching language, therefore, she believes that a separate agenda 

is necessary to be inserted into CLT that is widely practiced among the communities in the 

expanding circle.  Similar reservation is also conferred by Tarnopolsky (2000) saying that one 

of the alternatives to minimize the deficiency is by compensating it with deliberate focus on 

language forms supplying students with hypothesis and testing.  By equipping learners of the 

expanding community with the ability to analyze the language forms, it is expected that they 

can make use of their linguistic competence as the base for all of the discourses they create that 

are not present in the classroom repertoires.  

Another proposal for the re-introduction of analytical aspect of the language learning 

into instructional contexts also results from the awakening of the balanced-approach where 

there is no single correct choice for all teaching contexts.  In line with the beliefs, learning 

communities should be able to proceed towards learners‟ autonomy signified by the 

manipulation of cognitive, meta-cognitive as well as socio-affective strategies.   

CLT, as one of the cultural products of the ESL community, to some extent is 

incompatible with the post-modernistic spirit due to a number of reasons.  First, the term 

discourse competence or sometimes addressed as interactional competence, as one of the four 

underlying competencies for communicative competence, is referred to as the competence of 

the English native-speaking discourse and styles which makes the issue easily biased toward 

colonialistic point of views.  Secondly, socio-linguistic competence as another underlying 

competency is referred to as the competency expected by the communities in the expanding 

circle to be able to convey the message in the manner appropriate to the target cultural 

contexts.  In fact, the target social contexts, currently, varied owing to the nature of English as 
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the world‟s language which represents an array of cultures and people.  Such conditions require 

English to be able to adapt and to represent the social behavior in relevant social contexts.  

Therefore, English can be seen not only as a means of communication of Non-Native English 

Speaking people to the Native English Speaking ones, but instead, seen as a means of global 

vehicle to express people‟s idea intended for others‟ well-being. 

In fact, instead of leading EFL learners toward successful learning, the previous two 

competencies ironically hinder autonomous learning promoted by the post modernistic society 

for the EFL learners cannot set their own distinctive strategies for their own contexts of culture 

and the status of the language.  Instead of adopting native English-speaking competencies, the 

EFL communities should need to contribute through the language as the media to communicate 

using intellectualized English (Bismoko, 2005).  Further, Bismoko proposes that 

intellectualized English language is the manifestation of the expanding EFL teaching across the 

globe – addressed as English in non-native English speaking countries (ENNESC).  There is no 

point, however, in conflicting the local values against the globalization effects and believes 

other than destructions.  Consequently, there is no other way than to consolidate whatever 

mainstreams exist in the world as the basis for advocacy and the well-being of the people.  The 

consolidation between local values with global believes is manifested into glocalized identity 

where individuals are expected to have standardized conducts as well as bearing their original 

identity and characteristics for the betterment in all aspects of life.    

 

B. Problem Limitation 

Since implementing CLT alone is insufficient to cater the specific needs of Indonesian 

EFL learners, therefore, it is a high time for EFL communities in Indonesia to establish its own 

approach which takes its unique contexts as well as distinct nature of the language as a vehicle 
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to express ideas and to contribute.  Communicative-Analytic (CA) approach is expected to be 

able to minimize the meta-narratives of CLT imposed by the Western community that has been 

adopted by the Asian countries.  CA approach is also expected to explain why TESOL among 

Asian countries especially those among the ENNESC should be manifested differently so that 

learning can be maximized. 

The study covers the areas in which CA approach will be investigated.  The 

investigation will be focused on students' lived-experiences within the framework of CA 

approach.  The study will be focused on the impact of CA approach on students' two 

productive skills – speaking and writing.    The two particular language skills were 

intentionally investigated since the two productive skills are considered as the parameter for 

one's communicative competence.  The two skills are expected to expose and to reveal how the 

interim language competence is manifested tangibly in productive skills. 

The study also covers a particular age group – teenagers who are attending Junior 

High School students – ranging between 13 – 15 years old.  The age group is selected because 

the context of learning L2 occurs among the subjects.  The study aims to explore in what way 

CA approach can improve learners' speaking and writing skills.   

 

C.  Research Goals 

This is a case study research in which a particular group of participants will be 

involved in the inquiry.  The research aims to understand and interpret the students' 

lived-experiences in learning within CA approach framework.     

 



6 

 

D. Research Questions 

Seeing the opportunity of improving more feasible approach among the non-English 

speaking communities, CAA is worthy implementing in the Indonesian setting.  Under the 

approach, it is necessary to find out learners‟ experiences in learning English within the 

approach.  Therefore, the best research question will be what are students' lived-experiences in 

learning within Communicative-analytic Approach?   

E. Research Benefits 

Theoretically, this study is expected to understand and interpret students‟ lived-

experiences that will be used to advocate better learning.  When understanding and 

interpreting the students' experiences, this research is expected to also contribute new 

theories in the body knowledge.    Further, it is meant to improve the Communicative 

Language Teaching (CLT) currently practiced and adhered by the TEFL professionals 

in Indonesia. 

Technologically, this study is expected to serve as an instructional model  as well 

as a teaching sample for a more balanced-approach that combines CLT and Analytical 

aspect of the language.     

F.  Key Terms 

1. Communicative-analytic Approach – an approach presented in the Working Paper on 

Linguistic Journal by Oleg Tarnopolsky, where three learning stages under guided-

communication-analytic-communication stages become its main features. Oleg 

Tarnopolsky is a Ukraine-born scholar at the Graduate School of Education, 

University of Pennsylvania.  He wrote several articles related especially on the roles 

of English in global communications and English for Academic Purposes (EAP).  
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2. Communicative Language Teaching (CLT) – A TEFL approach that represents the 

first stage – Guided Communication stage – of Tarnopolsky‟s CAA cycle which 

aims at developing the weak version of learners‟ communicative competence. 

3. Analytic Approach - A TEFL approach that represents the second stage of 

Tarnopolsky‟s CAA cycle; form-focus stage – where language learning is aimed at 

building learners‟ language accuracy that will make discourses more widely 

acceptable and intelligible.   

4. Content-Based Instructions (CBI) - A TEFL approach that represent the third stage 

of Tarnopolsky‟s CAA cycle – the crowning stage – where language learning is 

not the objective but as the bi-product of learning. 

5. Effective Learning – conditions that theoretically should be met by learners to 

obtain optimal learning 

6. Effective Teaching – theoretical principles that language teachers must establish to 

attain optimal teaching to maximize learning. 

7. Lived-experience – ways of individuals in the society in understanding, being aware 

of, sense and imagine about the past experiences and realities around them which 

are manifested into their verbal and non-verbal behaviors. 
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CHAPTER II 

THEORETICAL REVIEW 

  

In this chapter, there are several issues to be highlighted under theoretical 

background and theoretical framework.  The theoretical background will investigate the 

concepts of Communicative-Analytic (CA) approach which will be dissected into CLT, 

Grammar-based approaches and Content-based Instruction.  The theoretical background 

will also focus on the concepts of effective teaching and learning.  Last, this section will 

also focus on discussing the notion of lived-experiences of the learners within the CA 

approach framework. 

When the key concepts have been adequately compared and defined, the theoretical 

framework will try to theoretically answer the research questions under the above concepts 

on how CA approach will promote better teaching thus, will result in better learning. 

 

A.  THEORETICAL BACKGROUND 

1.  Communicative-Analytic Approach (CA Approach) 

Communicative-Analytic Approach (CAA) was first introduced by Oleg 

Tarnopolsky, a Ukraine-born scholar at the Graduate School of Education, 

University of Pennsylvania.   This approach asserts that there is a significant 

distinction between teaching English as a second and foreign language.  Another 

argument that Tarnopolsky tries to propose is the fact that there are more non-native 

English-speaking teachers compared to native-English speaking counterparts.  The 
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two underlying aspects in EFL, according to Tarnopolsky, should call for a different 

agenda of teaching EFL across the globe.   

He bases his argument on the fact that despite the universality of manner 

and order of acquiring an L2 by speakers of different first language speakers, there 

are no data to disprove the possibility of different effects for first language transfer 

in contexts where learners have little or no exposure to the second language outside 

the classroom, and where all students speak the same language.   The limited 

classroom hours as well as the opportunities to use it outside the classrooms give 

EFL learners insufficient input – comprehensible or any other, limitations of variety 

and volume.  The condition likely leads to limited opportunities to develop their 

interlanguage by which the environment can provide learners the contexts to test 

their hypotheses on the basis of rich and varied comprehensible input.  

The above explanations give rise to his ideation of Communicative-Analytic 

Approach.  In general, CAA integrates communicative believes of language 

teaching and learning as well as the urgency of making EFL learners to consciously 

able to manipulate the grammatical aspects of the language.   Further, Tarnopolsky 

argues that CAA is only possible if communication absolutely dominates analysis so 

that the latter is nothing more than a support to accelerating the development of 

communicative competence (Tarnopolsky, 2000).  In short, Tarnopolsky describes 

his approach as strings of guided communication – focus on language form 

(analysis) – unguided communication in the organized learning activities in the 

framework of every learning unit consisting of several classes. 
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Since detailed accounts of CAA – in terms of the language theory, 

procedures, and design are not available, it is necessary to conduct further 

discussions on some possible studies underlying CAA.  First, there will be a 

discussion on Communicative Language Teaching and its elements, followed with a 

discussion on the Grammar-based Approaches as the heart of Analytic Approach.  

Finally, the discussion will also cover Content-Based Instructions (CBI) -  an 

approach that is developed from CLT which focuses on content rather than language 

in its instructional agenda.   

It is interesting that the three approaches are considered as the most relevant 

theories to Tarnopolsky‟s ideas of CAA.  First, the existing accounts of the three 

approaches will be useful to deconstruct and then reconstruct the ideas and 

rationales behind CAA.  Secondly, CLT, Grammar-based Approaches and CBI are 

also considered as the most up-to-date issues in EFL business as Indonesian 

learning paradigm now is shifted towards internationalisation in which CBI will be 

considered as a very relevant issue to improve better learning in Indonesia. 

Then, the integration of the three approaches, in my opinion will bridge the 

dichotomies of accuracy-fluency, competence-performance and the most important 

of all, analysis-communication that have been under debate for sometime.  Further, 

not only such a simplified notion will give us better understanding of CAA, but it 

will also give us a sufficient perspective on ways of implementing the approach in 

Indonesian settings.   

 

a) Communicative Language Teaching 
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1) CLT:  the Approach 

Richards and Rodgers (2001) famously considered CLT as an 

approach rather than a method because of its “diverse sets of principles that 

reflect a communicative view of language and language learning and that 

can be used to support a wide variety of classroom procedures”.  Because of 

this, CLT has been considered as one of the most prominent communicative 

approaches currently adopted by the majority of EFL professionals so far, 

owing to its flexibility of procedures in the classrooms.   

In the approach level, CLT is believed to view language as a means 

for communication.  Therefore, CLT is coherently manifested in the sets of 

communicative principles that teaching repertoires must be text-driven and 

communication-oriented.  These two principles, once again strengthen the 

notion of CLT as communicative proficiency should be considered more 

important than grammar mastery, which manifest themselves into two goals: 

a) the communicative competence and b) the procedural development for 

teaching the four language skills (Richards and Rodgers, 2000:155). 

 CLT, therefore, is characterized by a number of features.  First, it is 

signified by the emphasis on functional-notional nature of the language.  In 

this sense, there are certain real life situations which require learners to use 

particular language skills overtly due to the high predictability of the 

encounters.   

 Secondly, CLT requires intensive interaction among interlocutors of 

the language owing to its information-exchange nature.  Interaction, 
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nevertheless, is important as the media to create meanings among 

participants since it enables participants to get involved in the negotiation or 

exchange of meanings.  Thus, meanings are established by the participants 

rather than granted.  In this sense, both teacher-student as well as student-

student or students-students interactions should be highly promoted in the 

classroom repertoires since classrooms are the only media where interactions 

likely occur in Indonesian settings.     

 In language learning level, Richards and Rodgers believe that CLT 

has a rich and eclectic theoretical base.  The proposal is based on the 

communicative viewpoints which emphasizes first on the notion that 

language is a system for the expressions of meanings.  Richards and Rodgers 

also recognize the primary functions of the language in CLT that is to allow 

interaction and communications.  Third, language structures are believed to 

reflect functional as well as the communicative uses.  Finally, CLT 

emphasizes that the primary units of language are not merely grammatical 

features, but also serve as categories of communicative meanings reflected in 

discourse. 

Other strengths that make CLT is a favorable framework for TESOL, 

according to Canale and Swain as cited by Richards and Rodgers (2001) is 

the competences underlying the approach which are manifested into four 

different yet highly integrated is its grammatical competence, discourse 

competence, sociolinguistic competence and strategic competence.  

Grammatical competence refers to learners‟ ability to recognize the lexical, 
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morphological, syntactical and phonological features of a language and to 

make use of these features to interpret and form words and sentences.  

Indeed, grammatical competence is beneficial to construct as well as to 

interpret a message conveyed in a language through bottom-up processing.  

Meara (1996), Chamot (1990) and O'Malley (1994) however point out the 

significant discrimination between grammatical knowledge which is referred 

to as syntactical competence from grammatical knowledge which is referred 

to lexical competence.  They believe that the linguistic competence adopted 

by CLT must also take lexical competence as a separate strand instead of 

being attached to syntactical competence. 

On the contrary, a top-down language processing is performed 

through the ability to relate chunks of words and sentences into one single 

coherent and cohesive meaning referred to as discourse competence.   The 

competence enables learners to interpret a message contained within strings 

of uttereances or sentences into a single proposition as well as to underlie 

purposes of the texts through the registers and patterns being used.   

The third crucial element is sociolinguistic competence or cultural 

awareness which states that a successful language learner should bear the 

ability to properly manipulate and adjust oneself with certain expressions or 

texts within certain contexts.  The competence covers many aspects such as 

appropriateness of content, as well as the roles of participants.   More than 

merely having the knowledge of the cultural aspects surmounted in the target 

language, one must acquire the openness and empathy to engage him or 
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herself in the possibility of cultural differences and negotiations (Hiep, 

2005)).  The idea is further supported by Farrell and Martin (2009) that the 

empathy should develop learners' intercultural competence skills.  With the 

competence, Farrell and Martin believe that learners will be able to explain 

and maintain their cultural identity can foster greater understanding and 

tolerance towards other people of different cultural backgrounds.   

Finally, when the three competencies have come into play, successful 

learners need to be equipped with the strategies to overcome communication 

problems resulted from fatigue or distractions namely strategic competence.   

Strategic competence helps interlocutors to cope with the flow of smooth 

and successful communications.   To name a few, strategic skills can be 

manifested through one‟s ability to use expressions, for instance, to buy 

time, to restate or to ask for clarification or repetition.  Referring to the 

previous four competencies, successful language learning can be measured 

through one‟s ability to integrate them within one‟s linguistic performance 

when he or she is involved in communicative activities.  It also this 

competence which is addressed by Skehan (1998) which later also plays an 

important role in enhancing one's success in learning the language 

manifested into cognitive, metacognitive and socioaffective strategies. 

Nonetheless, criticisms have been put forward that make CLT 

discouraging to ESOL professionals.  ESOL students will never achieve a 

standardized values established by the inner circle societies where English is 

their native language.  Selinker, an expert in interlanguage theory further 
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argues that one‟s second language mastery will always be in the interim state 

of a continuum when it is compared to that of a native speaker, so as to make 

the liabilities stated in chapter I toward the native competency of the target 

language must be minimized and reconstructed wisely. 

Further, Hiep (2005) believes that although a reasonable degree of 

theoretical consistency can be discerned at the level of language and learning 

theory, at the levels of design and procedures there is much greater room for 

individual interpretation and variation than most methods permit.  When 

teachers instructional skills are limited, Hiep believes that the situation will 

make them return to traditional way of teaching where student-student 

interaction is minimum and teacher-talk is high.  

 

2)  Design:  Objectives, Syllabus, Learning Tasks, Roles of Learners,  

             Teacher and Instructional Materials 

Since the general objective in CLT is to promote learners' 

communicative competence, Richards and Rodgers believe that this 

objective is applicable to any teaching situation.  Further, they assert that 

language teaching in the long run will reflect learner's individual needs in 

language learning divided in the domain of the four skills – listening, 

speaking, reading and writing.  Richards (2005) also believes that 

communicative competence will enable learners to use the language properly 

in a range of different purposes and functions.  It should also enable learners 

to vary the language based on the participants and settings including the 
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degree of formality as well as the mode of the speech.  Third, a competent 

language speaker knows how to produce different language genres such as 

narratives, reports, interviews, etc.   Last,  a competent interlocutor should be 

able to manipulate communications despite her or his limited language 

knowledge through her or his communication strategies.   

Owing to its general goal for promoting communicative 

competence and its theoretical bases on language and language learning, 

Richards and Rodgers (2001) propose several alternative syllabus from 

different proponents which are compatible to CLT such functional, notional, 

task-based, skills-based and learner-generated syllabus.  Some others would 

prefer the combinations of the previous strands such as functional which is 

based on structural core.  The choice of syllabus in a CLT-based curriculum 

proves that CLT targets more on language and meanings regardless of 

techniques and rigid methods within which the language learning is to be 

conveyed.  

Richards (2005) proposes learning activities organized in several 

categories.  First, Richards (2005) asserts on the importance of Fluency-

Accuracy activities.  While fluency activities should reflect natural use of 

language and meaningful communications, accuracy activities should reflect 

formation of correct examples of language and does not necessarily reflect 

the communicative use of the language.  In CLT it is expected that teachers 

balance the fluency-accuracy in their classroom tasks.   
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Besides Fluency-Accuracy activities, Richards (2005) also proposes 

the incorporation of Mechanical-Meaningful-Communicative Practices of 

the language in classroom sessions.  Mechanical practices refer to controlled 

activities which students can carry out without understanding the language 

they are using.  The practices can be seen in repetition drills and substitution 

drills to practice particular grammatical and functional expressions.  

Meaningful activities refer to   activities which are still controlled to certain 

extent, but where students can also make use of personalized information to 

practice the language.  For example, learners can use their own preferences 

to practice expressions of likes and dislikes.  The last, communicative 

practices refer to activities where real communicative activities and 

simulated settings are provided.  In this stage, real communications take 

place within simulated settings.  A good example of a communicative 

practice is when learners exchange information about a route to their 

workplaces or schools from their homes. 

Following the mechanical-meaningful-communicative practices, 

Richards proposes information-gap activities.  It refers to activities where 

learners need to complete a communicative task where two students share 

different information.  Teacher can further encourage learners to draw on 

their own linguistic as well as communicative competence in building 

classroom language use among themselves.  This way, language authenticity 

is promoted. 
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Last, Richards recommends jig-saw activities to characterize CLT 

tasks and learning.  This is actually based on information gap activities, but 

instead of two informants, there are more than two information-bearers.  

Learners must communicate with different informants or interlocutors for 

some different information to accomplish the task.  Jig-saw activities enable 

interactive and communicative activities among students, so that, discourse 

competence or communicative competence can be achieved.  Jig-saw 

activities also allows cooperative learning among students, teaching them 

how to build a team working skills that will not only be useful in the 

classroom, but also in their future life.   Therefore, in teaching reading skills 

for example, if learners do it in jig-saw activities, text comprehension will 

take relatively shorter time, because students split the job and exchange the 

information. 

Since interaction is at the heart of communication, Richards 

recommends that there should be an emphasis on pair-work and group work 

activities.  Beside promoting cooperative-learning, pair work and group 

work optimize learners' practices.  Cooperative learning and interactions also 

enable feedback giving that will enrich learning. 

     

 

 

3)  Procedures 
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Since CLT is considered an approach rather than a method, therefore, 

experts do not recommend any procedural administrations in implementing 

the approach.  Communicative principles, therefore, should be adopted 

throughout the lesson.  Therefore, to build learners' proficiency, classroom 

activities should be dominated by a variety of games, simulations to support 

learners' mastery in all four skills within the framework of the four 

competence underlying the communicative competence – linguistic, 

discourse, socio-linguistic, and strategic competence.        

 

b)  Analytic Approach 

Since Tarnopolsky‟s idea on the analytical side to the communicative 

nature of the language is not discreetly explained, it is important to reconstruct 

the approach.  The reconstruction is necessary since grammar-based teaching is 

not a desirable conditions familiar to EFL professionals, especially after the 

introduction of CLT in the last 30 years.  The discussion will be focused on the 

theory of language and language learning, design – covering objective, syllabus, 

teaching-learning activities, teacher and learner, and the materials‟ roles and 

finally the procedures. 

Thornbury (1999) believes that grammar studies both the way words are 

chained together in a particular order as well as what kinds of words can slot 

into any one link in the chain.  Further, he says that grammar is crucial in text 

construction especially when the text is lack of contexts.  On a train, for 

instance, it is appropriate for a ticket attendant to say “Tickets!”, because the 
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passengers understand that the person would like to check their tickets.  Things 

would be confusing when a train crew would like to ask another personnel to 

deliver a ticket to a particular person.  In the later case, the personnel need to 

construct a meaningful text rather than shouting “Tickets!”   The ticketing 

personnel needs to say at least something like “Pak Bondan, could you please 

deliver this ticket to Mr. Suryono at Kepodang Street No. 12 Jatingaleh?” 

Thornburry (1999) also presents another important function of grammar, 

that it is used to fine-tune the representational as well as interpersonal meanings 

we wish to express.   Representational meanings refers to the way grammar is 

used to describe one‟s experiences of the world around him or her.  “The 

children are playing outside”, for example is used when a person intends to give 

information about a particular event.  Interpersonal meanings, on the other hand, 

is used to get the meanings across more smoothly such as in  “Tickets!”, “Your 

tickets, please!”, “Can you show me your tickets?” etc. 

So far there has been a great dichotomy on the issue whether or not 

grammar must be taught explicitly in classrooms.  In his Natural Approach, 

Krashen believes that the large doses of comprehensible input, in time will be 

converted into output.  The input theory makes formal grammar instructions 

unnecessary and irrelevant.   Noam Chomsky, while confronting 

Audioligualism, argues that language ability is not a habituated behavior but an 

innate human capacity, where every person, with regards to his or her origins, is 

equipped with the ability to learn a language.   
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Bourke (2008) points out that the nativist perception to language learning 

is against explicit grammatical instruction in favor of the naturalistic approach.  

Bourke (2008), argues that certain types of grammar instructions did make a 

significant difference and language experts should no longer accept that the 

effects of grammar teaching appear to be fragile.  In spite of the reaction against 

direct grammar instruction, many researchers and practitioners continue to 

strongly advocate for the use of conscious learning.  They have produced a large 

number of studies confirming that grammar can be taught and yield positive 

differences.  Nevertheless, these researchers also recognize traditional exercises 

are not effective resulting in do-it-yourself strategies devised by foreign 

language teachers to enable learners to analyze and internalize language rules 

and systems.  According to Bourke (2008), the various tools and techniques that 

vary considerable in terms of aims and manners in which they are implemented 

have a common purpose, which is to raise learners‟ awareness of important 

linguistic features, to see what attributes these features share, to notice how they 

differ from other related features.  Bourke (2008) believes that these aspects, in 

time, will help learners to construct their own personal grammar from personal 

exploration and trial-and-error tasks. 

According to Bourke (2008), since 1990s, an impressive body of research 

shows that conscious learning also builds interlanguage or one‟s interim 

grammar in the mind.  Interlanguage has to grow and develop, otherwise, 

fossilization will occur.   Many learners experience the grammar gap in which 

learners cannot express their ideas properly that hampers communication and 
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leads to communication breakdown.   Bourke asserts that these learners need 

remedial work in order to eradicate fossilized errors.  For this reason, Bourke 

(2008) refers to language awareness as linguistic problem solving. 

 

1) Analytic approaches and theory of the language 

Initially introduced as Grammar Translation Method, which 

emphasizes on syntactical and lexical aspects of language learning, Analytic 

approach to the language is principally similar to the linguistic competence 

referred by the Communicative Language Teaching which makes 

phonological, lexical and syntactical aspects are considered important to 

support the communicative competence. Further, the grammar-based 

approaches are currently reincarnated into language awareness or LA (Hiep, 

2005).  Language Awareness sees the language from a structural point of 

view.  Citing from Richards and Rodgers (2001), the approach sees language 

as systems of structurally related elements to encode and decode meaning.  

The goal of the language learning therefore, is the mastery of elements of the 

system – covering the phonology, grammatical units, grammatical operations 

and lexical items.   Thus, the mastery of the system will make a learner an 

independent interlocutor in the sense that she or he will be able to produce 

myriads of utterances intelligible to other English speaking people only by 

using his or her knowledge about what is possible and what is not possible in 

the English language systems. 
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The theories closest and the most pertinent to the analytical aspect of 

the language learning are therefore the Monitor and Learning Hypotheses – 

both are proposed by Stephen Krashen and Tracy Terrel (1983).  The first 

theory – Monitor Hypothesis claims that first, Monitor is the manifestations 

of learners‟ analytical mastery that serve as “editor” to one‟s verbal 

productions.  According to Krashen and Terrell (1983), however, the 

Monitor Hypothesis can never be considered important in language 

acquisition due to its nature merely as editor and not as the language 

production “machine” as it is asserted by Chomsky.  Krashen and Terrel 

(1983) argue that the message is more important than the form, whereas, 

Chomsky believes that without sufficient grammatical mastery, it will be 

impossible for a speaker to present his or her ideas verbally – thus, 

grammatical mastery is therefore indispensable.   

Learning hypothesis, on the other hand, asserts that learning is 

different from acquiring a language.  While learning takes a conscious effort 

in processing input into output, acquisition takes a subconscious approaches 

towards language learning.   Krashen and Terrel (1983:56) point out that 

some limited early productions via routines and pattern focusing on the 

situational needs of the students may be used as a substitution in countries 

where the language is being taught, but it will only beneficial in a short term.  

Due to this belief, according to Krashen and Terrel (1983) it is good to plan 

for language acquisition and learning possibility where it is appropriate.   
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The second principal in Learning Hypothesis is   that mistakes and 

errors should be distinguished.  Mistakes refer to learner‟s inappropriate 

performance due to fatigue or slip of tongue but not because of premature 

mastery of the language system.  A mistake, thus, can be self-corrected while 

errors cannot.   This perspective, however, makes language learning experts 

also start asking whether learning can possibly be converted into acquisition 

in its own time – referring to Krashen and Terrel‟s opinion that grammar 

accuracy increases only slowly and after much experience of using the 

language (1983:15).    

Learning hypotheses therefore is the closest paradigm for language 

learning in the analytical approaches, believing that learning the target 

language conducted after the post-pubertal period will not be as optimum as 

it is in the pre-pubertal mother tongue acquisition.  Yet, the learning result 

will give adult learners the language awareness to enable them to produce 

more intelligible expressions.  

  

2) Design:  Objectives, Syllabus, Learning Tasks, Roles of Learners, 

Teacher and Instructional Materials 

Supporting the communicative nature of the language learning and 

the post-modernistic spirit, Analytic Approach is meant to promote language 

awareness to improve intelligibility of the language and the sense of 

language autonomy among EFL learners.  Since LA supports the 

intelligibility and comprehensibility of a discourse (Derwing and Munro, 
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1997; 13) in the whole process of learning the four language skills – 

listening, speaking, reading and finally, writing – which in the long run, it 

will generate self-sufficient and effective foreign  language users.   

The Analytic syllabus, therefore, will likely be the one which will be 

compatibly incorporated and consistently implemented to support the 

existence of the notional and functional syllabus commonly adopted in CLT.  

The Analytic syllabus, however, will be reincarnated with new perspectives 

– not to prescribe correct forms but to promote language awareness instead.  

Consequently, the scaffolding elements of the language – phonology, lexical 

items and syntax – are supposed to be consciously and discreetly taught and 

learned in order that EFL learners can perform optimally in all language 

skills.   

To a certain extent, the roles that learners bear similarity to that of the 

Silent Way, in which learners are responsible to abstract, analyze, synthesize 

and integrate the learned grammar inductively.  While Silent Way 

incorporates silence to promote alertness, concentration and mental 

organization, LA demands a  syllabus that makes learners share their 

understanding of the grammatical  items to their friends, thus, they are not 

only participants, but they act as contributors for the experiences and 

discovery as well.  Since language awareness is the goal of the Analytic 

syllabus, learners, therefore, are responsible for their own grammatical 

discoveries as well as understanding. To a certain extent, learners take more 
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responsibility for their own development in the grammatical aspects of the 

language by doing individual and group tasks assigned by teachers.   

Basically, teachers using the analytical syllabus serve as task 

designers in order that the language learning objectives are attained.  The 

grammar points that serve as the lesson objectives must be derived from the 

skills presented in communicative syllabus.  In this case, teachers may use 

the grammar highlights proposed by the textbooks, or they can underline the 

grammar points necessary for the learning of a particular language skills.  In 

the process of attaining the language learning objectives, teachers have to 

ensure that through the tasks, their students will – independently – 

understand the meaning of the grammar items, know the forms and are able 

to use it in contexts properly.  Thus, similar to that of the Silent Way, 

teachers‟ talk must be kept minimum but in certain occasions, teachers will 

necessarily summarize or re-teach the grammar items if students‟ findings 

are proven to be misleading or inappropriate. To provide appropriate 

modeling and input, teachers are required to comply to the most appropriate 

language use and forms as well as providing feedback for their students 

when students are putting their conscious efforts to test their hypothesis.    

Similar to that of the Situational Language Teaching, the grammar-

based approach is dependent on both books and visual aids.  But instead of 

being organized under such a tight grammatical structure, analytical learning 

materials are organized based on the notions and language skills presented 

previously.  Thus, analytical grammar-based materials will indispensably be 
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put in the teaching agenda following every language skills taught within the 

topics. 

 

3) Analytic Approach:  Procedures 

The procedures of the analytical grammar-based approach vary 

according to the skills presented in the CLT.  When an analytical approach is 

implemented following a speaking skills, for example, the oral use of the 

language will cover the oral drills as that implemented in the Audiolingual 

method – from highly controlled to free use to the grammar presented.   An 

account of a typical classroom procedure in a class following a speaking 

skills under TV Shows can be seen as follows: 

 

1. Teacher can start the lesson by asking students about what they did in 

the past and contrasted with things students do as routine activities. 

 

2. Following this stage, teacher gives a model dialog that  draws learners' 

attention towards the lexicons pertinent to the materials – such as the 

verbs related to activities and the time markers.  T can contrast the model 

with another model in which Simple Present Tense is used.  T then 

draws learners' attention on the language forms presented. 

 

3. T can then drill the students with the verb forms that differentiate Simple 

Past from Simple Present Tense by using words written on cards of 

different colors say blue and red.  Blue indicates Simple Present Tense, 

while Red indicates Simple Past Forms. 

 

 form drills can be then followed with oral drills ranging from mechanical to meaningful, from classical to personal drills as it is proposed in the Audiolingual method, for example: 

   

T  :  Did you watch TV yesterday? 

Student 1 :  Yes, I did. 

T  :  What did you watch on TV yesterday? 

Student 1 :  One Piece 
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T  :  Sorry? OR In a full sentence, please? 

Student 1 :  I watched One Piece.  

 

T  :  Do you get up early every day? 

Student 2 :  Yes, I do. 

T  :  What time do you get up? 

Student 2 :  I usually get up at 5. 

 

   According to Bourke (2008), the language focus may consist 

of analysis or practice activities.  Further, Bourke (2008) explains that 

analysis will employ consciousness raising activities in which students 

analyze texts, transcripts and sets of examples in order to notice specific 

language points.  Semantic concepts, for example, are related to themes, 

notions, functions such as identifying phrases or expressions referring to 

time.  Consciousness raising also covers words or parts of word aspect 

such using the sample texts, teachers can ask students about the issues 

related to when a word is used and its meanings.  Conscious raising 

activity can also cover for categorizing of meanings.  For example, the 

word will has four categories of meanings.  Students are supposed to 

identify the four meanings in the text and make some new examples 

using each category. 

Bourke (2008) also suggests that practice activities can be in the 

forms of (1) unpacking and repacking sentences, (2) repeating, reading 

or completing phrases, (3) making concordance, (4) progressive deletion 

from the board, (5) gapped transcript, (6) dictionary work and reporting 

back, (7) looking up a point of grammar in a reference grammar and 
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reporting back, (8) computer games, (9) language games, (10) C-text 

restoration activity and follow-up discussion. 

In addition to the task-based classroom repertoires, Bourke 

(2008) suggests some points of consideration before any consciousness 

awareness raising is implemented.  First, he suggests that learners must 

be exposed to oral or written structured input where the initial focus is 

on the meaning of the text.  In the Communicative-Analytic Approach, 

this stage will be best suited during the Communicative stage where 

learners use the language for interactional and transactional purposes.  

In the second stage, learners are led to notice the target structure and the 

context in which it occurs.  It can include the observation of syntactic, 

phonological as well as lexical patterning.  Then, upon noticing the 

pattern preserved in the texts, learners can test their hypothesis against 

further data.  If their hypothesis is incorrect, then, learners are supposed 

to revise their temporary findings.  Finally, the last stage of the language 

consciousness raising activities must enable learners to use the structure 

in a short production task.  In line with the four propositions, a series of 

techniques are prescribed by Bourke  (2008) – linguistic problem 

solving, error detection and correction, restoring C-text, Cloze 

procedure, Paraphrase, Propositional Cluster, Sentence Combining, 

Grammaring and Dictogloss.   

 

c)  Content-based Instruction (CBI) 
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 Dubbed as the developed version of CLT and one of the alternative 

approaches, CBI is now becoming relevant in Indonesian educational setting as 

the country strives towards „internasionalism‟ – a way to promote educational 

competitiveness to both national and international stakeholders where local 

schools proactively prepare their students to become effective global citizens 

who increasingly share unified economic and social values (Henry; Jakarta Post 

August 27, 2009).  The issue has been a hot debate in Indonesian contexts since 

Sekolah Berbasis Internasional (Schools with International Programs) was 

launched by the Indonesian Department of Education a couple of years ago.  The 

hot debates are focused around the feasibility and some practical paradigms 

surrounding the issue.  Villamarin (Jakarta Post August 27, 2009) believes that 

„internationalism‟ is not about joining others to understand about other cultures, 

but more on the participants‟ ability to acquire their own culture to pursue and 

maintain more humanistic understanding towards others. 

CBI, however, refers to an approach to second or foreign language teaching 

where teaching is organized around the content or information that students will 

acquire rather than around linguistic aspects (Richards and Rodgers, 2001;204).  

Snow (2001) defines Content-based models as the use of subject matter for L2 

teaching purposes. Further, Snow (2001) asserts that the subject matter is the 

subjects or themes that the students are currently studying in their schools.  

Richards and Rodgers believe that students will learn language as the by-product 

of learning subject matters since learning is meaningful and real.  These two 

aspects, according to Crawford (2001), are the factors that most likely positively 
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affect one‟s L2 learning – using the language to learn about the world around 

them.   

 

1)  CBI:  Theory of Language and Language Learning  

The language theory supporting the approach is the belief that 

language learning is optimized when students use the language as a tool to 

acquire information rather than as a goal of learning.  This notion 

strengthens the assumption that language is purposeful.    Richards and 

Rodgers (2001) also state that CBI reflects learners needs for language 

learning better than other language-based approaches or methods because 

language is text and discourse-driven.  By looking at the content, learners 

will be able to determine what lexical, syntactical as well as semantic 

features they need for their specific and subject matter learning.  Finally, 

CBI allows learners to incorporate different skills together that in the long 

run will also shape learners' cognitive, metacognitive abilities and critical 

thinking. 

For the above reasons, CBI incorporates several models to cater the 

learning needs of elementary to university level students, such as theme-

based language instruction – which focuses on themes or topics in its 

syllabus organization, sheltered-content instruction – where subjects are 

taught by a content specialist in L2 context, adjunct language instruction – 

when students enroll in two courses, language and content in which the two 

share similar content base with mutually coordinated assignments, team-
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teach approach – where one language and one subject teachers share the 

same class and both help students to learn, and skills-based approach – 

focusing on a specific academic skill area such as academic writing 

(Richards & Rodgers, 2001), (Davies, 2003) and (Snow, 2000).  These five 

approaches to CBI, thus, have a slightly different implementation in the 

classroom practices especially those dealing with the syllabus and the 

teacher roles.   

 

2) Design – Objectives, Syllabus, Learning Tasks, Roles of Learners, 

Teacher and Instructional Materials 

The objectives of CBI come from the theme-based Intensive Language 

Course (ILC) at the Free University of Berlin (Richards & Rodgers;2001).  

The objectives are 1) to activate and develop existing English language 

skills, 2) to acquire learning skills and strategies that can be applied in future 

language development opportunities, 3) to develop general academic skills 

applicable to university studies in all subject areas, 4) to broaden students‟ 

understanding of English-speaking people. 

In most CBI courses, the syllabus is derived from content areas, 

therefore, it varies in details and formats (Richards & Rodgers, 2001) and 

(Crawford, 2001).   However, content structure usually spreads across 

academic content for CBI aims to provide learning within L2 settings.  

Further, syllabus will be specified as the course level is getting higher.  

According to Brinton et al (1989:35) as cited by Richards & Rodgers (2001), 
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the low grade modules usually are highly accessible and of high-interest 

themes.  The next level will deal with modules with more technical 

processes, in which skills, vocabulary and structures are strongly geared 

towards concept and cognitive mastery. 

CBI requires learners to have four major roles.  First, it expects 

learners to be autonomous who take charge of their own learning from the 

very beginning (Stryker and Leaver 1993:286 as cited by Richards and 

Rodgers).  Secondly, collaborative modes which are often implemented in 

classroom processes will make inter-dependent learners.  Then, it shapes 

learner-centeredness in which learners are more treated as doers rather than 

passive attendants.  Finally, learners will automatically become sources of 

content and not only absorb the information from their teachers. 

CBI requires multi-disciplined teachers who have the awareness of 

content as well as the language elements.  Aside from the interdisciplinary 

competencies, teachers are also the ones who are responsible for material 

selection and adaptation, instructional and assessment planning and material 

presentation (Richards and Rodgers, 2001: 214).  Many will consider the 

requirement as a major challenge and taking up the challenge requires highly 

motivated and dedicated individuals. 

The materials used in CBI are usually those around subject matters of 

the content course, therefore, it is considered as authentic materials.  

However, authenticity should not be the only major factor that teachers must 

take into account.  Teachers must also ensure the comprehensibility of the 
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materials for the learners.  Thus, adopting and adapting materials in terms of 

language simplification or cutting down redundancies should be undertaken 

as an effort to successful learning (Brinton et al 1989:31 as cited by Richards 

and Rodgers). 

 

 

3)  CBI: Procedure 

  Like CLT, CBI refers to an approach rather than a method, therefore, 

there are no specific techniques or activities are associated with it.  In his 

research, for example, Crawford (2001) divided his CBI class hours into two 

major activities – in and outside class activities.   The in-class activities 

always started with dicto-gloss to focus learners‟ attention on the topic as 

well as the linguistic elements of the reading assignment done by students at 

home.  Some sentences were taken directly from the reading assignment.  

Then, the teacher proceeded with the material presentation followed by 

comprehension tasks around the topic discussed.  Out-of-class activities, on 

the other hand, refers to reading assignment prior to the in-class activities 

such as reading assignments or homework about the previous lessons 

discussed in class.    

Based the previous discussions, it can be concluded that CA approach 

basically tries to bridge the two language dichotomies – meanings and forms.  The 

first believes in the views that language serves as a means of communication to 

convey interactional as well as transactional purposes.  Referring to this, 
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Tarnopolsky asserts that meanings should be paramount to forms.  Somehow, when 

interactional and transactional meanings have been well conveyed, interlocutors 

must start paying attention to forms as they must be able see whether their 

intelligibility can be maximized by improving the forms.   

As both meanings and forms must be treated in a well-balanced way, CA 

approach views language learning as a process of mastering what to communicate 

and how to communicate well.  Since CA approach considers language as a 

communicative tool, therefore it is necessary to state that the meanings and 

interactions are the most important aspects of the language.  From the discussions, 

language learning must be gradually separated to semi-communication, analytical 

practices and finally communicative or crowning stage where the elements for 

discussions can simultaneously emerge within good and well-constructed codes. 

It is also important to underline that CAA also bases its practices on structural 

beliefs.  The structural approaches to the language further is not meant to regulate 

how particular messages or expressions must be spoken, but to gear learners 

towards how messages can be more intelligible to other speakers.  With the 

awareness in learners' cognitive and meta-cognitive skills, their communicative 

competence as well as their communicative skills will also improve. 

After some intensive discussions on three major trends in EFL teaching, CAA, 

therefore can be referred to as an approach constituted of three major and current 

approaches of today’s trends – CLT, Language Awareness or Analytic Approach 

and CBI.   Because of that, the implementation of CAA will depend on its cyclical 

stages – guided-communication – analysis – communicative.  Each stage will 
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require different agenda for every stage is aimed at different objectives.  Thus, 

approaches to the language and language learning as well as its instructional 

elements and procedures must be carefully suited to the objectives and its cyclical 

stage. 

Compared to the widely adopted approaches such as CLT and CBI, CAA is 

superior in several ways due to its eclectic nature.  Beside CLT which is expression 

and interaction-based, CAA‟s second stage or its analytic stage enables learners to 

create and use their language awareness to convey their ideas in a communication.    

Language users learning within CAA will be able to produce unlimited utterances or 

sentences beyond any cultural and geographical boundaries in intelligible way.  

Language users‟ cultural and geographical backgrounds will serve as crude 

materials for having empathy towards the communication contexts they are dealing 

with.         

      2)  Language Learning and Teaching 

 

Learning and teaching are two sides of a coin although learning can take place 

without any teachings or vice versa.  In the following section, the two sides will be 

discussed separately.   Responding to the question What’s wrong with  the teaching 

of English?, Rao (2007; 39), a  prominent TESOL expert from India asserts that it is 

not always the teaching which is wrong, but the ways learners learn can also go 

wrong.  An effective language teaching and learning, he further implies, is a 

complex matter and can never be separated from each other.  On one hand, it is 

teachers‟ role which needs to be evaluated to ensure the effectiveness of their 
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teaching.  Yet, students also share the responsibilities for effective learning. Each 

teaching and learning stakeholders, therefore, are required to obtain a deep 

understanding on current trends in English teaching and learning principles. 

 

a)  Effective Learning 

Using Krashen‟s definition that language learning is a conscious process of 

acquiring language knowledge and skills through a process of either formal or 

non-formal trainings (www.sdkrashen.com), thus, successful learning should 

make learners able to bring out linguistic performance and competence 

appropriately and contextually.  It should make learners able to use the 

language to communicate or perform optimally in the society.  Learning 

language for communication covers several skills such as listening, speaking, 

reading and writing.  Besides knowing the culture of the language, language 

learning also means knowing the language components such as its sound 

systems, vocabulary and grammatical items.  

Some experts including Rao believe hat learning should be built upon 

student-centered curriculum.     Learner-centeredness, according to Richards 

(2002:4)will benefit learners in the sense that these philosophical accounts will 

mediate learners‟ individual needs, experiences, awareness, self-reflection, 

critical thinking, learner strategies and other qualities believed to be important 

for learner development.   Even though Krashen (www.sdkrashen.com) has 

some skepticism toward learning compared to acquisition,  Harmer  asserts that 

despite learners‟ learning styles and personalities, successful language learners 
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share  two general characteristics namely motivation and willingness to learn 

(1998:8-9).  

Locke and Latham (1994: 13-14) view motivation from four perspectives 

– drive, reinforcement, subconscious motive and goal-setting theories.  In 

drive theory, motivation stems from physiological need deprivation which 

drove organisms to engage in random activities until the need is satisfied.  

Reinforcement theory which is adopted from behaviorist perspectives claims 

that behavior is controlled by reinforcement.  Similar responses will be made 

under similar situations.  The third kind of motivation – subconscious motives – 

says that human actions are guided by subconscious motives such as 

knowledge, values, motives, believes and memories.  These factors, however, 

are not in the organism‟s conscious awareness most of the time.  Finally, goal-

setting theory states that every human action is purposeful.  Humans, have the 

highest sense of consciousness to pursue a goal that triggers actions.   Almost 

similar to the last two perspectives proposed by Locke and Latham, David 

McLelland (1987:10-14) divides the motivation into two -  conscious and 

subconscious intents or motives.  Conscious motives occur when people want to 

have, to get and to do something.   Sub-conscious motives, on the other hand,   

refer to knowledge, values, motives, believes and memories that doers have. 

Hence, the most relevant motivation theories in our discussion will be the 

last two referred by Locke and Latham (1994) as sub-conscious motives 

constituted of knowledge, values, believes and memories.  Then, the second 
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motivation theory is what referred to as goal-setting by Locke and Latham or 

conscious intents as coined by McClelland. 

Willingness to learn, the other characteristic, is specified further into 

willingness to listen, to experiment, to ask questions, to think about how to 

learn and to accept corrections.  Willingness to listen should not only be 

understood as paying attention, but learners should also listen to what and how 

the language is used.  Willingness to experiment refers to learners‟ ability to 

take risks and to use the language without being afraid of „losing face‟.  

Successful learners should also have the willingness to ask questions whenever 

they find difficulties in performing or using the language.    Successful learners 

also build willingness to find out or to reflect on the best learning strategies that 

suit her or him best.  Learning strategies are defined as specific actions taken by 

the learner to make learning easier, faster, more enjoyable, more self-directed, 

more effective and more transferable to new situations Cotteral and Reinders 

(2004).  Enriching the definition, Cohen (1998;3) emphasizes the role of 

consciousness in the definition, which characterizes a cognitive approach to 

learning.  Cohen believes, while implementing learning strategies, learners 

incorporate their consciousness throughout the learning processes. 

b)  Effective Teaching 

Most experts including Rao (2007:1-2), Brown et al.  and Richards et al. 

(2002;19) agree that there are a set of principles that must be manifested in 

every teaching activity.  While Brown‟s twelve principles (2002) – from 

automaticity to communicative competence – are more conceptual, Rao‟s ten 
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principles are much more practical.    Rao‟s first  principle of an effective 

teaching is the existence of a Definite Objective.  This principle claims that it 

gives a tangible purpose for teaching.  The tangibility of the teaching objectives 

will enable teachers to measure objectively whether their teachings are 

successful or not.  An established yet realistic purpose will give sufficient 

guidelines for creating careful and relevant steps to reach the goals.   

Rao‟s second principle – Model Presentation – should reflect and 

model for an observable goal for learners.  With this principle, “teachers are 

required  to present all excellences in life in her or him that she or he wants her 

or his students to acquire in life” (2007:2).  Thus, an English teacher must be 

able to be an excellent model for the four language skills that he or she wants 

her or his students to master.  Continuous linguistic upgrading is what they need 

to do to be able to present themselves as appropriate language models. 

Material Selection is Rao‟s third principle.  He asserts that in order to 

make an effective teaching, material selection must comply to the aims and the 

objectives of the teaching, learners‟ interests and the mental development of the 

learners (2007:2).  A successful material selection will ensure the teachability 

and learnability of the materials.  Further, it will require teachers to be 

explorative in either modifying or even substituting inappropriate materials 

with more compatible ones.   

The placement of materials will make teaching more effective.  Rao, 

therefore proposes the fourth principle concerning the Gradation or proper 

grading of the selected material.   According to Rao, gradation must be made 
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based on the complexity of the materials.  Easier and simpler materials must be 

given first before the more difficult and complicated ones.  Teachers‟ ability in 

making sensitive choice will not only encourage students to work progressively, 

but also will give them confidence in learning the subject itself.  

Benjamin Franklin (1706-1790), the former US president, once said – 

Tell me, and I’ll forget, teach me, and I’ll remember.  Involve me, and I’ll 

learn.  In line with the task-based syllabus implemented in communicative 

approaches, Rao believes that Activities must be the core of teaching.  Further, 

Rao asserts that the more activities learners do, the more effective one‟s 

teaching will be.  Besides reflecting a non-traditional and less boring teaching, 

it also reflects learner-centeredness which caters learners‟ interests and views. 

The sixth principle of effective teaching is on Correlation which means 

that “Whatever learners are currently learning, must be useful for their future.”  

This kind of external motivation, according to many experts is as effective as its 

intrinsic counterparts to keep students maintaining their confidence in learning 

the foreign language.    The task-based syllabus, once more is given credits for 

enabling learners to test their hypotheses and to perform in accordance to the 

classroom as well as real-life contexts of the materials under study.    

Following correlation, Rao‟s seventh tenet is child-centeredness which 

has been discussed shortly in the 5
th

 principle.  Rao believed that learners‟ 

interests and liking should be given priority.  Further, Rao explains that it does 

not mean that teachers will lose the chances to teach relevant materials which 

will be beneficial to the learners‟ future, but rather, teacher should see to 
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learners‟ preferences on the sequences or the manners in which the materials 

are to be delivered.  Thus, sensible teachers will look for intrinsically 

motivating strategies to cater for their students‟ learning interests and 

preferences. 

The next principle that Rao asserts is Co-operation where synergies 

among stakeholders – students, teachers, parents and head of the institutions 

can be maintained.  Only with the willingness of all parties to venture in the 

teaching-learning successes will learners gain the optimal benefits.  

Planning – Rao's ninth principle has been declared as sine qua non of 

efficient teaching.  “The teacher comes prepared with everything planned  

before entering into a  class.”  Further,  Rao explains, in their plans, teachers 

also anticipate problems by designing the best possible solutions, yet, they also 

flexibly manipulates the plans in line with the required situations while keeping 

the objectives in mind. 

Rao's last effective teaching principle is about individual differences.            

Learners' individual differences are manifested into different learning styles and 

attitude.  A good teacher “will always vary the teaching methods to satisfy 

different groups as well as individual needs.”    

Somewhat different from Rao, Brown's principles reflect more concerns 

on building learners' language proficiency rather than teaching effectiveness.   

Consequently, Brown's principles require teachers' deep understanding on 

language learning theories (SLA) to be incorporated into the teaching stages 
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which is described as diagnosis, treatments and assessments.  The followings 

are some of Brown's principles prevalent to effective teaching.    

Brown proposes automaticity – that all language instructions must 

involve timely movement of control of a few language forms into the automatic 

processing of language items – as his first principle.  This principle, indeed, 

makes grammar teaching an integral part of the curriculum and learning.  From 

this principle, Brown agrees that form analysis and conscious use of the learned 

form may gradually result in language automaticity which signifies linguistic 

maturity.   

The second principle proposed by Brown is meaningful learning -  

which emphasizes on meaningful practices rather than rote learning.  The 

disbelief towards audio-lingualism gives ways to more communicative 

approach to language learning where meaning is the most important aspect in 

learning a language.  The current approaches such as CLT, the Natural 

approach, Cooperative Language Learning and Content-based instructions suit 

this principles.    

The existence of either tangible or intangible reward makes Brown's 

third principle.  This principle is in line with Rao's sixth tenet – correlation – 

where learners get benefit from what they learn both in the classroom as well as 

in real life.  These short term and long term goals can be maintained if teachers 

keep creating moment-by-moment rewards that keep classroom interesting.  

This belief is supported further by the existence of intrinsic motivation that 

should also be taken as the fourth principle.  Even though we can say that 
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extrinsic motivation is as prevalent as the intrinsic motivation, but the latter was 

thought to be stronger that makes external rewards unnecessary.    Effective 

teaching therefore should be able to awaken as well as to maintain the intrinsic 

motivation that every student possesses. 

In this stage, Brown (2002) reminds teachers that in teaching a foreign 

language, they should be aware of the complexity of the subject, covering 

cultural customs, values, ways of thinking, feelings and acting.  This should 

also increase learners' awareness on pluralism and empathy towards other 

people and cultures.  

Brown (2002) also sees the importance of orienting at learners' 

communicative competence – which allows learners ability to apply their 

classroom language into unrehearsed language contexts of the real world.  This 

objective will consequently requires teachers to focus not only on language 

forms but also fluency, language usage and use as well as authentic and 

classroom language contexts. 

From all the discussion above, effective teaching thus can be viewed as 

a process which moves towards learners' communicative competence which 

should be achieved through a series of cognitive, systematic and procedural 

stages inside the classrooms.  Since classroom hours become very critical in 

this point, classroom lesson planning therefore is indispensable in effective 

teaching. 
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From the illustrations above, we can conclude that the combination of 

effective teaching and effective learning, for sure will result in maximum learning 

manifested in communicative competence.  Thus, in implementing CA approach, 

later on, planning lessons must be carried out prior to every class hours because, by 

providing well-organized lessons, 50% of the condition for effective learning has 

been established.  On the other hand, training and preparing learners towards 

learning strategies and psychological readiness will make learning more optimum. 

 

3.  Lived Experience 

All this time, knowledge has been considered as a product rather than being 

considered as an acquiring process.  Individuals in the society, basically, are groups 

of organisms who are in the process of trying to define and understand the world 

where they live or work (Creswell;2003).  The proposal for post-modernistic 

thinking by Frank Lyotard (1924-1998), a French philosopher, challenges the nature 

of the first assumption that knowledge basically only belongs to those who are in 

power or what is so called experts instead of relying on the society members‟ 

interpretation of the meanings of the world.  Truth, according to this theory, is no 

longer possessed by authorities or experts around the issue, instead, constructed by 

the members of the society.    Using his post-modernistic views, Dewey, as cited by 

Bradley (2005) believed that experience-based education and thinking are necessary 

in the modern societies to maintain its democracy.  Further, Bradley also asserts that 

humans need to gather their experiences to understand and to gain control over their 

life and to critically process their own and others‟ experiences.  Citing Seedhouse 
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(1986:83), Lynch (2002) also encourages the idea that each member of a society is a 

part of a continuing inquiry that it enables people to realize that their experiences 

are important not only to themselves, but also to other people.   

Bradley (2005) distinguishes experiences into two senses – historical or 

diachronic experiences and immediate experiences.  Diachronic experiences are 

past experiences which affect one‟s present belief and conducts.  Immediate 

experiences, on the other hand, are current experiences under here-and-now 

conditions.  Immediate experiences are the building blocks of diachronic 

experiences for they provide humans with understanding of themselves and their 

surroundings.  It is, however, important to note that immediate experiences may be 

ignored for they may not be beneficial or meaningful in one‟s life.   Since 

immediate experiences are the elements of human diachronic experiences, therefore, 

the latter experiences are the points of departure for humans to realize their truth, 

then make their understanding to satisfy their needs and finally to express who they 

are (Blahnik, 1997).  The lived experience, therefore referred to the diachronic 

experiences.    

Further, Blahnik (1997) asserts that experiences are built from one‟s intention 

which should be understood as noticing a subject matter, knowledge, sensations or 

feelings, image, cognition or consciousness and expressions.  Seeing a chair as an 

example, Blahnik asserts that an experience requires intention or focus on the 

phenomenon.  In the illustration, a person who is seeing a chair will do some mental 

perception and justification, revision, comparing, until the person sits on it using the 

descriptions mentioned above.   
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Intention or noticing according to Blahnik (1997) occurs as the result of an 

encounter with a phenomenon or subject matter.  A person notices a subject matter 

if he or she sees or senses the occurrences and finds it worth noticing.  The desire to 

notice (or not to notice) depends so much on the person‟s past experiences.    

Following intention is knowledge, a stage where the person uses her past 

experiences, both formal and non-formal information to define and identify what the 

subject matter is.  Then, after the person is able to identify the subject matter, she or 

he will justify the subject matter using her or his sensory aspects or sensation – 

whether she or he likes the color, the smells, the feelings, etc.   After the sensory 

stage, the person will use the previous experiences to form new image of the subject 

matter – that includes her or his understanding and belief on the subject matter.  

Cognition or consciousness processing follows the imaging processes.  Here, the 

person converts or transforms the image into cognition or conscious minds.  She or 

he is aware that there is a particular subject matter that occurs around her or him, 

that is worth noting because of a particular number certain reasons.  Finally, this 

cognition is manifested into expressions or actions that can be observed from the 

person‟s behavior towards the subject matter. 

Qualitative research basically studies human experiences and highlights the 

complexities of the experiences.  Further, Cresswell (2003) asserts that it is the 

researcher, therefore, who will help to define the understanding by relying on 

“participants‟ views of the situations or phenomenon being studied”.  Lived 

experience, therefore, is similar to phenomenology for it is all about studying 
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human experiences in relation with understanding and giving meanings to the world 

around them (Van Manen, 1990:7). 

Lived experience is basically derived from clinical practices especially in 

medics and psychology.  Lived experience, therefore belongs to phenomenology in 

which the researcher identifies the „essence‟ of human experiences concerning the 

phenomenon.  Consequently, as Creswell asserts that the knowledge claims will be 

derived from constructivism where meanings are constructed by human being as 

they engage with the world where they live.  It is also worth noticing that human 

interpretation of the world and their existence are really much related to his or her 

historical and social perspectives (Driyarkara, 1989:57-58).   

 

 

 

B.  PRE-FIGURED THEMES 

1. Effective Teaching & Learning within CAA 

Despite its communicative advantages, CAA definitely demands teacher's 

self-accountability to embody the approach effectively so that it results in expected 

outcome and maximum intake as it is expected by all stakeholders.  The 

accountability can be secured by ensuring that teachers practice the technical 

planning and practices on how systematic and motivating classroom atmospheres 

are to be built.  Effective planning gives teachers a sense of directions in the 

classroom, provides contexts to anticipate elements that will hamper learning and 

provides ample time to provide instructional strategies and relevant and motivating 
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materials in them.  It is basically the effective planning which incorporates 

numerous decision-making processes and skills that account for teachers‟ 

instructional maturity and professionalism. 

Effective lesson planning is a pre-requisite for successful learning.  By 

planning lessons effectively, teachers deconstruct and reconstruct realities for 

learners so that through carefully graded and goal-oriented activities, learners can 

gradually become independent and be able to use the information to manipulate the 

bigger realities around them.  Hence, we can say that lesson plans actually serve as 

the manifestations of teachers‟ beliefs in imparting knowledge and in facilitating 

learning to their students.   

A good and an effective lesson plans should start with a specific objective – 

a statement of what learners‟ expected observable behavior learners should come up 

with.  Then, after formulating the objective into an observable expected behavior 

that resembles a real-world communication, an effective planning should start with a 

purposeful „digging-in‟ stage – that serves as an introductory, a review, an attention 

grabber period or simply as an ice-breaker to ease teacher-student interaction in the 

classroom.  Again, „purpose‟ must be reflected even in the digging-in sessions by 

envisioning the terminal objective in mind.  Purposeful initial stage will strengthen 

the messages of the learning process.  After designing the initial stage of learning, 

lesson plans must also contain presentation and practices to bridge the pre-teaching 

stage with the terminal objective.  Again, purpose must be reflected in both 

presentation and practices.  When purposeful presentation and practices are 

performed, material cohesion and coherence are maximized to that learners can 
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learn optimally.   However, teachers or facilitators must remember that „purposeful‟ 

entertainment and student-centeredness must also be incorporated throughout the 

lessons.  These two elements will make the lessons engaging and motivating, thus, 

lower learners‟ affective filter – which is said to be conducive to maximum learning. 

Entertainment and student-centeredness can be resulted through the incorporation of 

games and providing student-student interaction activities.  

In summary, meanings and purposes are two elements that must be carried 

out throughout teaching-learning stages.  Meanings and purposes, additionally, are 

two important factors that affect teachers‟ decision making in his or her classroom 

instructions.  To maximize conducive learning, teachers must also incorporate 

entertainment and student centeredness to create low affective filter that will make 

learning less threatening.  

 

2. Communicative-Analytic Approach 

CLT has proven to be inadequate to promote L2 proficiency in Indonesia.   

The inadequacy seems to be resulted from the fact that poor L2 input has made 

learners unable to test their hypothesis of the language learned to stimulate proper 

feedback.  Another problem for the inadequacy may have resulted from language 

instructors‟ lack of trainings in CLT that will make them return to a more traditional 

approach to teaching and learning where teacher talking time (TTT) is high and 

student-student interaction is minimum or totally absent.  Finally, lack of trainings 

and mentoring make language instructors cannot carry out classroom procedures 
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using systematic planning that should meet classroom instructional procedures for 

maximum learning.   

Following Tarnopolsky's proposal, CAA which is constituted of CLT, LA and 

CBI stages, therefore will appear to be manifested into CLT teaching-learning 

models in the first stage, which will be followed by LA learning model in the 

second, and then ended with CBI model.  As CLT model is characterized with drills 

and guided dialogs or quasi-communicative, the later CBI will tend to use receptive 

input in the form of listening and reading texts to trigger learner critical thinking 

and to  stimulate communications via verbal or written media.  The following 

sections will illustrate the mechanism of CAA to teaching and learning English. 

        

1)  Guided-Communication Stage 

The guided-communication stage is represented by CLT, an approach to 

language learning, in the way that in this stage, learners are discreetly trained to 

learn to use the language within a task-based syllabus, so that every 

instructional aspect is geared toward making learners able to communicate in L2 

following the mechanical-to-meaningful bases.  This stage benefits learners in a 

number of ways. 

First, the quasi-communicative stage provides learners „secured‟ contexts 

to use their L2 within classroom frameworks.  From the very beginning of the 

stage, communicative instructions are guided using „mechanical-to-meaningful‟ 

continuum that scaffolds learning.  As many experts believe, providing „save‟ 
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environment to L2 learning will create low inhibition and low affective filter 

which in the long run will enhance L2 learning and acquisition. 

Guided-communication also provides learners with some ready-to-use as 

well as formulaic expressions that learners can discreetly manipulate as an initial 

process to head toward acquisition.  By enabling learners to use their cognitive 

and psycho-motoric elements, guided-communication stage will make post-

pubertal learners get proper practices and trainings on learning the language 

within classroom contexts.  

Then, guided-communicative stage will also provide learners with 

„language drills‟ to enable learners feel at ease with the language while learning 

to use it in a real-life context.   Language drills, according to Brown (2001) is 

like a pitching machine in sport practices.  It provides automaticity to language 

learners when they need to recall a particular expressions to respond to 

immediate contexts that require learners to come up with relevant expressions to 

convey their messages or meanings. 

 

2)   Language Awareness Stage 

Using Canale and Swain and Brown‟s discussion that linguistic 

competence covers one‟s mastery on syntactic, phonological and lexical aspects 

of a language, CAA includes the importance of learning forms, vocabulary and 

pronunciation at an exclusive level.  While pronunciation and a certain extent of 

vocabulary learning can be implemented at the quasi-communicative level, in 

CAA, form or grammar is learned exclusively in the second stage.  With the birth 
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of LA approach as a revival to grammar learning, grammar therefore, should be 

viewed through 3 perspectives – as forms, as meanings and as functions or use.  

The three perspectives, in fact, also shows grammar significance in L2 learning 

to support learners‟ communicative competence.  To measure the communicative 

competence, experts set up indicators that can be used to justify whether a person 

is a good speaker or not.   

First, by having proper LA – especially on the knowledge on forms, 

learners can deal with acceptable forms that will make learners able to construct 

myriads of utterances and sentences using the forms learned.  By ensuring correct 

and acceptable forms, learners‟ discourses will be more intelligible and help 

others to decode and encode the message better.  Competent interlocutors are 

seen from their ability to produce distinctive sounds in English, strings of 

language of different length as well as stress pattern and intonation appropriate to 

the communication.  Also, competent language users are required to be able to 

convey non-verbal language that will clarify meanings and to implement 

communication strategies.  Further, at lexical level, competent language speakers 

are expected to be able to produce core meanings, families and fixed expressions 

of a lexical unit.  Therefore, they will make acceptable lexical unit formation that 

makes appropriate and acceptable discourses.  

The second LA benefit – the ability to understand and construct meanings 

– refers to learners‟ ability to select and manipulate specific and the most 

effective grammatical items to convey his or her messages.  It is expected that 

CA approach will tailor learner language forms that will make her or his 
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expressions more intelligible and better articulated.  Azar (1996) asserts that even 

English native speaking students without sufficient LA trainings will have 

difficulty to organize and express their ideas properly both in spoken and written 

forms.  In one of her reports, Azar says that one‟s autonomy in LA will also 

result in better writing skills since learners will be able to use the competence not 

only on how to write but also on what to write because learners, as she claims, 

have the capacity of producing myriads of sentences by knowing the rules and L2 

language systems. 

LA ability will also make learners become effective interlocutors or 

writers.  Being effective interlocutors and writers will bring learners direct 

advantages from other fields around her or him – economic, scientific as well as 

socio-cultural advantages.  With more open accesses and resources, self-

sufficient L2 learners will likely improve both their physical and mental welfare.  

A stranger in countries where L2 is spoken will not find any difficulties in 

finding him/herself her daily needs or being abused due to language insufficiency 

or ignorance.  

Last, as a lifelong process, LA will benefit learners in two major ways – 

for enrichment and advocacy.  The personal exploration of the foreign language 

systems helps learners find out how language works and thereby enriches and 

extends one‟s knowledge of the language.  Since everyone has a subconscious 

knowledge of the language they use, noticing and reflecting on the linguistic data 

around them will make learners attain deeper understanding and internalization 

of the language.   
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3)  Communicative Stage within CBI 

This stage is referred by Tarnopolsky as the crowning stage. In this stage, 

learners are no longer trained to learn the language but, they are using the 

language to learn other subjects or content areas.  This stage requires learners to 

use L2 to mature their cognitive aspects in subject areas such as social science, 

natural science and even in languages.  Thus, CBI settings allow learners to 

produce L2 and at the same time to get rich input and intake within their 

classrooms. 

CBI stage also introduces non-verbal strategies to compensate learners' 

language deficiency.  The compensations are manifested through the use of fillers, 

repetitions as well as using questions.  Strategic competence does not stop here, 

when learners are sufficiently trained in the strategic competence, it is likely that 

they will turn it to strategic investments which are crucial in all learning.  It is 

through these strategies that learners will   consciously put their time and energy 

toward well-structured, gradual and goal-oriented learning.  It is the strategic 

investments that shape learners' autonomy.  Learning autonomy, however, is also 

indispensable to successful learning.   

As it is supported in some research, among other Crawford (2001), 

immersion program has been  proven effective to boost learners‟ confidence in 

learning in L2 settings.  In his research, learners prefer to study English using 

novels – i.e Jurrasic Park rather than regular textbooks which emphasizes on 

grammar learning.  The findings also tell that learners find the content so 
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motivating that they could never give up finishing the story.  Motivation, as people 

believe, is another succeeding by-product for L2 learning for it minimizes 

inhibition.   And again, immersion programs also pose learners to the needs to 

master the language in order to survive in the available academic settings and 

contexts.  It prepares learners to be glocal citizens or individuals who bring with 

them their local culture and values but are capable of actualizing themselves in the 

global community, as well as participate and contribute to the well-being of their 

surroundings.  Once learners or teachers‟ knowledge extends and makes 

themselves self-sufficient, they will in time use their experiences to help other 

learners or students to discover features of the language inductively until they 

come at their own understanding.  This understanding, too, will make learners 

become critical and global citizens who can understand as well as bridge any 

national and cultural barriers and differences that will create better conditions to 

live. 

 

3.  The Importance of Lived-experiences 

Lived experiences contained within participants‟ narratives are uniquely 

capable at capturing the content of human lives in time, in space, in person and in 

relationships (Wood, 2000).  There are several major reasons why lived 

experiences are viable to look at those aspects in depth.  First, the strategy 

incorporated in the data collection (narrative inquiry) offers „emic‟ rather than 

„etic‟ approach to the issue under study (Freeman, 1998).  Researchers have rich 

data seen from the participants‟ perspectives (emic) rather than from his/her own 
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(etic).  By providing „emic‟ narratives, researchers‟ interpretation will help 

participants to „articulate‟ their experiences and knowledge to the well-being of 

the society. 

Since the data collected are viewed from the participants‟ perspectives, it will 

provide „thick‟ and descriptions about the phenomenon being investigated.  Thick 

descriptions will let researchers be well informed on why a particular participant 

says and does a particular thing within a culturally complex and intertwined 

context.  

Secondly, lived experiences will enable researchers to deal with well-

grounded analysis rather a priori one.  The grounded analyses, in turn, will be 

used to construct the knowledge contributed by the community members on the 

world around them.  It is the knowledge that will contribute to the body of 

knowledge in general, for there lays the truth articulated by the participants.  

Further, it will also maintain the societal democracy proposed by Dewey.  By 

taking account the participants‟ aspirations, the social constructs, thus, are made of 

its member‟s interests and what are considered as meaningful for them.  That is 

why, lived-experiences will strengthen the democratic value in the cultural system.    

Finally, lived experiences will enable participatory actions where participants 

are made aware of the realities around them.  By making sense of the world around 

them, society members will be able to construct new knowledge and realities that 

will make them more autonomous and „thoughtful‟ and able to act toward others‟ 

(Van Manen, 1990).  Related with the ad vocative actions and in line with 

Driyarkara‟s arguments, Van Manen nicely describes lived experience research 
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account as human „being‟ and „becoming‟ in relation with his or her body, 

spirituality, micro and macro-cosmos.   Thus, lived-experiences are considered as 

the most democratic way of pursuing the truth by interpreting narratives contained 

within in participants‟ experiences. 

 

 

C.  Summary 

Teaching and learning are two sides of a coin and both are formally conducted 

within the classroom settings.  Teaching-learning in the classroom is the world where 

learners interact with their peers and with their teachers.  The interactions are meant to 

develop learners to become autonomous beings who can also help and advocate others 

as they establish conscious knowledge and reality awareness around them.   One of the 

greatest challenges for foreign language teachers has been the implementation of 

procedures that help learners process comprehensible input while at the same time 

giving them opportunities for language awareness.  In other words, effective foreign 

language teaching requires input processing combined with focus on form or learning.   

Therefore, language teaching practitioners must no longer be swung between 

disempowering dichotomies but instead, generating a set of choices in approach to 

procedure levels, giving learners more opportunities to experience discovery learning 

which in the meantime will make rich and ad vocative learners and teachers.     
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CHAPTER III  

METHODOLOGY 

 

 Teaching is both science and profession.  As science, teachers are required to make 

the best use of available resources, including educational research, to maximize student 

learning.  As a profession, teaching must be able to bring a sense of welfare to learning 

participants.  Teaching, therefore, must make learners free from ignorance and able to 

function well to make her or his existence in her or his society meaningful.  Regarding the 

unique roles that teachers have, however, Freeman (1998:11) considers teachers to be 

similar to eggs in a crate, in which, their work is isolated from one another.  Consequently, 

teachers personal believes are not well-developed and well-articulated to build a larger 

discipline or to be a contributive evidence to be presented to the community.  McDonough 

and McDonough (1997:20), therefore, asserts that it is a high time for teachers – as they are 

opened to different roles in education – to be encouraged to undertake problematic issues or 

topics, in which they are not merely becoming participants but cognitively and 

professionally involved in the research as well as in the decision making in the classrooms.  

Doing a teacher-research, therefore, is thought to be an advanced stage of maturing 

professionalism in teaching.   
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 Professionally, teachers must also able to make learners not only as a „container‟ 

that waits to be filled, but also as sources of factors to be considered to maximize learning 

process and outcome.  Their aspirations must also be incorporated into teacher‟s decision 

making not only at the classroom framework but also at the curriculum level.  Hereby, 

teacher-researcher must also figure out what learners think is best for them for optimum 

learning.   

 The research problems formulated in Chapter I – what are students' lived-

experiences in learning English within CA approach? requires qualitative data in nature.  

Furthermore, since there are only three (3) participants, this research will be progressive in 

nature, in which the data used are obtained from participants' narratives on their lived-

experiences.  These experiences are to be articulated as narratives which will be used as the 

basis of the analysis.  As Chapter II has exposed some relevant theoretical reviews as well 

as framework, Chapter III will be focused on the kinds of methodology suitable for the 

problems stated in Chapter I.   

 

A.  Methods 

This is a case study research – an inquiry method which is used to describe an 

entity that forms a single unit such as a person, an organization or an institution 

(Hancock, 1998).  The case study was chosen because, first, case study deals with a 

unique group, unique participants or institutions within a specific location or time.  This 

choice is made because this particular inquiry described in Chapter I aimed to describe 

how a small group of learners were learning under CAA and what experiences they had 

while having the learning sessions.  Case study research, therefore, was considered to be 
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the most suitable method to approach the issue that is to describe what and how the 

learners‟ experienced in learning English within CAA.   

Further, a case study approach is conducted because this method offers richness 

and depth of information that can identify how a complex set of circumstances come 

together to produce particular manifestation.    Since the implementation of CA 

approach belongs to the domain of second language in which it deals with the 

reciprocity between applied-science research and reflective research (McDonough and 

McDonough, 1997:29), the writer used a case study research, in which qualitative 

measures in the form of narratives were taken.    This study deals with a group of 

participants who learned within Communicative-Analytic Approach.  Secondly, the 

case study enabled teacher-researcher to adjust to the reality for reasons of practicality 

and principles (McDonough and McDonough; 1997:204). Next, it enabled teacher-

researcher to create interpretive schema or to develop the meaningful themes towards 

the issue in which interviews and observations were carried out to obtain the texts.  

Finally, the case study was chosen because it is intrinsic in nature – where it was 

conducted to understand an approach implemented within a single group. 

It is discussed in Chapter 2 that CA approach in teaching-learning processes and 

the way it benefits learners are to be seen from learners' normative and behavioral 

performances.  Regarding the study, based on Van Lier's typology – as cited by 

Freeman (1998) and McDonough and McDonough (1997) -  this type of inquiry is 

located in Van Lier's bottom-left and bottom-right quadrants, where the structure is 

weak and interference is moderate.  The moderate interference is resulted from the 

exposure of CA approach to participants only and not from other elements such as the 
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choice of teachers, the groups of learners and other settings such as those in the 

experimental research does.  The weak structure is resulted from the role of the 

participants who can freely perform language outcomes and the progressive account 

taken by the researcher. 

The sensitivity of the qualitative data, additionally, is required (McDonough and 

McDonough; 1997).  In this case, the discriminatory of the tasks and the insider's 

knowledge mutually validated each other.  Further, class observations and interviews 

were conducted to obtain the qualitative data pertinent to the study to describe the lived-

experiences from learners regarding the use of CA approach in their class.  Aside from 

the new understanding on how CA approach worked within the group and how it would 

benefit learning English, this research will also render some bi-products in the forms of 

eclectic and principled guidelines to make CA a feasible alternative for EFL teaching-

learning trends in Indonesia, in the hope to fulfill the utility principle of a good research 

proposed by McDonough and McDonough.   

 

B.  Nature of the Data 

  

There is one kind of qualitative data – the transcribed interview results or texts.  

The qualitative texts was triangulated by using other data such as documents and 

scores.  Since it is seen to be necessary, the triangulation was also performed with 

additional interviews with parents of the participants or other stakeholders, such as 

assessors.  The texts, on the other hand, will be obtained through class observations 

and interviews with teachers as well as students.  These techniques are conducted to 

enable teacher-researcher to cohere and to synchronize and to bring out the emic and 
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etic perspectives of the data.  The etic and emic perspectives however, will be used to 

describe the process in which CA approach is able to help learners build their language 

learning. 

 

C.  Data Setting and Resources 

  

The texts were obtained from teacher-researcher‟s private class held 

alternately at the teacher-researcher‟s home at Jl. HOS Cokroaminoto 42, Bantul, 

Jogjakarta or at the students‟ residences in Dusun Jetis, Bantul.  The subjects were a 

group of mixed-level students consisting of two junior high school 2
nd

 graders and one 

senior high school 1
st
 grader.  Beside their kinship, this group was chosen since they 

had become the teacher-researcher‟s tutorial students since 2002.  When they were in 

the Elementary school, they were trained under Situational approach where the lesson 

was organized in Present-Practice-Produce (PPP) stages.  Recently, with their maturing 

linguistic competence, the teacher starts incorporating CA approach in her instructions 

still in PPP format.   

CA approach was manifested within three gradual stages covering guided-

communicative, analytic and communicative stages.  The three stages are represented 

by the adoption of Communicative Language Teaching (CLT), Analytic Approach and 

Content-based Instructions.  The procedures therefore will be in line with the three 

approaches adopted and conducted within the given proper teaching and learning 

principles. 

 

Table 3.1 The Structure and Components of Communicative-analytic Approach 
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COMMUNICATIVE-ANALYTIC APPROACH 

Components  Guided-

communicative 

Stage 

Analytic/Form-focus 

Stage 

Communicative/Cro

wning Stage 

Approach Communicative 

Language Teaching 

Grammar-based 

Approach or Language 

Awareness 

Content-based 

Instructions 

Approach to 

Language 

Language is a 

means of 

communication 

(weak version) 

Language is a related 

structure of elements 

that conveys meanings 

Language is a means 

of communication. 

(strong version) 

Approach to 

Language 

Learning 

Communicative 

competence is 

established from 

building students‟ 

linguistic, discourse, 

socio-cultural and 

strategic 

competence 

 

Language learning is a 

conscious and 

cognitive effort to 

decode and encode 

meaning using its 

linguistic elements 

Language learning is 

the by-product of 

language use. 

Objective Communicative 

competences 

Linguistic competence Mastery of Content 

Syllabus Functional, 

notional, task-based, 

skills-based and 

learner generated 

syllabuses  

Grammar-based 

syllabus 

 

Topical syllabus 

 

Learning Tasks Various interactive 

learning tasks that 

enhance 

communicative 

competence 

Various learning tasks 

that enhance grammar 

& lexical mastery 

within form-meaning-

use framework 

Vocabulary 

buildings, discourse 

organization, 

communicative 

interactions 

 

Roles of 

Learners 

Learners are 

negotiators of the 

communicative 

tasks 

Learners abstract, 

analyze, synthesize 

and integrate the 

grammar/lexical items 

taught into 

communicative tasks. 

Learners are content 

sources and joint 

participants for 

learning 

 

Roles of 

Teachers 

Teachers act as 

organizers, 

Teachers act as 

learning facilitators to 

Teachers convey 

content & language 
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counselors, guides 

and as a 

participants, need --

analysts 

promote awareness 

and concentration so 

that learners are able 

to know the forms, the 

meanings and the use 

of the language 

elements. 

lessons, act as 

facilitators for 

maximum 

autonomous learning 

Materials Text-based, task-

based and realias 

Grammar-based 

materials that 

gradually shape 

learners mastery of the 

forms, meanings & use 

of the linguistic 

components 

Authentic materials 

that will enrich 

learners knowledge 

of the content areas 

 

Procedures  Task and 

functional/notional-

based teaching-

learning formatted 

in PPP and designed 

within Rao‟s 10 

teaching principles 

Task and 

grammar/vocabulary-

based teaching-

learning formatted in 

PPP and designed 

within Rao‟s 10 

teaching principles 

Task and content-

based teaching-

learning formatted in 

PPP and designed 

within Rao‟s 10 

teaching principles 

The text collection was initiated in November 2009 through February 2010 by 

taking some video-taped teaching-learning activities of two (2) CAA full cycles 

consisted of six (6) sessions that each lasted for ninety (90) minutes.   The class 

observations were followed with interviews done in groups on January 24, February 14 

and 26, 2010.   Seen as necessary, some additional interviews with parents – separately 

– were also conducted on February 26, 2010.  All interviews were semi-structured in 

which teacher-researcher used lists of questions to direct the topic and did some 

additional questioning when necessary. 

 CA approach in this practice was started with selecting topics for the 

materials.  Because of the educative nature of the content as well as for its wide range 

of themes, the teacher used topics from Readers‟ Digest magazines as the learning 
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materials.   Usually, by the end of each cycle, teacher would offer some topics that may 

be interesting to the students for the next materials and discussions, often by showing 

the magazines, so that the students, at least, can pick a topic based on the pictures and 

headings and short comments that often precede journalistic texts.  The texts or topics 

used in cycle one was Kindness – why is it good for you?  (Claire Buckis RD March 

2009 edition) and Deliver Them from Evil (Robert Kiener RD December 2009 edition) 

for cycle 2.   

 Each CAA cycle was constituted of three stages represented by three sub-

approaches, namely Guided-Communicative Stage represented with CLT, Analytic 

Approach represented by Grammar-Based Approaches and finally, Communicative 

Stage represented by CBI.   Each approach was used in one session lasting for ninety 

(90) minutes, and delivered within Presentation-Practice-Production or PPP lesson 

planning format.   

 

D.  Data Gathering Instruments 

1. Interview blue prints and questions 

Constructs Categories Questions 

 

 

Communicative-analytic 

Approach 

 

Guided-communicative 

 

Analytic stage 

 

Communicative stage 

 

Kalian sadar tidak bahwa 

setiap topic yang kita 

bahas dibagi menjadi 3 

tahapan pembelajaran? 

 

 

 

 

Learning 

 

Motivation – subconscious 

& goal-setting 

 

Willingness  

 

Apa yang membuat 

kalian mau belajar 

bahasa Inggris dengan 

saya? 
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Lived-experience Noticing 

 

 

 

 

 

Knowledge  

 

 

 

 

 

 

 

 

 

Image 

 

 

 

 

 

 

 

Sensations 

 

 

 

 

 

 

 

 

 

 

 

 

Consciousness  

 

 

 

 

Kalian sadar tidak bahwa 

setiap topic yang kita 

bahas dibagi menjadi 3 

tahapan pembelajaran? 

 

Menurut kalian 

seberapa jauh 

pembelajaran ini 

bermanfaat bagi 

kalian? 

Bagian mana yang 

menurut kalian paling 

bermanfaat? 
 

Pada saat kalian 

memutuskan belajar 

bahasa Inggris dengan 

saya, apa bayangan 

kalian mengenai 

pembelajaran yang akan 

kalian alami? 

 

Bagaimana rasanya 

belajar bahasa Inggris 

bersama dengan cara 

seperti ini? 

 

Apa saja yang paling 

kalian sukai dari 

pembelajaran ini, dan 

apa yang paling tidak 

disukai dari pelajaran 

ini? 
 

 

Bagaimana ceritanya 

sehingga kalian merasa 

bahwa tata bahasa, kosa 

kata dan pengucapan 

berkembang dengan 

baik? 

 

Apa pengaruhnya 
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Expressions 

 

 

pembelajaran terhadap 

hal-hal di sekeliling 

kalian (seperti 

misalnya – Anda lebih 

punya kesadaran untuk 

berbuat kebaikan 

setelah topik “Why 

kindness is good for 

you?” 
 

 

Table 3.2 Interview Blue-print and Questions 

 

2. Lesson plans and class ethnographic accounts (videotapes) 

There were 6 lesson plans prepared for the observation consisted of two cycles 

using two different topics – the first was Kindness:  Why is it good for you? and 

Deliver them from evil – both were taken from Reader’s Digest Asia.    Each cycle 

was taught in three stages distributed within three different sessions.  The first 

sessions were of the two cycles - Guided-communicative stages – were delivered 

using CLT.  The second stage – analytic – were given within analytic-approach 

framework.  Finally, the third or called the crowning stage were conducted in CBI.  

All instructions were organized within a modified Presentation-Practice-Produce 

format (Richards;2005).  Each lesson plan was meant to cover 1 ½ hours session.  

While the guided-communicative stage employed notional-fungsional syllabus, the 

analytic incorporated grammar-based and the communicative incorporated text-

based syllabus.  Along with the three syllabi, a sense of progressive and task-based 

spirit were also incorporated.   

 



69 

 

3. Written tasks  

The written tasks defined here are those put in the productive section of the 

lessons – where students  produced the language without any aids from the teacher.  

There were several written tasks – performed in the analytic stage of cycle two.  The 

first was writing a two sentences using taught vocabularies and the second was 

writing two sentences using the grammar taught – passive voice.      

4. Spoken tasks and tape/MP3 recorder 

Speaking tasks were given during the production sessions especially at the 

end of guided-communicative and communicative stages.  In the guided-

communicative stage of cycle one, students were asked to make spontaneous 

dialogs using the situation given with no preparation.  Then, the speaking tasks 

given in the communicative-stage of cycle one was the snake-and-ladder game 

where students have to answer questions using the text as well as using their 

interpretation of the texts before they were able to move their pointers. 

The speaking tasks given in cycle two were an individual presentations 

about a favorite person in the guided-communicative stage  and  another 

presentation using pointers concerning the content and topic of the text.   

 

E.  Data Collection Procedures 

1. The teacher-researcher planned the lessons covering a cycle of CAA classroom 

implementation – divided into guided-communication, focus-on-form and finally 

communicative stages.  This stage is important to see how CAA setting is actualized 

into real instructional procedures. 
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2. When teacher-researcher delivered the teachings, she taped the teaching-learning 

process using a video-recording equipment and an MP-3 recorder.  The observations 

were focused on the timings, what class teacher did, what students did and how 

students performed. 

3.  The teacher-researcher collected any written productions and records any speech 

produced during the speaking class, scanned them and returned them back to 

students. 

4.  The two kinds of data were to be scored by two different raters with more or less 

similar competencies and experiences.  The first assessor was Ibu Sekolastika 

Savitri who earned 960 proficiency score and Ibu Yulita Widayati who earned 970 

proficiency score in TOEIC test taken at the end of 2009.  Both had been teaching at 

LBPP-LIA, a prominent English language training institute, for almost the same 

time 12 and 10 years.  The bands of scoring  used were those used at LBPP-LIA 

ranging from 1=(Very Poor), (2=Poor), (3=Average), (4=Good) and (5=Very Good) 

to make raters feel convenient with the scoring and for practical reasons. 

5.  These 3 participants were semi-structurally interviewed using the questions 

previously prepared.   

6.  Based on the first interview and the video-tape and task analyses, the participants 

were re-interviewed on  January 31, 2010.  The third reinterview was conducted on 

February 26, 2010.  In this session, teacher-researcher also conducted interviews to 

the participants‟ parents regarding the participants‟ formal academic performances 

and sub-conscious motivation that emerged during the first interview. 
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7.  The observation results and the narratives were analyzed and interpreted using some 

key ideas occurring emerging during the observations and interviews.   The 

interpretation of the data will be highlighted under the pre-figured themes that 

would likely emerge such as the improvement of the language component learning 

and the discourse competence. 

 

F.  Data Analysis 

  The analysis will be conducted by identifying the themes emerging from the 

narraties.  After identifying the themes, the writer will proceed with grouping the 

narratives into either collective or individual experiences to maximize understanding 

and interpretations. Finally, there would be a displaying stage where results are to be 

disseminated before the board of examiners. 

G.  Data Triangulation 

To ensure research triangulation, several research instruments were employed.  

The research instruments cover the lesson plans, ethnographic notes, task performances 

and a tape/MP3 recorder.   

Lesson planning has been considered as an act of decision making.  The lesson 

plans used did not only contain teachers‟ memoirs of what to do in the classrooms or 

students‟ tasks in the classroom, but more important than that, lesson plans have been 

taken as the manifestation of teachers‟ believes and experiences.  Thus, lesson plans 

were relevant to be used as an instrument to see whether there was compatibility 

between teachers‟ believes and experiences to the learning moments among students.  

In order to yield rich descriptions, the lesson plans, therefore, not only varied in terms 
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of techniques, but also in terms of materials and skills highlighted in the lesson.  The 

lesson planning has been important to ensure the integration of CA approach in 

classroom practices.  This way, a class teacher's perspectives on CA could also be used 

to see the implementation of the approach.  The ethnographic account was also 

pertinent to the study since it can record the implementations of CA approach and its 

direct outcomes in classroom use. 

The tasks were also used to further measure learners' outcomes.  While the 

written tasks did not need special way of documentation, the spoken tasks required 

special recording and tracking by using a tape/MP3 recorder.  The two types of tasks 

were to be justified and scored by two different raters to ensure moderation, as well as 

using the scoring bands designed earlier.     

 

 

 

 

 

 

 

 

 

CHAPTER IV 

DATA ACQUISITION, DESCRIPTION AND INTERPRETATION 
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This chapter aims to describe the data acquisition processes, the display of the 

findings and to discuss the interpretation of the findings.  The displays will be mapped from 

the themes discovered in the texts produced by the participants during classroom 

observations and interviews.  Then, the participants‟ narratives will be described and 

interpreted.  Finally, the interpretations will be validated or triangulated using additional 

texts from parents and the participants‟ performances taken during the classroom 

observations.  

 

A. Text Acquisition Processes 

The following sections will discuss about how the text gathering processes – 

class observations and interviews – were conducted.  One cycle of observation should 

have sufficed the text gathering, yet the third or communicative stage of cycle 1 was 

corrupt when it was to be played for transcriptions.  Another reason for conducting the 

second cycle video-taping was because the productive part of the analytic stage was 

not captured due to limited video memory-card capacity.  The teacher-researcher 

thought, therefore, that it would be better if another video-taping process could be 

made on cycle 2 under Deliver Them from Evil as the topic to get a better justification 

and description of the cycles. 

 

 

 

 

1. Cycle 1 – Kindness:  Why is it good for you? 
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a)  Guided-Communicative Stage (GCK) 

The text collection started on Sunday, November 15, 2009 – one week after 

teacher-researcher informed and asked for the participants‟ consents that she planned to 

videotape the learning sessions for three times in a row.  The first video-taping session – 

meant to be the guided-communicative stage – was conducted at Jl. HOS Cokroaminoto 

42 Trirenggo Bantul – the teacher-researcher‟s place.  The video-taping session which 

was started at around 2 PM lasted for one and a half hours.  The students appeared a bit 

awkward with the process.  Yet, as they proceeded with the lesson about offering, 

asking, accepting and refusing a help – which was related to the big topic, kindness – 

went smoothly as planned.  A minor distraction, however, occurred when the teacher-

researcher‟s child joined the class and started to request a number of things dealing with 

the video-camera put on a window pane.   

Later, the video-tape was painstakingly transcribed due to the loud noises 

coming from the traffic in front of the house.  Concerning with students‟ productive 

performance at the end of the sessions – making a dialog using situations given and to be 

made with minimum preparations, Ibu Sekolastika Savitri and Ibu Yulita Widayati 

confirmed that the three students showed little interests in the materials presented even 

though they were able to perform the assessment well. 

 

b) Analytic Stage (ASK) 

The analytic stage of the first cycle was conducted on Sunday, November 22, 

2009 at around 2 PM at Dusun Sawo Jetis Bantul, Jogjakarta at the students‟ 

grandfather‟s place.  The session that discuss about modals use as reflected in the 

previous session lasted smoothly for one and a half hours as usual.  In this session 

students still appeared awkward at first because to the video-camera set on a window 
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pane.  This stage however failed to capture the productive highlight of the day or the 

assessment since the video memory was running out.  According to Ibu Sekolastika 

Savitri and Ibu Yulita Widayati students perform well in general but Dana needed a 

special attention concerning his performance during the learning process.       

                 

c)  Communicative Stage (CSK) 

The communicative stage of the first cycle was conducted on Sunday, 29 

November 2009 at 2 PM at Dika‟s parents‟ place,   because the usual place – the 

participants‟ grandfather‟s place – was under construction.    The session lasted for one 

and a half hours discussing about the content of the reading passage – why kindness is 

good for people.  This session was highlighted with a snake-and-ladder game where 

students had to answer questions written in the squares of the board game.  As far as the 

teacher-researcher can remember, the session went smoothly and gaily. 

 

2.  Cycle 2 – Deliver Them from Evil 

Participants chose Deliver Them from Evil as their topic.  This topic is related to 

human trafficking issues in Vietnam where children and young girls are sold as sexual 

commodity.  This topic focuses on the struggle of an ex-child prostitute to help the other 

unfortunate young girls and children from the well-organized human trafficking business.    

a)  Guided-communicative Stage (GCDTFE) 

Cycle 2 started with students talk about their favourite persons using expressions 

that described one‟s personality traits in the guided-communicative stage.  This stage 

was held on 24 January 2010 after a long Christmas and school breaks.  GCDTFE 

started with chit-chat between the teacher and students about their favourite persons.  

This activity was then continued with presentation and practices of the expressions 
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pertinent to the communicative tasks.  Finally, students were assessed using a speaking 

task, where they had to make a short talk about their favourite persons or public figures 

and reasons for liking him or her.  In the assessment, it seemed that Dana did not 

perform well.  He did not use the preparation time effectively, therefore, even during the 

short talk, he had to put the recorder several inches from his mouth for he was still busy 

asking about the best expressions to say. 

            

b)  Analytic Stage (ASDTFE) 

There were two analytic stages being given.  The first was focused on vocabulary 

items, and the second focused on grammatical item – the passive voice.  The first 

analytic stage was held on 31 January 2010 at around 2 through 3.30 PM at the students‟ 

grandfather‟s place and ASDTFE-b was on 7 February 2010 at the same hours.  

ASDTFE-a was initiated with word-sentence matching activity and followed with drills 

and practices of the words learned.  ASDTFE-a ended with students making 2 sentences 

using two new vocabularies they previously learned.  ASDTFE-b started with guessing 

game on inventors and their inventions.   From there, students were given a chart in 

which they were supposed to identify parts of speech of the sentences they had and  put 

them in correct columns.  This activity is followed with inductive grammar learning and 

drills.  After the practice, students were to make 2 sentences in passive voice.  In 

general, the students did well in the two analytic stages given.       

 

 

c)  Communicative Stage (CSDTFE) 

The CSDTFE started with students reading the text aloud to get the chunking 

sense of the text and to refresh their minds with the previous vocabulary and grammar 
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learning which were now used within a reading text that they must understand.  The 

activity then was followed with comprehensive tasks related to the content of the text.  

Finally, using four question pointers, students were supposed to make a short talk about 

what they felt, thought and concerns about the situations described in the text.  

According to the two assessors, in general Ega made the most systematic and fluent 

explanation.  Dika, even though she made similar systematic attempts to express her 

ideas, she lacked of fluency; her whole ideas were presented haltingly.  Dana, even 

though he made as meaningful ideas as the other two, but he was the one who had the 

most fluency problems both at sentence and discourse levels. 

 

3.  Interviews 

All in all, there were 5 interviews conducted in Bahasa Indonesia on January 24, 

31 and February 26, 2010.  The first three were those with the participants and the other 

two were with their parents.  The interviews with parents were done separately on 

February 26, 2010 with Dika and Dana‟s mothers – Ibu Pupik Yeti and Ibu Titik Sri.  

Ega‟s mother – Ibu Emerita Sitorus – was not interviewed for she was in the Netherlands 

for her doctorate program.   All interviews were conducted at the participants‟ 

grandfather‟s house.  They were held after every session during cycle 2.  All interviews 

with the participants were conducted in groups after class since it was the only convenient 

time for all participants and teacher-researcher.  Besides, group interviews made learners 

feel more comfortable and not threatened because they felt at ease while they were 

together with their cousins rather than if teacher-researcher had to interview them one by 

one. 

The first interview started at 3.45 and went smoothly for one hour with students 

answering questions previously prepared.  Dana, unexpectedly, used quite many English 
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phrasal expressions during the interview, such as – next question, interesting, story, etc.  

After listening and transcribing the first interview, teacher-researcher thought that there 

were several further questions on how the sessions benefit them in learning about the 

language components.  After the interviews were transcribed and analyzed, the teacher-

researcher thought of having the 3
rd

 interview to find an answer for a category that had not 

been answered.  The teacher-researcher also thought that additional interviews with 

parents were considered necessary to validate the subconscious motivation reflected in the 

results of the first interviews. 

 

B. Text Descriptions    

The following charts are brief descriptions of the findings related to the interviews, the 

class observations and documents.  The charts will describe both collective and individual 

experiences.   

 

1. Collective Experiences  

Table 4.1 shows that there are several themes emerging from the participants‟ 

collective experiences.  The themes are identified as subconscious motivation, language 

components, discourse competence, supremacy of meanings and critical thinking.  

The first theme – subconscious motivation – is built upon several sub-themes namely 

parental concerns, classroom instructions and content areas.  Then, language competence 

is represented into pronunciation, vocabulary and grammar.  While critical thinking is 

divided into two main categories – lower order thinking (LOT) and higher order thinking 

(HOT). 

 

Table 4.1 Themes Derived from Participants’ Collective Experiences 
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Themes Ega Dana Dika 

Subconscious 

Motivation 

  In my mind ... first I 

thought of a good 

English instruction to 

help me at school.  

But I didn’t have any 

interest at the course 

at first.  Mama (told 

me to).  I just do it.  I 

didn’t think of 

anything else.  

[PCINI1] 

 

 

I thought it would be 

boring. (But) Father and 

mother (made me join 

the course).  I didn’t 

want to (join it) at that 

time. [PCINI2] 

(The materials) are 

interesting [MaINI2] 

(The reason is) because 

he had academic 

difficulty at school.  I 

want him to develop his 

communication skills.  ...  

Now he always got the 

highest score at school. 

[PCINV5] 

I didn’t have anything 

in mind about learning 

in a tutorial class like 

this. Well, nothing 

really.   I just did it.  

Then I found that the 

lesson is 

interesting.[PCINI3] 

I made her take the 

class because English 

is one of the subjects 

amended at UNAS.  

It’s also because now 

many schools have 

adopted SBI, so 

English is important. 

[PCINIV4] 

Language 

Components 

Yaa, like that.  I have 

no difficulty with 

words.  Sometimes, 

my friends ask me 

meanings of words. 

(VoINI1) 

(The course develops 

our learning) 

because those new 

vocabularies are 

repeatedly used in 

the exercises and in 

the discussions 

[VoINII1a, b] 

 

For example in using 

verbs, knowledge, 

pronunciation and 

expressions.  [GrINI2 & 

PrINI2] 

Every day we learn new 

things.  The things we 

learn are used again to 

learn new things.  And 

so on and so forth. 

[VoINII2] 

(One of the changes) is 

it helps him to 

understand movies 

better. I often saw him 

typing English words in 

his computer.[DiINV5 & 

CoINV5] 

I got more 

vocabularies, so it’s 

easier for me to 

understand materials. 

[VoINI3]   

My friends often ask 

me about meanings of 

words, verb forms 

[VoINI3 & GrINI3] 

Discourse 

Competence 

The most important 

thing is now I learn 

better at school. 

[CoINI1] 

I speak more fluently 

now. [DiINI1] 

When you tell me 

stories, I understand 

better.  At school, I 

understand better.  

Even, I understand 

movies better. 

It’s easier for me to 

understand materials. 

[CoINI3]. 

It’s also easier for me 

to make sentences 

now. [DiINI3]   
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[CoINI2a, b] 

Supremacy of 

Meanings 

(The order of the 

stages from the most 

important for me is) 

vocabulary.  Then, 

hmm the content.  

[ICINIII-1]  

(If I have to put them in 

order, the most 

important stage among 

the three is) the second.  

Then the third and 

finally the first [ICINIII-

2].   

(For me), the first is 

vocabularies, after 

that content and 

presentations, then 

dialogs [ICINIII-3]. 

Critical 

Thinking 

I learn new 

information in terms 

of words, hijacking. 

[CTINI1]. 

 

I become cleverer.  I 

know that there is a 

species of bamboo that 

can grow very fast in a 

night.  [CTINI2] 

It adds to my knowledge 

[CTINI2] 

I learn new 

knowledge.  Yes, I love 

it. Now I know that 

bottled water has side 

effects. [CTINI3] 

 

 

2. Individual Experiences 

Table 4.2 describes the themes emerging from the data.  The themes identified are 

subconscious motivation, language components, discourse competence and finally the 

inadequacy of CLT. 

 

Table 4.2 Themes Derived from Participants’ Individual Experiences 

Themes Ega Dana Dika 

Subconscious 

Motivation 

I don’t like Hijacking 

because the sentences are 

too formal and too 

British.  (It’s) too 

difficult.  Then it makes 

me reluctant to continue 

reading it. [MaINII3] 

 

At first I thought it 

would be boring.   

[AFINI2] 

I don’t realize how I use 

the expressions during 

the interview.  It’s 

automatic. [FEINIII1] 

 

 

Language 

Components 

Learning vocabulary is 

interesting because they 

are used in real stories 

[VoINIII1] 

There are many words 

in Hijacking that I don’t 

understand. (Yet) It 

increases my knowledge 

  I think it is the 

repetition that makes 

us learn the 

language better 
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[VoINII2] [Vo,Gr,PrINIII3] 

Discourse 

Competence 

 (When I have difficulty 

following you), I prefer to 

have it explained in 

Bahasa Indonesia 

[CoINI1]. 

I don’t like it when you 

ask me questions that I 

can’t answer because I 

don’t understand the 

content or story like what 

we had with Hijacking or 

Pirate Attack [AFINI1] 

I don’t like Hijacking 

because the sentences are 

too formal and too 

British.  (It’s) too 

difficult.  Then it makes 

me reluctant to continue 

reading it. [MaINII3] 

 

Sometimes I have 

difficulties following 

you.  It becomes easier 

when I asked you and 

you explained. [CoINI2] 

I don’t like it when you 

tell me to write all the 

time. [AFINI2] 

Hijacking (is the most 

difficult text).  Bottled 

water is relatively easier 

[MaINI2] 

 

I don’t like it when 

you told us to write 

paragraphs.   

[CoINI3] 

 

Inadequacy of 

CLT 

Dialogs? I have no idea 

what it’s for [ICINIII-1]. 

 

(Stage 1) leads me to 

understand the reading 

text better [ICINIII-2].  

 

 

Well, the dialogs 

helped us understand 

the content, Miss.  

Don’t they all lead to 

the reading texts? 

Thus, it’s easier for 

us to deal with the 

texts [ICINIII-3].   

 

The tables show that there are similarities and differences between the collective 

from the individual experiences.  The collective and individual experiences share 

subconscious motivation, language components, discourse competence and inadequacy of 

CLT as the themes emerging from the texts.  But unlike the collective experiences, the 

individual ones did not show experiences related to critical thinking.  However, 

strengthening the supremacy of meanings, there is a sign of inadequacy of CLT implied 

from the discussions. 
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C. Interpretation 

In the followings sections, there will be discussion based on the themes emerging from 

the transcribed interviews.   Based on the transcriptions and coding, there are several themes 

appearing in the interviews.  The findings, then, are grouped into Subconscious or Extrinsic 

Motivation  - such as academic or scholastic endeavour, classroom instructions and 

engaging materials, Language Components – pronunciation, vocabulary and grammar 

(LC), Discourse Competence (DC), the Supremacy of Meanings and finally Critical 

Thinking.  In turn, the existing themes will be patterned and explained based on other minor 

themes occurring during the interviews.    

  

1.  Collective Experiences 

a) Subconscious Motivation 

1) Scholastic Endeavors  

Learning English was considered as an academic behaviour rather than a 

communicative need.  The motivation that made the people around students or 

learners, especially their parents send them to a tutorial class was because they cared 

more on their children‟s academic scores rather than on their English language 

competence.   

This paradigm also shows that, the stakeholders assumed that English 

learning belonged to the cognitive domains where achievements can only be 

measured through academic tests and scorings.  The assumption was strengthened by 

the fact that English was made into one of the compulsory subjects to be tested in the 

National Exams.  Parents‟ showed deep concerns and worry at the same time, that 
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their children might not be able to pass the National Exams which makes English one 

of the three key subjects tested in the exam.  

Ibu Titik – one of the parents – said that she and her husband agreed 

to send their son to a tutorial class because they wanted to see that 

their son could catch up with scholastic demands in the English 

subject.  Ibu Titik said that she was satisfied with her son’s 

improvement in his English scores at school.  Further, she said that 

her son had always been a fast learner and had got 100% correct 

answers.  (PCINIV4) 
 

Ibu Pupik – the other parent – said that she decided to send her 

daughter to the tutorial class because English is one of the three 

important subjects amended in  the National Exam.  The failure to 

make good mark in the subject can be disastrous both for parents 

and children. (PCINV5) 

 

Adolescents learned English due to parental requests or many times – orders 

which was meant to upgrade learners‟ academic performances in school, as it was 

stated by the participants.  In line with Dika, Ega, the other participant, said that he 

simply joined the class without further thoughts just because his mother said that he 

was to join the tutorial class to improve his English score at school, even though he 

confessed that he did not really have any academic problems at school.   

Dika’s parents asked her to enrol in the tutorial class, then, what she 

could do was doing it.  She did not ask why she should take the class even 

though she felt she did not have any problems in English at school at all 

(PCINI3). 

 

Ega’s mother wanted him to join the tutorial class even though he 

admitted that he did not have any academic problems at school.  Because 

it was his mother’s decision, Ega simply followed suit (PCINI1). 

 

Dana’s parents made him attend the class to increase his academic 

performance in English at school.  However, different from Dika and Ega, 

Dana did have an academic problem at school, especially English  

(PCINI2).   
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Further, the mothers‟ concerns on their children‟s achievements and their 

reasons to make their children take a tutorial class was their disbelief that schools were 

unable to give their optimum English language trainings to their children due to a 

number of reasons.  The first reasons proposed by Ibu Titik, for example was that 

school teachers had „too little time, too much to do‟.  She said that her son often had to 

work on materials which had not been taught or given in class before.  Many times, his 

son complained that his teacher often made him study a particular material by himself. 

She assumed that the teacher may have difficulties covering all the materials within the 

class hours. The bulky curriculum had made school teachers unable to cover the 

subject thoroughly.   

When my son whined about his untaught materials that was given 

in a test or as homework, I always told him that his teacher may 

have difficulty teaching the bulky materials within the limited 

classroom hours.  I told him that you have to understand that your 

teacher  has difficulties managing the time with the abundant 

materials  (PCINIV4) 
 

Teachers were also burdened by many tasks, ranging from administrative to 

academic activities, so that most of the times, teachers cannot give their students their 

best in class.  All these factors triggered the decision to „hire‟ a tutorial teacher for their 

children, to increase their children English mastery and most importantly to prepare 

their children for the National Exams. 

Schools did not give enough English lessons (to our children).  I 

believed that parents cannot rely on schools when it comes to 

materials studied.  They have to autonomously find other sources to 

enhance their children’s learning because teachers do not have 

sufficient time to deliver all materials to their students.  (PCINV5) 
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 2)  Classroom Instructions                

Successful learning requires participants‟ motivation – a self drive that makes 

them behaving in appropriate ways to head to and to achieve particular goals set by 

themselves or by others.  Concerning this, there have been debates and statements that 

claim that intrinsic motivation – that emerges from one self, is more effective to boost 

one‟s achievement in learning compared to the extrinsic ones.  Others believe that 

extrinsic motivation triggers the most expected behaviour as best as the intrinsic one.  I 

would rather say that extrinsic motivation will make learners more focused in doing the 

learning tasks, so as to build their own intrinsic motivation once they have greater 

confidence on the subject matter they are dealing with.   

In the tutorial class, participants agreed that they found classroom instructions 

motivating.  

 

All in all, your students appeared to be motivated – first Dika, then 

Ega and last Dana.  I don’t know what makes Dana sometimes lapses 

into de-motivation.  (SEINVIYW) 

   

This external motivation may have resulted from a number of factors such as the 

intensity of learning, the maximum interactions among students and with the teacher, 

the topics or themes discussed as well as the techniques used to facilitate learning.  As 

it is discussed in the theoretical framework in Chapter 2, the incorporation of 

entertaining yet purposeful learning tasks such as Snake and Ladder, Card and Arisan 

games scaffold them to better understand the topics and help express their ideas in the 

target language framed within the low-affective-filter atmosphere.   

Dana said that he felt happy when he learned the materials.  He 

said that his happiness during the class came from the game that 

the teacher-researcher gave.  The game made the lessons not 

boring.   (AFINI2a, b) 
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Agreeing with Dana, Dika thought that the classes were 

interesting because she got some games.  She said that games 

made the lessons not boring. (AFINI3a, b) 
 

Learning with games seems to enhance learners‟ motivations.  Purposeful games 

seem to provide the opportunities for learners to internalize the pieces of information 

better and to overtly receive and use specific language codes – strings of sounds, single 

words and word clusters as well as thematic ideations or notions – in fun and non-

intimidating ways. 

In addition to games that boost the participants‟ extrinsic motivations, the 

incorporation of learner-centeredness that enabled participants to be always on-task 

made them enjoy the lessons.   

I liked the classroom atmosphere because I thought that teacher 

did minimum talking.  I thought that teacher explains using tasks  

(CIINI2) 

 

I think learning was maximized because of the small number of 

students.  There were only three participants, learning were 

more maximized. (CIINI1b) 

 

I think the classroom atmosphere was relaxing so I could easily 

learn the materials.  There were jokes and casual conversations 

in English that reduced my tenseness. (CIINI3) 

 

 The classroom interactive tasks between the teacher and learners as well as 

among the learners or participants themselves created more interests in learning the 

language.  How can classroom interactions build higher learning motivations among 

participants?  The answer may lie in the learners‟ needs in using the language for both 

interactional and transactional purposes themselves.  Here, by providing teacher-

student and student-student interactions, participants used the language to learn the 

language itself and used the language to learn and to understand the world.  The 
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guided-communication stage provided participants with ample opportunities to use the 

language to socialize and to interact with their peers.   The communicative-stage, on 

the other hand, provided participants with opportunities to use the language overtly to 

learn and understand the world.  This stage, therefore, manifested the transactional 

needs of the participants as well as enabled participants use the language to internalize 

the information or world knowledge and finally construct other realities from their own 

perspectives.   

 

 3)  Content Areas 

Finally, the next factor that enhanced participants‟ extrinsic motivation was the 

material or the topic selections.  

 

 According to the participants, the topics were motivating.  The 

enthusiasm was also shown in the way they recalled certain topics 

such as Pirate Attacks, Growing Bamboo or Bottled Water to 

exemplify their interests in the topic-based discussions.  As Dana 

said that the topic was interesting, Ega and Dika agreed and 

thought that the topics made them smarter in the sense that it 

broadened their knowledge of the world. Another surprising stories 

from their parents was that the kids excelled in school subjects 

especially English.  According to his mother, Dana who did not do 

as well as Dika and Ega in the tutorial class was said to be always 

excellent in his English class at school.  Ibu Titik seemed to be very 

happy about the comments made by Dana’s teacher every time they 

met. (TR Reflection February 2010) 

 

I think that learning using the materials chosen from the magazine 

(Reader’s Digest) made me feel smarter.  I was feeling confident 

after learning the words relevant to the topic and I gained 

knowledge or new insight from the topic such as the ones about 

Pirate Attack and  Bottled Water.  (MaINI1)    

 

I especially liked the topic about bamboo.  He said that he got new 

knowledge related to bamboo growing and culturing.  I was 
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amazed that there is a bamboo species which can grow up very fast 

in a night and used to be used by the Japanese soldiers  for killing 

their enemies.   Besides that, I also learned about simple past tense 

and most of all, the topic made me enjoy my English classes better 

at school.  (MaINI2) 

 

I love all  the materials given.   I think from the discussions and 

understanding the materials I became more knowledgeable.   Now I 

know that in fact bottled water also poses some negative side 

effects. (MaINI3) 

 
 

Broadening the knowledge of the world means that participants were trained and 

posed to different writing styles, different writing genres, different topics or problems as 

well as different cultural aspects. Further, these aspects enrich their understanding and 

appreciations to people of different cultural backgrounds, thus preparing them with the 

mindset of a global citizen.  It is the mindset of a global citizen that in turn will lead 

them to become self-sufficient personalities for they understand the world better so that 

participants can be more apt to manipulate the realities around them.      

The participant engagement to the topics may have resulted from the fact that the 

teacher and participants always communicate topics for the materials.  This procedure 

did not only equip learners with some schemata or prior knowledge of the materials 

covered, but it also provided stimulus for what they were going to get at the end of the 

cycle.  Thus, to a certain extent, participants discovered their own intrinsic motivations 

through the process of selecting the topics they like most for the revelation of the 

information at the end of the cycle would adequately satisfy their needs for knowledge 

and truth. 

 

b) Language Awareness 
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 According the participants, from the teaching learning processes they thought that 

they improved their language awareness significantly.  The development of the language 

awareness was represented through the development of the three language components: 

pronunciation, vocabulary and grammar. Surprisingly, the participants considered this 

stage which was represented in the analytic stage as the most important part of the cycle.  

In analytic stage or language awareness stage, the participants thought that they build their 

language components first, in order that they comprehend the texts.  Upon comprehending 

the texts, they build further cognitive skills as well as critical thinking to support their 

sense of well-being in English learning.   

From here, it was indicated that Analytic stage was fundamental in foreign 

language learning as it was stated by the participants.   

I think the order of the significance of the stages is the vocabulary as the 

most important, and then followed with the readings.  But I did not see the 

point of learning the first stage that is making dialogs. (ASINIII1a, b) 

 

I think that the second stage was the most important stage in learning.  

Then the next important stage was the readings, and finally the dialogs. 

(ASINIII2a, b) 

 

In my opinion the  vocabularies was the most important aspect in learning, 

and then followed with  the content and the presentation and finally the 

dialogs.  (ASINIII3) 

 

The three agreements explained that, first, the vocabularies and the grammatical taught 

within the analytic stage enable them to enrich their language competence as well as to 

anticipate texts they have to deal with later.  At the same time, the stage also provided ways 

for schemata activations prior to the readings.  Secondly, the stage enabled both teacher and 

participants to overtly use and pronounce the key information as well as related discourses 

so that participants are exposed and to certain extent subconsciously drilled with the key 
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concepts.  Thus, Analytic Stage was the most important stage for them since the stage gave 

them several underlying competencies to perform in the communicative stages later.  

Detailed development of each component will be discussed in the following sections. 

 

1) Pronunciation  

Pronunciation is one of the language components which deals with the manner 

in which words are supposed to sound.  It is one‟s ability to recognize a particular 

language sounds which determines one‟s ability to understand and to create meanings in 

a language.  Even though there are several acceptable pronunciations mainstreams, 

nowadays, World English societies tolerate English spoken in different accents as long 

as the meanings are mutually intelligible. Finally, one‟s knowledge of English language 

sound-systems will definitely increase the intelligibility of the discourses that will 

maximize the effectiveness of the communications. 

In CAA, pronunciation was not explicitly taught within the analytical stage, 

instead, it is taught through the drills of expressions in Guided-Communication stage 

believing that the purposes of oral drills as stated by Douglas H. Brown is  to serve as a 

way to „loosen up‟ the tongue prior to practices in speaking skills.  In other words, 

mechanical to meaningful drills were incorporated in Guided-Communicative stage to 

shape participants‟ oral habits in English.  Reading aloud during Communicative stage, 

however, was not meant to drill their pronunciation, but as a part of reading for 

meanings that gave more emphasis on comprehension rather than appropriate 

pronunciation. 

Secondly, at the Analytic level, pronunciation was maximized through the overt 

use of key words or concepts that both activate participants‟ schemata as well as provide 

subconscious oral drills during use.  Analytic Stage also provides participants with 
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samples of words and sentences framed within the simplified structure, so that it was 

easier for them to internalize the concepts they have to deal with later, even though later, 

they would deal with unedited texts.  

At the communicative level, the participants felt that CAA boosts their 

pronunciation.  They thought that this was resulted from the teacher‟s intensive use of 

the English when speaking with them inside and outside the classes  Additionally, 

pronunciation mistakes were also attended and given feedback when it was considered 

necessary – that is – when it would change or jeopardize the meanings of the discourses.         

Referring to the analytic stage, Ega asserted that he got more 

knowledge of the language components including the way to use it in a 

dialog and the way to make acceptable pronunciation.  (PrINI1) 

 

Dana said that the analytic stage had made it easier for him to 

understand his teacher’s explanation  at school. (PrINI2)  

 

Dika said that because of the analytic stage, she understood movies 

better. (PrINI3) 

 

The statements above show how students understandings were so much 

affected by the way they perceived correct English sounds.  Hence, participants 

believed that they acquired proper sound perceptions from the high frequency and 

consistency of words used during the instructional activities.  The frequency and 

consistency here were possible through the use of authentic materials framed and 

communicated for communicative as well as transactional purposes.   

 

2)  Vocabulary 

Vocabulary is defined as total number of words that make up a particular 

language.  In this context, we can say that vocabulary is the number of words mastered 
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or known by language users.   The size of one‟s vocabularies depends on a number of 

factors such as age, cultural, education or religious backgrounds, and interestingly, 

gender.  A person‟s vocabulary mastery advances as she or he gets older and more 

mature.  Contrasted to that of a child‟s, an adult‟s vocabulary knowledge may not only 

cover things related to real objects, but to abstract concepts and distant as well as non-

real time ideas.  

Meanwhile, one‟s education, cultural and religious background will also 

determine one‟s registers.  An engineer, for instance, will be more familiar with highly 

technical terms such as hydrothermal, big-hoe, or wind turbines than with words 

related to education such as pedagogy, language input, acquisition, portfolio 

assessment, etc.  Culturally, people‟s mental dictionary also depends on their cultural 

items related to one‟s cultural background.  The Javanese, for example, will have a 

great array of „green‟ since the island of Java is affected with tropical climate where 

evergreen trees grow all year round and flowers bloom all seasons.  The Javanese will 

have specific names for a certain shade of green just like the Inuits who have specific 

names for certain modes of white.  Further, religious aspects will also determine the 

kinds of vocabulary a person will have in his or her mental vocabulary list.  A Moslem 

may not know the meanings of „celibacy‟ or „holy trinity‟ nor may a Buddhist with the 

concept of „pahala‟ or „credits‟ in the Islamic teachings.  All these aspects influence 

one‟s vocabulary knowledge significantly, both in their L1 as well as in L2. 

CA Approach brings vocabulary enrichment to participants due to its simple 

introduction in its Analytic level.  Participants learn the new vocabularies in context 

since the vocabularies and the grammar learned in Analytic stage were made simpler 

than those in the original texts.  The simplification made participants able to internalize 

the key concepts and key discourses of the texts. 
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The participants also agreed that a reasonable degree of code-switching during 

the instructions give them better vocabulary knowledge which gave them better 

confidence in using them to comprehend texts and to use them in the discussions.   

Repetition, according to the participants was also a determining factor that 

maximized participants‟ vocabulary learning.        

The new vocabularies were intensively learned during the lessons.  

They were also intensively repeated in the whole lessons the 

lessons. (VoINII2). 

 

 The vocabularies given to us differ from day to day, whereas at 

school, it is just so so. The new vocabularies make us learn other 

vocabularies, therefore, my vocabularies are more and more 

developed. (VoINII3a,b) 

 

The participants learned the new vocabularies in sentences and 

in exercises, so they said they know how to use them.  Then, they 

also do and always use them in all of their discussions. (VoINII3) 

 
 

This way, participants agreed that they were made to retrieve the new words learned to 

express their ideas as well as connecting the newly learned words with other 

information. Finally, having a clear objectives set in their minds, which is to deal with 

the original texts and to make discussions based on the content being learned, 

participants were „tuned‟ or „geared‟ towards cognitively higher yet realistic objectives 

which will require them to use the previously learned language component to 

summarize, to argue, to analyze and to generate deeper issues.  In this stage, they no 

longer learned the target language, but using the target language to learn about the 

world. 

 

3) Grammar 
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Grammar is understood as language systems – outlining the rules on how 

sentences and utterances must be and should be generated to make them well-understood 

by its interlocutors.  Grammar makes meanings clearer, the reasons why it is extremely 

needed when sentences and utterances lack of contexts (Thornburry, 1999).  As a 

language in which the comprehensibility of discourses depends on the ways they are 

generated, understanding English grammar is a benefit.  Acquiring or knowing advanced 

masteries of English grammar will make interlocutors able to express their ideas beyond 

the limitations of time and spaces.   

Similar to the way they develop their vocabulary, participants thought that their 

grammar mastery was obtained through mechanical-to-meaningful analytical tasks that 

made them use the L2 grammar receptively – that is to comprehend the texts – and to 

productively create discussions within the topic areas in the third stage or 

communicative stage (CS).  Bearing similarities to the processes in vocabulary 

development, the grammar learning process started with „noticing‟, which was in turn 

followed with „drills and repetition‟ and eventually, with contextual use.  

The analytical stages were opened with samples of sentences or utterances that 

required participants‟ ability to see the significant features of the constructions.  This 

sub-stage served as the „noticing‟ sessions where participants saw the pattern 

inductively. Following the inductive explanations, exercises and drills were given to 

reinforce and to automate participants‟ inductive and deductive inferences.  As grammar 

activation was learned and reinforced within the participants‟ cognitive domains, the 

affective domains were performed through personalized use of the grammatical items 

learned.   

The most important thing is I learn better at school. ... I also know 

different forms of verbs in English (CoINI1,GrINI1b)     
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I learned better at school.  It’s easier for me to create sentences. .. I 

know different forms of English verbs (CoINI3, DiINI3b)  

 

I become smarter.  .... I also (know) past forms (GrINI2) 

 

There are many improvements.  My son has got the passing grade at 

school. ... He’s always got the highest scores at his school ever since 

then. (GrINIV4) 

 

Sure, she got 9 for English in her UNAS. (GrINV5) 

 

The data shows that in order to comprehend the texts learned, participants 

benefited from their grammar knowledge especially to enhance their academic 

performance at schools and most importantly to construct discourses.   

However, what is noteworthy for the discussions is that participants did not 

perform their grammatical knowledge consistently at the productive levels.  The only 

explanations available for the inconsistencies were that of Bourke (2008) interlanguage 

reasons, that is, participants were still in the process of learning the grammatical items of 

the L2 and not acquiring it yet, thus, they were still at the interim level where 

grammatical aspects that are supposed to be crucial in the L2 were not subconsciously 

used or performed due to their Javanese or Indonesian linguistic background where 

tenses and aspects are not significantly emphasized.     

  

c)  Discourse Competence 

Discourse or communicative competence is the ultimate goal of current trend of 

language learning.  Experts define discourse competence as one‟s ability to manipulate all 

phonological, syntactical, lexical as well as semantic elements of a language to intelligibly 
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express her or his ideas to her or his discourse partner(s) either for interactional or 

transactional purposes.   

In this study, the participants‟ discourse competence can also be seen from a 

number of other behavioural clues – such as use of formulaic expressions as well as fixed 

expressions during the interviews, guided and unguided dialogs and finally their free short 

talks, as it was described by the participants.   

 

Now I speak English more fluently. (DiINI1) 

 

It’s easier for me if I have to make sentences (DiINI3) 
 

In terms of discourse competence, Dana did not mention about any improvements in his 

ability to construct sentences or utterances, but he made significant formulaic expressions 

during the interviews such as next question, that’s also my cousin’s name, next?  Finish? 

etc.  It shows that Dana‟s current language development or inter-language was at the 

interactional level and had not yet reached the transactional levels where interlocutors have 

to rely on their own language sources to represent his or her discourses besides using 

available, prefabricated expressions. The role CAA in participants‟ discourse competence 

can also be seen from the way they construct utterances typically used by non-English 

speaking people when they did not know how to express the idea in English. 

 

We were in the third stage of Deliver Them from Evil topic, when I 

gave them a set of questions ranging from comprehension to personal 

questions.  The personal questions were something like How do you 

feel after you read the article?, In what conditions can parents sell 

their children? and What should the government do to eradicate 

human trafficking? I was surprised when my students used a non-

English expressions but intelligible one to answer the the first 

questions.  Thus, instead of saying “I feel sorry after I read the article 

about the girls”, they said “I feel compassionate for the girls.” 

(Teacher-Researcher’s notes (February 26,  2010) 
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 Instead of seeing the occurrence as a drawback, teacher-researcher strongly believes that it 

is the sign of the maturing process of the discourse competence, for participants were able 

to use the available sources possible to make them understood so as to get the message 

conveyed.   

Aside from being perceived as an element in productive skills, discourse 

competence should also be seen from the perspective of receptive skills – listening and 

reading.  In these receptive skills, discourse competence is crucial to determine one‟s 

understanding and interpretations of texts she or he is dealing with – at least at the surface 

or literal levels.  The interviews showed that CAA developed the participants discourse 

competence in receptive skills in several ways.   

Ega said that the most important thing for him was that he could 

understand the lessons at school better.  (CoINI1)   

 

Dana  believed that he understood the materials better at school.  For 

example, he could get the ideas when his teacher was explainging, 

reading stories and it helped him a lot to do his English exercises at 

school  (CoINI2a, b, c) 

 

Dika said that she was able to understand school subjects better. 

(CoINI3) 
 

 

The more developing comprehension the participants obtained may have been 

caused by the development of their analytical competence covering the pronunciations, 

vocabularies and grammar.  This simultaneous development had triggered more sensitivity 

and the feel for the language that enabled better comprehension.   

 

d)  The Supremacy of Meanings 
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The interviews and video-viewings revealed that the participants think that language 

components are fundamental in language learning.    

 The most important for me is vocabulary.  Then, the next will be the content.  

[ICINIII-1] 

 

If I have to put them in order, the most important stage among the three is the 

second.  Then the third and finally the first [ICINIII-2]” 

 

For me, the first is vocabularies, after that content and presentations, then 

dialogs [ICINIII-3].” 

 

From their accounts, the participants thought that learning a language should be in the form of 

bottom-up processes and not vice versa as it was prescribed by CLT.   Bottom-up language 

learning prioritizes the understanding of the phonological, lexical as well as syntactical account 

of the smallest units of the language elements.  By mastering the sounds, meanings and functions 

of the smallest unit of the language, the participants can make sense the texts presented to them.   

Only after having mastered the content areas could the participants use the language to 

communicate either verbally or in written form.  This fact strengthens Tarnopolsky‟s belief on 

the importance of the analytic stage in language learning to compensate input deficiency.  The 

following is a proof that meanings can compensate for input deficiency. 

I feel compassionate after I wrote, after I read about Somaly Mam 

[CSDTFE014-3] 

 

I feel compassionate [CSDTFE014-2] 

 

The first, I feel very compassionate about the human trafficking because it’s 

a big fault if the parent sell their child. [CSDTFE014-1] 

 

 

English speakers who have got sufficient language input may have said “I‟m concerned 

with ....” or “I feel sorry for ....”. 
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Furthermore, in line with language teaching experts amendments, communicating 

must also anticipate learners‟ deficiency not only on how to say – teaching the expressions, 

but also on what to say – or on teaching the content as well. The content mastery, 

consequently, can only be made possible through equipping learners‟ sufficient language 

components pertinent to the tasks. 

      

e)  Critical Thinking 

One interesting point that participants stated in the interview is that they thought that 

learning English within CAA framework make them „smarter‟ as stated in CTINI1 and CTINI2.  

Using the interviews and tasks during the Communicative stages, the evaluators or assessors 

believe that the participants have the ability to think and to react critically about the situations or 

topics given in the texts.  

Critical thinking has been understood as the disciplined art of ensuring that a person uses 

the best thinking the person is capable of in any sets of circumstances (Paul and Elder, 2002). It 

may also be perceived as an ability to think beyond the available circumstances as well as to 

question and to argue about the phenomenon being presented. According to Bowell and Kemp 

(2002), critical thinking is defined more on one‟s ability to give sound arguments or good 

reasons for specific questions.  Thus, critical thinking can be perceived as skills to use our 

thinking power to create good reasons or sound explanations and to create solutions to problems.  

Further, Bowell and Kemp (2005) believe that critical thinking benefits human in several 

ways especially for the improvement of the social condition and quality of one‟s personal life.  

Critical thinking has been embraced within education settings by introducing and adopting the 

Bloom‟s Taxonomy in classrooms on daily basis.  Bloom‟s Taxonomy consists of a set of 

hierarchical points that guide teachers and educators in designing their classroom practices and 

tasks so that students‟ critical thinking can be optimized.  Having been revised by his students 
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several times, the last version of Bloom‟s Taxonomy which was found in Forehand‟s (2005) 

account is divided into two major levels – Lower Order Thinking (LOT) and Higher Order 

Thinking (HOT).  LOT starts with remembering, understanding and applying, whereas HOT 

starts with analyzing, evaluating and finally creating. 

Remembering, the lowest order of thinking in Bloom‟s Taxonomy refers to cognitive 

activities which require students to memorize chunks of information being taught.  In language 

learning, especially in CAA, this activity was signified with expression, vocabulary and 

grammatical drills in Guided and Analytic stages.  This activity allowed students to get used to 

the strings of sounds and meanings presented by the sound and word symbols that later on will 

be useful for decoding messages from the texts.  This findings, therefore, is in line with 

participants believe that within the approach, they could learn the language components more 

optimally (PrINI1,2,3, VoINII1,2,3ab, GrINI1b,2,3). 

The second LOT, understanding, refers to the cognitive stages or   activities which make 

participants comprehend the materials being presented to them.  The understanding covers the 

ability to know what material is, when, where or how the situation occurs.  The understanding of 

the text is made possible through the establishment of adequate decoding and encoding abilities 

covering the memorization of the writing systems and the represented meanings.  Further, the 

understanding of the content of the text enriched participants‟ world knowledge in the way that 

they would also use their activated schemata to retrieve relevant knowledge as well as to connect 

it to new information.  

“I get new knowledge..... I know about Hijacking Attack, Story, Water?  

Bamboo” (MaINI2b MaINI2a, b, c  ) 

  

 

“I know things that I didn’t know before .... (such as) Hijacking ..” 

(CTINI1a, b) 
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“Well, it adds to my knowledge .... I also know that in fact, bottled water 

has some negative side effects” (CTINI3 & MaINI3b) 
 

The statements showed that the participants thought that they have more 

understanding about the world around them.  The understanding gave them the feeling of 

contentment or self-sufficiency needed by the participants as the result of learning.  They 

realized that they did not merely learn the language, but also using the language to access 

further information outside their own territories and communities.     

Applying stage, the third element in Bloom‟s Taxonomy, is the ability to use the 

learnt information to be implemented in the learning areas.  In Guided-communication stage, 

this level of thinking was manifested during the practice stages.  The followings are the 

account of two dialogs focusing on people‟s personality traits, public figures and expressions 

of likes and dislikes, from the Practice stage of AplGCDTE1,2,3 and was performed with 

merely oral – contrasted from written – preparation with minimum clues.  

E  :  Hi, mbak Dika 

Dk :  Hi! 

E  :  Do you know I like Princess Diana 

Dk :  Why do you like Princess Diana? 

E :  Because she was very famous and the beauty and charm.   

   She was photographed by the paparazzi many times 

Dk :  Oh really?  I like her husband Prince Charles. 

E  :  Why do you like him? 

Dk :  Because he’s a caring person. 

E  :  Really? 

Dk :  Yes, he joins the movement to take save forest 

E  :  OK, mbak Dika 

 

 

Dn :  Hey Ega.  I like Ana. 

E  :  Why do you like he, her? 

Dn :  Because she is careful and well-behaved.  She is very    

     kind and beautiful. 

E  :  Oh I see, but I don’t really like Ana 

Dn :  What’s up? 
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E  :  Because Ana is outspoken, bored and she’s untidy, like  

     that. 

Dn :  Good bye 

E  :  Ok good bye Dana 
 

 

The task shows that participants could incorporate the expressions drilled in the 

beginning of the guided-communication stage, for instance, in the Practice stage within the 

same session.   

Similarly, in the analytic stage, participants were able to implement the vocabularies 

and grammar learned in the Presentation stage in the Practice stage.  The followings are the 

examples of their ability to apply the language components – modals – into a task 

(AplASK0098)  

Dn :  It’s getting hot here.  Can you open the window?   

E  :  Yes, I can.   

Dn :  Thank you.   

E  :  You’re welcome. 

 

Dk :  Why did you play the radio so loud?  Can you turn off the   

     radio?   

E  :  Sure, no problem. 
 

The four examples taken from the Guided-communicative and Analytical stages showed what 

participants said that learning English within the CAA approach made them „more clever‟.  

The feelings had been resulted from first, their self-fulfilment on being able to use the 

expressions taught into a given situations and secondly, with their ability to use the grammar 

points taught communicatively. 

The HOT of Bloom‟s Taxonomy starts with analysis or the ability to explain the 

relationship between chunks of information to form broader understanding of the 

phenomenon presented to participants.  The relationships may be in the form of among others 

– cause-effect, contrast and procedural measures.  Reacting to the story “Deliver Them from 
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Evil (DTFE)” in the Communicative stage, the followings are the accounts of the participants 

analytical ability to the social situations they learned from the text. 

Child prostitutions can happen in Indonesia because there is so many poor 

parents or people and they maybe, maybe can sold their child”. 

(CSDTFE014-3b) 

 

 There are many cities in the world. ....... There are so many poor people in 

the world (CSDTFE014-2b) 
  

 And the third, in Indonesia can be happen this problem because poor 

parents need money and  maybe they think I will sell my child, like that. 

(CSDTFE014-1b) 

 

The next order in the HOT of Bloom‟s Taxonomy is evaluation, that is the ability to 

distinguish whether a piece of information fits to the category being learned or the ability to 

justify whether particular evidence can be used to support their previous learning.  The 

following illustrations would be the evidence that participants had the ability to evaluate a 

piece of information using their perspectives based on their moral values.  The following 

accounts from one of their learning sessions show that they were able to use their critical 

thinking to justify the content or the case presented in the texts.   

I think that is not right because it dehumanize and their parent is poor so 

they sold their child to the brothel owner and its take their human right. 

(CSDTFE014-3a)    

 

I think this is wrong..... Because it is dehuman ...... (CSDTFE014-2a) 

 

I feel very compassionate about the human trafficking because it’s a big 

fault if the parents sell their child.  The second, it is very wrong because the 

parents sell the child, but hmm  human .. tidak dihargai ... don’t have any 

cost.  So very very big fault. (CSDTFE014-1a) 
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The Communicative stage shows that participants were able to express their opinions using 

intelligible discourses constituted of specific, correct and meaningful vocabularies, despite 

their lack of grammatical accuracy.   

Finally, Bloom‟s Taxonomy proposes creating as its highest HOT which means that 

learning outcome and processes must be directed towards problem solving.  Responding to 

the question What should the government do to prevent human trafficking in the world?, 

participants came up with the following solutions for the phenomenon presented in the text: 

The government should enforce the law and creating job for the poor 

people...... Because if they have no job, hmm, they will do something 

bad, wrong like sold their child.  (CSDTFE014-3)   

 

We can do the demonstration ..... to ask the government ..... to put the 

criminal .... to the jail (CSDTFE014-2) 

 

And the fourth to prevent the human trafficking, the government must 

enforce the law and give the punishments to the parents who sell their 

child. (CSDTFE014-1) 

 

The opinions above show that participants were able to express their genuine concerns on 

some possible ways to deal with human trafficking in Indonesia even though they had no 

first-hand experiences with the case.   

 

2. Individual Experiences 

Beside collective experiences, the data also shows that participants had different 

experiences on their own.   These differences, somehow, posed participants with their unique 

way in dealing with learning within CAA. The individual accounts will be discussed below 

under three different themes – subconscious motivation, language components, discourse 

competence and finally the inadequacy of CLT.  The language component is focused on the 
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limitation of supporting vocabularies and the discourse competence is focused at the lack of 

one‟s schemata.     

 

a) Limited Supporting Vocabulary 

Despite the interesting topic, learning motivation can decrease when the analytic 

stage did not sufficiently scaffold learners‟ comprehension in the communicative stage.    

I don’t like it when you ask me questions that I can’t answer 

because I don’t understand the content or story like what we had 

with Hijacking or Pirate Attack [AFINI1]. 

 

I don’t like Hijacking because the sentences are too formal and 

too British.  (It’s) too difficult.  Then it makes me reluctant to 

continue reading it. [MaINII1] 

 

 

Ega – judged by the assessors as the most proficient student – had problems 

following the teacher or understanding the text, he preferred some explanation in Bahasa 

Indonesia.   

When I have difficulty following you, I prefer to have it 

explained in Bahasa Indonesia [CoINI1]. 

 

Sometimes I have difficulties following you.  It becomes easier when I 

ask you and you explain. [CoINI2] 

 

Teacher‟s explanation or examples in L1, in fact was chosen as the preferred 

strategy by learners.  It strengthens the notion that meanings are paramount in one‟s 

learning and could only be achieved through proper and sufficient vocabulary 

reinforcements prior to communicative stages.  One literature states that comprehension 

can only be made when there is only one „unfamiliar‟ word per fifty running words.  It is 

concluded that meanings, even at the lowest level, should be ensured first as they served 
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as foundation at the discourse level.  Only after the establishment at the discourse level, 

can critical thinking as the expected learning outcomes will occur.     

   

b) Schemata Activation 

Schemata refers to one‟s background or pre-existing knowledge outside the topic 

being discussed.  Schemata activation usually occurs prior to receptive skills instructions 

like reading or writing.  When combined interactively with one‟s language knowledge, 

schemata will benefit readers or listeners in several ways.   First, it gives learners additional 

information about the text.  Secondly, it builds learners‟ confidence in learning new 

materials since it uses learner‟s pre-existing knowledge to help her or him make sense of 

the texts.  Finally, when combined properly with suitable reading strategies and language 

knowledge, it will result in optimal reading processes.  

Besides the lacking of schemata or background knowledge of the topic being 

discussed,  insufficient understanding of the text caused by vocabulary limitation did not 

seem to be a problem for Dana – considered by the assessors as the least motivated of all 

three.  Experiencing Pirate Attack! as the most challenging text, he said that he learned a lot 

despite his vocabulary deprivation. 

There are many words in Hijacking that I don’t understand.  

(Yet) It increases my knowledge. [VoINII2] 

 

The teacher-researcher would consider that the factor that did not make Dana lose 

interest in dealing with the topic was its heroic and dramatic senses that the stories posed 

and it suited to Dana‟s interests in action movies.  The lesson plan for the guided-

communicative stage of Pirate Attack! employed some real and visually interesting 

historical facts about piracies ranging from the movie Pirates of Caribbean to the hijacking 

story of Maersk Alabama which ended up with the Navy Seal‟s snipers killing all the 
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hijackers.  The terminal objective was “Students will be able to talk and ask questions about 

recent news” as its terminal objective.   Here, we can see that schemata, to a certain degree 

can substitute deprivation of meanings in comprehension, even though not effectively.   

 

c) Undesirable Classroom Instructions  

Due to varied learning styles, the participants had different views on classroom 

instructions.  While they agreed that they would like to learn the four language skills and 

language components [CIINIII1,2,3], Dika and Dana disliked writing skills the most.  

I don’t like it when you tell us to write paragraphs.   [CoINI3] 

 

I don’t like it when you tell me to write all the time. [AFINI2] 

 

Writing skills may have discouraged learners in a way that it is considered as one of 

the four language skills which requires rigorous trainings in terms of language as well as 

format levels.  Even though writing skills was agreed as their areas for learning in the need-

analysis sessions at the beginning of the tutorial courses, this skills is proven to be 

discouraging for the participants.   

To deal with this case, the teacher-researcher should think of minimizing writing 

activities by using pseudo-writing activities such as combining words, arranging jumbled 

sentences or jumbled paragraphs or even just matching phrases to make writing more 

bearable and motivating. 

 

d) Inadequacy of CLT 

The accounts of the interviews and video-viewings also open the possibilities that 

CLT which was represented through the guided-communicative stage is considered 

inadequate to promote discourse or communicative competence.    Ibu Sekolastika Savitri, 
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one of the viewers, pointed out the fact that during the first stages, the participants seemed 

to be not so well-motivated compared to when they were in the second and third stages even 

though this allowed the participants to verbally interact with each other.   Her testimony 

strengthened Ega‟s account of the first stage. 

Dialogs? I have no idea what it is for. [ICINIII-1] 

 

  For Dika and Dana, meanwhile, the dialogs served as schemata activation toward 

the upcoming text in the communicative stage.  

Stage 1led me to understand the reading text better [ICINIII-2].  

 

Well, the dialogs helped us understand the content, Miss.  Don’t 

they all lead to the reading texts? Thus, it’s easier for us to deal 

with the texts [ICINIII-3]. 

 

The points made by the participants seem to lead to the idea that guided 

communication stage did not help them in dealing with the real world outside them.  The 

fact that the three participants and the teacher-researcher communicated in English on 

Facebook did not seem that they would likely use English to „anybody‟ in their daily lives – 

except to their English or content teachers (at SBI programs) at school.   

 

D. Summary 

The rapid growth of the expanding circles where English is learned by non-

native English speaking people and taught by non-native English-speaking teachers 

opens broader perspectives among English users among the societies in the expanding 

circle.  The currently adopted EFL teaching approaches, which were coined by the 

native English-speaking proponents, are proven to be inadequate to cater non-native 
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English speaking students, especially those who live in Asian countries, with an 

optimal learning.   

Oleg Tarnopolsky, a Ukraine-born scholar, thinks that the expanding circle 

communities need a different EFL teaching-learning approach that provides segments 

where language users and learners are able to compensate their deficiency of language 

input.  He proposes Communicative-Analytic Approach (CAA) which combines three 

different approaches simultaneously in each learning cycle.  Since Tarnopolsky‟s 

accounts of CAA are not accessible the approach is reconstructed into three main 

approaches – Communicative Approach, Analytic Approach and Content-Based 

Instructions. The three major approaches are used to re-represent the Guided-

communicative – Analytic – Communicative stages as the distinguishing components 

proposed by Tarnopolsky.  While the syllabi adopted by the approach was both 

progressive and task-based, the classroom instructional practices got students to 

determine their own choices of the reading materials and sometimes the target 

language components for the discussions.  

The participants thought that the study brought some benefits for them such as 

the development of their intrinsic motivation, pronunciation, vocabulary and 

grammatical improvements.  These language component improvements were possible 

since the participants agreed that the language components were noticed as important 

tools to comprehend the text they had to deal with in the communicative stage.  The 

improvement was also made possible from the overuse of the language components in 

stages within each cycle of CAA.  Grammatical awareness, however, was not really 
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evident in the process within CAA and interlanguage processes was assumed as the 

source of the situation.   

The next advantage that the participants perceived was that they also improved 

their discourse competence.  The improvement was made possible due to, first, they 

thought to have gained more phonological knowledge, vocabularies items and 

grammatical systems of the language when learning within CAA framework, so that, it 

was easier for them to comprehend as well as to construct discourses.  Secondly, the 

text-oriented classroom instructions enabled them to learn to use the language as well 

as to use the language to learn about the world. 

Next, learning within CAA made learners think that meanings are very 

important in language learning.  By mastering the meanings, learners believed that they 

were able to comprehend the text and to construct critical ideas using the previously 

learned language components.  This finding also strengthens the idea of CLT 

inadequacy for language learning.  The inadequacy was partly because learners did not 

make any use of the expressions taught in the dialogs.  Surprisingly, most of them 

thought that CLT helped them to activate their schemata rather than serving as a way to 

promote discourse or communicative competence.   

Learning within CAA, according to the participants, also evoked their critical 

thinking, saying that “learning this way got us more clever”.  The scenes found from 

the classroom activities show that both Lower Order Thinking  (LOT) and Higher 

Order Thinking (HOT) processes were both evident in the three stages of learning.  It 

also shows that at the crowning stage or Communicative stage, the participants really 
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made use of their linguistic knowledge learned in preceding stages to learn about the 

world outside them.   

 There were also some other findings in relation with the participants‟ external 

motivation which is categorized into parental concerns, classroom instructions and 

engaging content materials.  Parents thought that the reason for sending their children 

to tutorial classes mainly because of their concerns over their children‟s academic 

performance at school.  The parents confirmed the participants‟ testimonies that 

learning within CAA enhanced their academic performances at schools.     

Besides academic advantages, participants also thought that CAA provided 

participants with engaging tasks with minimum teacher talk (TT).  They especially 

liked any forms of games integrated in the tasks.  They also liked the fact that the 

teacher used English most of the time with occasional use of L1 when the concepts 

were hard to grasp. 

Finally, the participants agreed that the contents of the texts were motivating 

and interesting.  The topics broadened their horizons and added to their knowledge so 

that they had the ability to deal with the world outside them better.       
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CHAPTER V 

CONCLUSION 

 

Now that the research results had been interpreted and discussed, this chapter 

will present the conclusion, implications and recommended actions resulted from the study.   

 

A. Conclusion  

It is interesting to know that based on the interviews and class observations, 

CAA yielded some realities to students in terms of subconscious or extrinsic 

motivations, learners‟ language components, discourse competence and critical 

thinking.  The interpretations identified the supremacy of meanings in language 

learning.  The language components deemed to be the most significant were 

vocabulary and pronunciation.  In the participants‟ point of views, the two language 

components were developed because of its important roles as tools to understand the 

reading texts that they chose as well as to create expressions and ideas related to their 

understanding of the texts.  

The participants believed that by learning the language components in analytic 

stages, they became more independent and prepared to generate ideas through their 

ability to combine chunks of words into meaningful ideas.  It was also the ability to 

combine chunks of words that made them able to become more effective learners at 

their schools, so that they got above-the-average academic marks.  Even though 

participants believed that they also gained grammatical knowledge from the approach, 

however, their knowledge had not been manifested optimally in their productive skills 
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yet.  This may reflect their interlanguage development, where their L2 linguistic 

systems are still developing so that the participants were not able to recall the L2 

systems simultaneously as required by the task in productive skills. 

The individual experiences, however, pose some difficulties and dislikes in terms 

of the language components identified as vocabulary limitations, discourse competence 

in the form of schemata activation and classroom instructions manifested in writing 

skills and finally the inadequacy of CLT which was presented in the guided-

communicative stage. 

Finally, the participants agreed that learning within CAA made them „more 

clever‟.  From their statements during the interviews and based on the class 

observations, it can be assumed that their cleverness may have resulted from the 

implementations of Bloom‟s Taxonomy vignettes incorporated in classroom task 

designs that enabled participants to use their thinking skills to the best of their ability.  

 

B. Implications 

There are some implications that can be found in the studies.  First, language 

learning must not be seen as the goal in itself, but rather, should be seen as an 

intermediary point where students are exposed to higher goals to achieve, that is, 

using the language to deal with the world around them.    It is however important to 

note that learners must also be oriented towards the goals and be trained within 

cyclical and well-designed tasks to ensure the language component mastery since it 

serves as their basic tools to head towards the higher goal and at the same time 

activates their background knowledge.  Purposeful language learning will make 
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language learning more meaningful for both learners and teachers.  Thus, when 

learning is purposeful and meaningful, both learners and teachers will always have 

efforts to optimize learning in the classroom.     

The study also implies that in this study, pronunciation, vocabulary and 

grammatical learning should be prioritized for the three language components are 

considered to be the most beneficial tools to achieve meaningful and purposeful 

learning.  It is through the vocabulary learning that learners make sense out of their 

surroundings, which in the long run will convert the understanding into higher order 

level of thinking.  As pronunciation and vocabulary are most observable in the 

development, it can be inferred that grammar development cannot be directly seen 

within the productive skills for two reasons – first, learners feel that it is solely 

through meanings that their message has already been understood.  Secondly, 

learners‟ L2 grammar development has not come to the automated mode so that 

grammar should be perceived as a tool to make messages more intelligible when 

context is not present. Therefore, grammar should be treated as a tool for language 

awareness procedure, rather than as a tool to measure accuracy as it was proposed in 

Krashen‟s Monitor Hypothesis. 

The next implication of the study also complies with Tarnopolsky‟s ideas that 

learners need to be taught with the language components to compensate the 

deficiency of input.  Thus, using the language components they were obtaining 

through the analytic stage, learners cognitively decode as well as encode messages to 

understand as well as to create discourses.  It is therefore, their communicative 

functions will be targeted towards transactional rather than interactional purposes.  
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While the first is likely encountered within the academic settings at school and within 

the realities they have in their communities, the latter has smaller possibility to be 

dealt with because the participants do not socialize and interact in L2 with their local 

communities.  In short, transactional functions of the learned language will likely 

happen within academic setting while outside the classroom, learners will unlikely 

use the language for interactional purposes with their peers or communities.  It is 

assumed that for the sake of intimacy, the participants will prefer to use their local 

dialect as well as their L1 instead of L2 to interact with their peers or other 

interlocutors in their community. 

       

C. Recommendations 

Nowadays, with the launching of International Standard Schools in Indonesia, 

English should be taught in schools using an approach which not only caters learners‟ 

needs in learning the language, but also caters their needs to implement the language 

within content or academic settings to make language learning purposeful and 

meaningful.  The purposes and meanings should be obtained by making English 

classes as support sessions to all content subjects.  In other words, the syllabus used 

in the English subject should reflect the syllabus of the content areas.  Therefore, the 

language components and registers as well as the text genres should also reflect the 

ones learners will deal with and will use in the content subjects.  Consequently, it 

requires dependent and interdependent cooperation between the English teachers and 

other teachers from the content areas within a particular school or institution.  Thus, 
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schools which implement international standard curriculum would benefit the practice 

of this model of Content-based Instructions.       

It is also recommended that students are involved in determining the learning 

syllabus.  This progressive way of syllabus design will enhance learners‟ external 

motivation towards learning in several ways.  First, it ensures that the materials are of 

learners‟ choices and are in line with their interests and aptitude.  Secondly, it gives a 

sense of confidence to learners from the beginning of the learning sessions because 

learners will certainly be able to predict what to expect from them at the end of each 

cycle.  Thus, it will lower their affective filter that will make learning become less 

threatening.  The deliberate adoptions of progressive syllabus will allow students to 

generate some external motivation.  The external motivation will let them broaden 

their own schemata using their genuine interests to support their academic 

performance in the content subjects as well as to enhance their life skills to deal with 

the realities they have around them. 

Finally studies can be initiated by using the research result concerning in the way 

CAA classes enhance learners‟ English performances and competence at their formal 

schooling in relation with English language learning and with other content areas 

such as Math, natural or social sciences.   Other studies can also be focused on 

comparing the learners‟ extrinsic and intrinsic motivation for successful English 

language learning.  
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Interview I (INI) Transcript 

Date 24 January 2010 (Sunday) at 4.30 – 5.30 

 

T :  Now, we are going to proceed to our discussion or wawancara, and I would like to 

again tape the ... our wawancara.  Ada satu jam, ya, wawancara.  Ada 6 pertanyaan, tapi 

akan bahas 3 dulu, 1 jam.  I will, harusnya wawancaranya dua jam, mungkin hari ini satu 

jam, pertemuan selanjutnya satu jam.  Kita lihat saja sampai ... (not clear).  Umm, 

pertanyaan pertama, pada saat kalian bertiga memutuskan, ah, wait, I have to read it.  Pada 

saat kalian memutuskan belajar bahasa Inggris dengan saya, yang memutuskan Ibu, ya 

(tertawa), OK dengan saya, apa yang ada di benak kalian mengenai pembelajaran ini nanti.  

Bayangan kalian waktu itu, misalnya Cuma belajar grammar terus, atau apa?  OK, who‟d 

like to talk first?  Bebas ya?  Nanti bebas  

Dk :  Pakai bahasa Indonesia? 

T :  Yes, tentu saja, pakai bahasa Indonesia.  Pertanyaannya pakai bahasa Indonesia, 

kok.  Bayangannya, sewaktu sebelum les, terus Ibu memutuskan, bu Pupik atau siapa yang 

memutuskan?  Pertama ya?  Waktu itu memutuskan kalian harus les dengan Miss Rus, gitu.  

Apa sih dibenak kalian waktu itu?  Ah, nanti membosankan, ah, nanti paling grammar lagi, 

grammar lagi.  Apa yang di benak kalian waktu itu.  Yes. 

E :  Di benak saya (laughing), pertamanya mikir, ya belajar bahasa Inggris yang 

bagus, biar bias di sekolah nanti.  Tapi pertamanya belum tertarik, gitu.   

T :  Oo, belum tertarik. 

E :  Dah gitu ya agak membantu pelajaran. 

T :  Waktu itu yang suruh siapa? 

E :  Mama.  Dijalani aja, nggak papa. 

T :  Tapi waktu itu di sekolah, bahasa inggrisnya sudah bagus, I mean, nilainya sudah 

OK, lah, ya, tujuh ke atas gitu? 

E :  Ya 

T :  Ngapain masih ikut les lagi? 

E :  Nggak mikir kayak gitu.   
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T :  (laughing) Nggak mikir kayak gitu.  Terus di benak Ega waktu itu, nanti paling 

lesnya ya kayak gitu.  Ada bayangan nggak kira-kira,  

E :  Nggak.  Ya kayak les-les biasa.   

T :  OK les-les biasa.  Nggak ada bayangan, ya? Jadi misalnya aaa, paling latihan 

semua, gitu?  Latihan soal, tertulis. 

E :  Enggak, enggak latihan soal malah.  Cuman diajari.  Ya, dikasih tau, bukan 

latihan-latihan malah.     

T :  OK, malah bukan latihan soal ya?  Emang kalau di sekolah, latihan-latihan apa? 

E :  Latihan soal ada.   

T :  Latihan soal ada, speaking juga ada.  Tapi malah mikirnya bukan latihan soal ya?  

Dana, waktu itu sebelum ikut les, bayangannya apa?  Wah, Miss  Rus lagi, aku kena jewer 

lagi.  I remember menjewer si Dana waktu itu.  Umur berapa, how old were you at that 

time?  Kayaknya dulu bandel sekali (laughing) OK, good, apa bayangannya, Dana? 

Dn :  membosankan.  

T :  Membosankan, ya?  Bayangannya pasti membosankan.  

Dn :  Tapi kalau ...   

T :  Tapi kalau waktu itu mikirnya apa, pasti membosankan.  He‟eh, terus? 

Dn :  ternyata nggak juga. 

T :  Ternyata nggak juga.  Tapi waktu itu dah nggak pengen, ya?  Terus siapa yang 

memaksa?   

Dn :  Ya.  Bapak sama Ibu.   

T :  Bapak sama Ibu (laughing).  Tapi sebenarnya waktu itu nggak pengen, nggak 

tertarik, ya?  Tapi then, you somehow tidak ... (not clear).  Mbak Dika?  Apakah akan 

seperti di sekolah? 

Dk :  Dulu itu biasa aja.  Ya ikut aja, gitu.  Suruh les, yo wis lah.  (laughing)   

T :  Terus, bayangannya disuruh apa?  Wah, nanti bagaimana, nanti paling kayak di 

sekolah? 

Dk :  Nggak, dari pertama ikut itu nggak ngebosenin, gitu, lho.  Menarik.  

T :  Itu sesudah ikut, tapi sebelumnya? 

Dk :  Sebelumnya nggak ngebayangin apa-apa.  Cuman, ya udahlah, ngikut aja. 
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T :  Terus, berharap „Ah, paling nanti kayak di sekolah‟.   

Dk :  Ya, saya kira kayak gitu.  Tapi, ini kan cuma beberapa orang, gitu berbeda sama 

di sekolah.  Lebih masuk, gitu.  Kalau di sekolah, kan, ribut.   

T :  OK, OK.  Lebih masuk, gitu, ya?  Yes, good.  Ada lagi yang mau dikatakan 

tentang apa yang ada di benak kalian sebelum ikut les dengan Ms Rus. 

Dn :  Next question .... (Formulaic expressions) 

T :  (Laughing)  Very good, next question.  Menurut kalian seberapa jauh 

pembelajaran ini bermanfaat bagi kalian?  Baik untuk sekolah, atau untuk nonton TV, 

untuk mengerti film, atau apa ...  Seberapa jauh manfaatnya? 

Dn :  Sangat berguna.   

T :  OK, in what way, sangat berguna? 

Dn :  Di sekolah jadi bias lebih ngerti . 

T :  Lebih bias ngerti.  Misalnya, misalnya? 

Dn :   Kalau diterangin cerita, atau apa gitu.  Kalau lihat film juga.   

T :  I see.  Lihat film lebih mudeng.  Diterangkan di kelas lebih „ikut‟ gitu ya?  Lebih 

„ngikut‟ gitu, ya?  Ada lagi, misalnya „vocab-vocab‟ yang ... tidak kesulitan vocab 

maksudnya.  Waktu guru nerangin, „Ah, kemaren waktu les sudah dipakai.‟   

Dn :  Itu, ya, kayak itu. 

T :  Hmmm, vocab yang dipakai guru atau hanya yang dipakai guru atau juga yang 

ada di bacaan, atau di latihan ...umm ....Jadi les kita ini vocabnya berguna hanya di waktu 

guru menerangkan atau di saat saat mengerjakan latihan?   

Dn :  Cuman di itu.  Kalau latihan pakai bahasa Inggris mbantu.   

T :  Mmm, mbantu, ya?  Kalau ada kata-kata yang OK.  Ada nggak nggak teman-

teman yang tanya, “Kalau ini apa, Dan?” 

Dn :  Ada. 

T :  And?  Bisa menjawab?  Sering bias membantu, ya?  

Dn :  Kadang-kadang.   

T :  Kadang-kadang.  Tapi paling enggak sudah bias membantu teman yang bertanya, 

ya?  “Iki opo, Dan?” “Ooo, kuwi, kuwi, iki.”   Ada lagi? 

Dn :  Others. 



123 

 

T :  OK, others.  Ega! 

E :  Yang penting pasti di sekolah lebih dong. 

T :  Lebih dong.  Dalam artian? Apakah dalam penggunaan kata kerja? 

E :  Misalnya dalam penggunaan kata-kata kerja. 

T :  Kata-kata kerja.  Terus? 

E :  Pengetahuannya nambah, cara ngomong, pronunciation . 

T :  OK. 

E :  Cuma membantu di sekolah aja. 

T :  Dalam hal kosa kata?  Kosa kata nambah, ya?  Pronunciation?  Lebih pe-de, OK.  

Terus, kata kerja?   

E :  Ngomong, bias lebih lancar. 

T :  Oh, really?  Great! 

E :  Cuma gitu-gitu aja. 

T :  (laughing) Gitu-gitu aja.  Guru nerangin lebih mudeng?   

E :  (nodding) 

T :  Seperti Dana, ya?  OK.  Suka ditanyain teman-teman, “Nek iki opo, Ga?”   

E :  Sering. 

T :  (laughing)  And?  Can you help them?  Sering bias membantu? 

E :  Bisa. 

T :  Hmm, ya.  Sering bias membantu.  Membantunya dalam hal apa saja?  Apakah 

pengucapan, atau arti, ...atau .. 

E :  Pengucapan pernah, ngisi jawaban.  Arti juga. 

T :  Bentu-bentuk kata kerja?  Lampau ini, ini-ini, bentuk ketiga ini. 

E :  Verb ke-tiganya.  Ya.   

T :  Yes, good.  Dan lebih lancar ngomongnya.  OK, very good.  Mbak Dika, please? 

Dk :  Yaa, lebih dong di sekolah juga.  Vocabnya itu membantu.  Jadi lebih, 

vocabnyalebih  banyak, he‟eh.  Jadinya gampang dong. Terus, kalau membuat kalimat-

kalimat itu, agak lebih mudah, lah. 

T :  Hmm, great!  Teman-teman sering minta bantuan?  Sering.  Di dalam hal apa? 

Pronunciation? 
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Dk :  Ya, biasanya arti katanya.   

T :  Hmm, biasanya arti kata, meanings,  bentuk-bentuk kata kerja. 

Dk :  Kata kerja, lampau. 

T :  Vocabnya membantu juga?   

Dk :  Dalam penyusunan kalimat.  

T :  OK, penyusunan lebih mudah, ya, karena kosa katanya lebih banyak.  Sering 

ketemu, nggak kalian misalnya bacaan ataupun  apapun yang dikatakan guru kalian yang 

apa ... ini kemarin sudah dipelajari di kelasnya Ms. Rus.   

Dk & E:  Sering. 

T :  Sering ya?  OK, ada lagi yang mau ditambahkan?   

Dn :  Next question. 

T :  Next question, OK, good.  Mungkin bias nggak sampai satu jam, nih.  OK number 

three.  Perubahan-perubahan apa saja yang kalian rasakan setelah mengikuti pembelajaran 

ini setelah beberapa waktu ini?  Misalnya tadi, pengucapan, ya?  Apa saja?  Dari sebelum 

dan sesudah, apa perubahannya? 

E :  (laughing) Tambah pinter. 

T :  (laughing) Tambah pinter.  In what way are you getting smarter? 

E :  Yang belum tahu jadi tahu.   

T :  Yang bagaimana, sorry? 

E :  Yang belum tahu jadi tahu. 

T :  Yang belum tahu jadi tahu.  Misalnya yang belum tahu jadi tahu, contohnya 

seperti apa? 

E :  Kata-kata. 

T :  Kata-kata ya?  Arti kata misalnya apa tadi – arrogant? 

E :  Hijacking. 

Dn :  Hijacking attack.   

T :  (laughing)  Hijacking.  Hijacking attack. Ya?  

Dn :  Story 

T :  Soal pengetahuan tentang apa?  Issues, world issues.  Masalah-masalah di sekitar 

kita jadi lebih tahu, ya?   
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Dn  :  Water?  Jadi tambah ilmu. 

T :  Water?   

E :  Air.   

T :  Air, jadi tambah ilmu. (laughing).  Hijack.  Pirate attack, pirate, di atas kapal.  

Bambu, Dana paling seneng bamboo.  ?  Pronunciation bertambah baik? 

Dn :  Bamboo 

T :   Perubahannya, itu, dalam hal OK, bahasa Inggris.  Kosa kata lebih ya?  

Pronunciation lebih baik? 

E :  Of course. 

T :  Dana, how about you?  Perubahannya? 

Dn :  Sama. 

T :  Tell me again. 

Dn :  Jadi tambah pinter.  Bentuk lampau juga kemarin ... 

T :  Lebih enjoy dikelas bahasa Inggris sekarang?  

Dn : He‟eh. 

T :  Lebih enjoy, ya?  Lebih seneng sekarang. Pengetahuan?  Arti kata, bentuk-bentuk 

kalimat, pengetahuan?  Pengetahuan yang lain misalnya tadi pirate attack, lalu bamboo, 

dan kindness, kemarin kita belajar tentang kindness?  Suka nggak?  I mean menambah 

pengetahuan tidak? 

Dn :  Menambah, interesting.   

T :  Interesting.  Menambah dan interesting.  Bagaimana dengan ... apakah ini 

menambah keberanian Dana untuk kalau dikelas bahasa Inggris ngomong lebih banyak, 

atau membantu teman?  Tapi kalau di sini, dikelasnya Miss Rus agak malu-malu. Why?   

Dn :  Nggak pa-pa. 

T :  Nggak pa-pa.  OK, fine.  Dana itu sebetulnya, makanya umm apa ya?  Kurang 

stabil, gitu.  Ada saat-saat cepet seperti itu, kayak dulu di sana itu, masuk video nggak ya?  

You‟re not really stable.   Dana itu performanya kurang stabil.  Jadi ada kalanya bagus 

sekali, lancar.  Tapi   kadang-kadang entah kenapa ndlesep.  Kali dicari tahu, deh.     

Dn :  Otaknya ganti-ganti. 
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T :  (laughing)  otaknya ganti-ganti.  Dicari tahu kenapa, ya, tadi aku bias lancar 

banget tadi.  Tapi, lain waktu ya sangat biasa.  Dana nih sebenarnya pinter sih, cuma, ya, 

agak kurang stabil.    

T :  Yes, mbak Dika. 

Dk :  Mungkin sama.  Ya, vocabnya jadi lebih banyak, gitu.  Jadi lebih tahu 

pengetahuan-pengetahuan itu.  Terus cara nyusun kalimatnya.  Ya, suka. 

T :  Suka.  Suka ini apa dari bacaan-bacaan yang kita bahas seperti kindness, bottled 

water dan bamboo itu apakah menambah juga? 

Dk :  Ya menambah pengetahuan, gitu lho.  Kita jadi tahu ternyata begini, bahwa 

bottled water itu ada efek sampingnya.   

T :  Ya, dan tidak semuanya murni, banyak juga yang dari ledeng, ya?  Good.  Ada 

tambahan lagi untuk pertanyaan ke-3?  No?  

Dn :  No. 

T :  No, OK.  Baik, pertanyaan ke-4.  Bagaimana sih, rasanya belajar bahasa Inggris 

dengan cara seperti ini dan mengapa? Nah. 

Dn :  Uuu, senang sekali. 

T :  Ya, mengapa?  Sekarang yang paling penting mengapa? 

Dn :  Karena santai.    

T :  Santai, OK.  Santai.   

Dn :  Bisa lebih mengerti (walaupun) lebih sedikit neranginnya. 

T :  Lebih sedikit orangnya? 

Dn :  Lebih sedikit neranginnya.  Neranginnya juga cepat, nggak lama.  Kalau di 

sekolah kan lama.   

T :  Bosen? 

Dn :  Kadang-kadang. 

T :  Kadang-kadang.  OK kadang 

E :  Kalau belajar kayak gini enak aja, banyak guyon-guyonan.  

T :  Guyon-guyonan aja, OK, fine.  But we, OK, guyon-guyonan in English, ya?  

Baik.  OK  Fine.   

E :  Ya kalau orangnya sedikit lebih gampang masuknya.  
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T  :  Gampang dicerna karena orangnya hanya tiga.  There are only three.  Terus?  

Lalu, apakah, OK, hanya bertiga itu jadi lebih enak, lebih efektif.  Apalagi udah kenal.  

Saudara.  Sedarah.   

E :  Ya udah, Cuma gitu aja. 

T :  Dika? 

Dk :  Santai, sama gampang masuknya.   

T :  Santai tapi gampang masuknya.  OK, dan tidak ada kekerasan fisik.   

Dn :  Belum. 

T :  Belum ... (laughing) .  Yaa, gampang masuknya dank karena kalian bersaudara.  

Jadinya enak ya?  Suka kesulitan nggak mengikuti perintah saya, keterangan saya.  Dan itu 

menjadi lebih mudah jikia saya ngapain? 

Dn :  Sometimes. 

T :  Tapi itu menjadi lebih mudah kalau saya ngapain? 

Dn :  Nanya, terus diterangin. 

T :  OK, nanya, terus diterangin.   

E :  Diterangin pakai bahasa Indonesia. 

Dn :  Ya, itu dia yang kumaksud. 

T :  Oh, I see.  Jadi I use, jadi saya menggunakan bahasa Indonesia di beberapa aspek 

memang, ya,  dan itu membantu? 

E :  Oh, sangat. 

Dn :  Bahasa nasional kita. 

T :  OK, sangat.  Sangat membantu.  Baik.  Apakah kalian suka saya menggunakan 

bahasa Indonesia?   

Dn :  kadang-kadang.  Atau nanti jadi bahasa Indonesia?   

T :  That‟s right, that‟s right.  Kemarin itu bahasa Indonesia saya terlalu banyak, 

terlalu sedikit, pas atau apa? 

E :  Pas. 

T :  Pas?  Tidak terlalu banyak?   

Dn :  Tidak, pas segitu aja.   
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T :  Pas segitu aja.  Kalau kalian nggak ngerti artinya aja, ya, then i switch to Bahasa 

Indonesia?  Atau kadang-kadang ada kosa kata yang susah untuk dimengerti dalam konteks 

bahasa Inggris memang, seperti waktu kita ngomong-ngomong tentang „by-stander effect‟ , 

by-stander effect‟ then I explained in Bahasa Indonesia.   

E :  Kalau cerita kalimatnya terlalu susah, baru diterangkan dalam bahasa Indonesia. 

T :  OK, kalau ceritanya terlalu susah, baru saya terangkan dalam bahasa Indonesia.  

Itu yang kalian amati, ya?  Dan jumlah yang sekian itu cukup ya?  Tidak kebanyakan.   

Dn :  Next question. 

T :  Next question.  OK.  Bagaimana sih rasanya belajar seperti ini?  Belum dijawab 

tadi.  

Dn : Senang. 

T : Senang? 

Dk :  Interesting.  

T :  Interesting, good.  Sekarang, yang paling disukai dan paling tidak disukai dari 

proses belajar mengajar ini. 

Dn :  ada selingan game-nya itu yang aku paling suka, ular tangga, atau kartu, „kan 

nggak mboseni.   

T :  Ooo, i see, yang paling suka game karena nggak mbosenin.   

Dn :  Biar nggak mbosenin. 

T :  OK, itu yang paling disukai Dana.  Yang paling tidak disukai apa, Dan?   

Dn :  Nulis terus.  

T :  Listening? 

Dn :  Nulis terus. 

T :  Nulis terus.  Kapan itu? 

Dn :  E, ya nggak ding.  Nulis ama nerangkan terus.   

T :  Pas kapan nih?  Remind me, ingatkan saya. 

Dn :  Dulu. 

T :  Yang pas tema apa? 

Dn :  ... (not clear) 
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T :  Tapi pernah, ya?  Nulis dan nerangin terus.  Ega?  Yang paling disukai dan paling 

tidak disukai? 

E :  Kayak Dana juga.  Yang paling tidak suka, disuruh njawab pertanyaan soal cerita, 

tapi ceritanya nggak dong maksudnya.   

Dn :  Ya, itu dia. 

T :  Pas kapan itu?  (laughing) 

E :  Kayak waktu „hijacking‟ juga kan banyak kalimat yang ... (not clear) bacaannya 

resmi Inggris.  Nggak dong suruh ngerjain soalnya.  Jadinya kan susah.  

Dn :  Pertama-pertama itu. 

T :  Nggak dong isinya suruh njawab pertanyaan. 

Tc : Ok nggak dong isinya terus jawab pertanyaan, kemarin Cuma tangga doing nggak 

ada ularnya 

Dn :  Ularnya di luar dimakan 

Dk :  Sukanya hampir sama yang game-game tadi. Terus bacaan-bacaan itu apa yang 

mengandung pengetahuan itu jadi ada ilmu pengetahuannya lebih. Terus yang 

nggak disukai kalau itu pas kadang-kadang suruh buat paragraf gitu. 

T :  Hmhm, nulis paragraf. 

Dk :  Terus kadang-kadang nggak agak nggak dong ceritanya gitu 

Tc :  Dari bacaan itu ada bacaan yang nggak ngerti ceritanya? 

Dika :  Bukannya nggak ngerti cuma ada kata-kata yang agak sulit itu  

T :  He eh, nggak diterangin langsung dikasih pertanyaan? 

Dk :  Iya 

T : Ya jadi seperti Ega tadi nggak ngerti ini ceritanya apa suruh umm ... apa namanya? 

Dn :  Ngerjakan. 

T :  ngerjain, jawab pertanyaan.   Masih ingat nggak kira-kira itu pas pada bacaan apa 

atau pirate attack teks atau pas bottled water atau ... 

Dn :  Bottled water itu malah lebih dong dari pada hijacking. 

T :  Bottled water itu malah lebih dong lagi, hijacking 

Dk :  Ya hijacking 

Tc :  Hijacking itu paling sulit ya? virus attack 
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Ega :  Kata-katanya 

T : Ya kata-katanya itu paling sulit menurut kalian. OK 

Dn :  Next, finish? 

T :  Ya, ini terakhir.  Pengaruh pembelajaran terhadap hal-hal di sekeliling Anda 

dalam hal keseharian misalnya nih, dalam hal keseharian setelah Anda membaca 

why kindness is good for you apakah itu membuat Anda jadi lebih memiliki 

kesadaran untuk ... 

Dn :  Sedikit 

Tc : (laughing) untuk ya lebih baik menjadi orang yang lebih baik gitu, jadi orang yang 

lebih baik hati gitu ya nggak? 

Dana :  Ya sedikit 

T :  untuk menjadi orang yang lebih baik hati, begitu?  Contohnya Dana? 

Dn :  Jadi sabar 

Tc :  Hah, jadi lebih sabar, are you sure? 

Dana :  Ya 

T :  OK tapi yang jelas itu tadi ya membantu teman itu tadi ya, di kelas, di sekolah, 

jadi lebih advocative. Terus untuk hal-hal yang lain misalnya kalau untuk ngobrol 

dengan teman gitu? soal bamboo misalnya? 

Dn :  Jadi tahu misalnya ada bambu yang bisa tumbuh cepet 

T :  Ho oh 10 senti dan pengetahuan itu apakah mengasyikkan gitu? 

Dana :  Yang mengasyikkan kalau pas yang menarik gitu 

T :  Ho oh yang menarik itu mengasyikkan 

Dana :  Kan emang yang belum tahu gitu 

T :  Ho oh seperti pirate attack gitu yang belum tahu pertama 

E :  Tertawa, di sekeliling biasa aja 

T :  Biasa aja, jadi dari bacaan kemarin tidak mempengaruhi apapun? 

E :  Jadi apa sih 

T :  Jadi tak mempengaruhi jadi lebih apa gitu, lebih membantu mama? 

E :  Nggak 

T :  Tapi pas terpaksanya itu mempengaruhi apa kalau pembelajaran itu? 
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E :  Cuma wawasan 

T :  Wawasan ya, dan seberapa asyik sih menurutmu memiliki wawasan yang rada 

lucu-lucu gitu? 

E :  Biasa 

T :  Biasa nggak terpengaruh ya? 

Dk :  Kalau dalam hal sehari-hari itu ya paling cuman tahu wawasan gitu, jadi kalau 

misalnya ngobrol sama temen itu aku tahu ini tahu itu 

T :  Aku tahu lho bambu bisa dibuat ini bisa dibuat baju lho 

Dn :  Bisa po? 

T :  Bisa, menurut baaan bisa 

Dn :  Bambu yang cepet tumbuh kalau ada di sini keren 

T : OK tapi yang jelas terutama sangat berpengaruh pada performa kalian di kelas, ya? 

Jadi I think itu saja nanti kalau ada hal-hal yang harus saya tanyakan lagi mungkin 

saya akan me .. apa ya?  Mengulangi pertanyaan itu supaya lebih jelas. Ok thank 

you so much.  Umm, tolong bacaannya dibaca baca sedikit-sedikit.   

Dn :  Next question. 

T :  (laughing)  No, no, there are no next questions.  Later, if there are things to 

reconfirm. 
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T :  Setelah saya dengarkan wawancara yang dulu, I‟d like to continue with the next, 

another wawancara.  Dari tadi kok tidak dikasih lampu ah?  Gimana?  OK, let me continue 

with the next.  Saya dengarkan .. (NC).  Sebetulnya mbak Dika  sudah menjawabnya 

melalui FB, sih.  Tapi saya ingin ... (NC) 

Dn :  Saya juga mau bikin FB.   

T :  Do you have any FB account? 

Dn :  No (shaking his head). 

T :  So how?  How would you answer my questions?  OK.  Dalam wawancara yang 

kemarin, katanya pembelajaran kita meningkatkan kata kosa kata.  Kok bias?  Dan juga 

membantu kita membuat kalimat, kok bisa?   

E, Dn :  Bisa. 

T :  OK, gimana Dana?  Please answer it.  Kok bias bahwa pembelajaran kita 

meluaskan kosa kata dan juga membantu kita membuat, menyusun kalimat?   

E :  Ya, bias.   

T :  Karena? 

E :  Ya, kata ini dibahas pas les.  Pas les, kan kata-katanya banyak yang baru. Nah,  

kadang-kadang diulang terus.    

T :  OK.  Dan apakah kata-kata baru itu kemudian dipakai dalam pelajaran kita?  

E ;  Kadang dipakai, kadang enggak. 

T :  Oo, kadang dipakai, kadang enggak.  Gimana Dana kok pembelajaran kita ... How 

do you explain that?  

Dn :  Karena beda-beda terus gitu ada yang baru.  Jadi lebih tahu lagi.   

T :  This is the recording, Dana.  Ini malah mati sama Dana. 

Dn :  Eee, sudah mati tadi.   

T :  memang lampunya mati,  but it‟s OK.  Gimana, Dana, kok pembelajaran kita 

meningkatkan kosa kata, meningkatkan jumlah kosa kata dan juga membantu kita 

menyusun kalimat.  How do you explain that?   

Dn :  Ya, karena beda-beda terus itu.  Ada yang baru terus nambah.  Kalau di sekolah  

kemarin ya gitu-gitu aja.  Nambah ya nggak terlalu susah.   
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T :  Terus kalau di sekolah kalau nambah nggak dipakai lagi ya? 

Dn :  Ya dipakai tapi tidak terlalu sulit.  Gitu-gitu aja. 

T :  What do you mean with „gitu-gitu‟? 

Dn :  Ya, nggak beda-beda terus. 

T :  Umm I.  Jadi gimana? 

Dn :  Kalau di les-les lebih jauh lagi pelajarannya, percakapannya juga banyak.  Banyak 

yang disukai ... 

T :  Oh, I see.  Karena kalau mungkin di ... mungkin kata Dana, maksudnya Dana kali 

ya, kalau di pelajaran kita itu kemudian dikaitkan dengan kata-kata yang lain yang masih di 

dalam topic itu kali ya?   Dalam topic itu kemudian ada kata-kata yang lain lagi sangkut 

menyangkut gitu, ya?  Sambung-menyambung jadi akan terpakai lagi dan ... Semacam itu 

ya?  Jadi tidak hanya belajar kata baru lalu selesai.  Lalu kita belajar kata baru lagi seperti 

itu. 

E :  .. (NC) 

T :  Seperti? 

E :  Cerita.  

T :  Uh uh? 

E :  ... (NC) 

T :  Oh, dan kata itu ada di dalam kejadian betulan gitu, ya?  Ya? 

Dn :  Cuman kadang-kadang nambah yang tidak tahu jadi tahu.   

T :  Hm hm.  Yang tidak tahu jadi tahu karena dipakai terus dalam materi bacaan 

biasanya, ya?  Dan selanjutnya jadi tambah-tambah terus karena kata ini ada hubungannya 

dengan kata berikutnya. Kata ini ada hubungan dengan kata berikutnya.  Maybe itu yang 

dimaksudkan.  Jadi nggak gitu-gitu aja.  (laughing). 

Dn :  Ya, ya. Nggak gitu-gitu. Your turn. 

T :  Yak, your turn.   Sudah dikatakan mbak Dika but i want to hear it from your own 

mouth.   

Dn :  Baleni neh piye! 

Dk :  Yo hamper sama aja sih, tapi dengan kayak gini lho 

Tc :  Misalnya? 
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Dk :  Dengan latihan-latihan kayak gini, terus kosa kata banyak kosa kata yang baru 

terus dipakai kayak gini kan sebelumnya nggak tahu dengan kayak gini ya bikin kita 

lebih ngerti gitu lho 

Tc :  He eh 

Dk  :  Terus diulang-ulang juga itu jadi ingat 

T :  Iya diulang-ulang terus, pengulangannya kalau mbak Dika sejauh ini yang masih 

ingat pengulangannya dimana saja. Tadi misalnya pelajaran ini tadi, 

pengulangannya dimana saja? 

Dk :  Yo suruh ngerjain ini kan diulang lagi 

T :  Yes ho oh 

Dk :  Terus pakai ini kan diulang lagi 

T :  Pakai kartu ya,? pakai kartu 

Dk :  Jadi nyantel disini 

Dn :  Nyantel 

T :  Terus pakai kalimat ya? 

Dk :  He eh 

Dn :  Next question 

T :  Terus besuk itu kan akan dipakai di bacaan masalahnya, makanya daya berikan 

hari ini karena besuk dipakai untuk mengerti bacaan. Eh kalau itu dalam, dalam 

urusannya bisa membuat kalimat itu, membantu mambuatm kalimat itu bagaimana 

kok bisa, how? OK you can use this shiny atau itu juga bisa kok. Gimana kok bisa 

pembelajaran ini kok membantu kalian dalam membuat kalimat 

E :  Ya kan wawasannya nambah 

T :  He eh 

E :  Jadi membuat katanya jadi gampang gitu 

T :  Nambah ya ok 

Ega :  Ya 

T :  Ok ya, wo jadi karena wawasannya nambah jadi mudah mengungkapkan sesuatu 

Ega :  He eh 
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T :  Vocabnya nambah, wawasannya nambah jadi mudah mengungkapkan sesuatu, 

Dana ok, kalau Dana gimana? 

Dn :  Sama 

T :  Ya, tadi saya sering dengar Dana kalau berkomentar pakai bahasa Inggris like it is 

your 

Dn :  Cousin‟s name 

T :  Ho oh it is your 

Dn :  Sing ngajari kowe 

T  :  Ya Dana kalau berkomentar pakai bahasa Inggris, saya jadi heran sih kok bisa 

Dana? 

Dn :  From 

Tc :  Tadi it is your cousin‟s name atau apa gitu tadi Dana bilang begitu. Terus sering 

kalau Dana kalau ditanya malah kalau dikasih kerjaan gini malah agak gimana ya 

jawabannya “dat nyeng” kadang-kadang betul kadang-kadang enggak tapi kalau 

ngasih komentar malah kalimatnya bagus, kenapa Dana? Jadi kayak orang, kayak 

orang nggak nyadar gitu, ok tapi kalimat benar so kok bisa gitu 

Dn :  Kebetulan 

Tc :  (tertawa) kebetulan, kok bisa misalnya kamu kok yang saya ingat yang ini tadi 

misalnya it is your cousin‟s name kenapa Dan? 

Dn :  Reflek 

T :  Kok bisa Dan? 

Dn :  Nggak sengaja 

T  :  Nggak sengaja, you don‟t know howy atau mungkin karena sering dengar, sering 

dengar Ega yang ngomong, atau mbak Dika yang ngomong tapi mbak Dika …….  

Dn :  Film-film juga banyak.   

T :  Oh, movies.  You understand them, then you use them.  Next mbak Dika kalau itu 

tadi gimana pertanyaannya membuat menyusun kalimat lebih baik 

Dk :  Hampir sama tu kan jadi vocabnya udah tambah to,  jadi kita tahu kosa katanya 

jadi lebih mudah bikin kalimatnya, sama bikin latihan-latihan itu juga kan jadi 

membantu untuk lebih mudah membuat kalimat-kalimatnya 



136 

 

T :  I see.  OK.  OK terus nah kemarin saya sudah tanyakan tentang topik-topik ya? 

Sebetulnya apa yang kalian pikirkan tentang topik-topik ini.   Topik-topiknya ini 

asli gitu nggak  di edit nggak kayak apa-apa, kan dari majalah. 

E :  Justru itu 

Tc :  Justru itu, nah apa, apa Dana? 

Dn :  Nambah, nambah wawasannya 

Tc :  Nambah wawasannya 

Dn :  Yang belum tahu jadi tahu 

Tc :  O gitu ya, yang belum tahu jadi tahu itu misalnya apa? 

Dn :  Kan banyak kata-kata juga yang jarang yang di pakai 

Tc :  He eh 

Dn :  Di pirate itu banyak banget, lho! 

Tc :  He eh di pirate 

Dn :  dan rada nggak nggak dong 

T :  Rada nggak dong, OK.  Dan ok so pada apa vocabnya, Dana, Egad an mbak Dika 

apa yang kalian, pendapat kalian tentang topik ini, terlalu susah atau nggak di edit 

saya jadi nggak suka 

E :  Rada nggak suka kalimatnya terlalu resmi.  Inggris, bacaan orang Inggris.  Terlalu 

susah.  Lama-lama jadi males 

T :  Lama-lama jadi males, kalau terlalu susah?  Tapi dengan adanya bantuan 

jembatan ini, ini jembatan ya sesi kedua ini jembatan, itu apakah itu membuat Anda 

jadi ya agak termotivasi sedikit, he‟eh, untuk mengerti.   

E :  Takut biasanya 

T :  Takutnya di apa, di apa 

E :  Cuma kata-katanya. 

T :  Kata-katanya susah .  OK kemudian itu apakah membuat Anda mengerti cara 

pandang yang lain dari kita misalnya tentang ini human trafficking  ini. Ya sedikit 

ya kit abaca sedikit, ini saya ambilkan dari bacaan yang akan kita kerjakan besuk. 

Nah itu apakah memberi sedikit gambaran e e no no, kalau dulu Pairot Attack itu 
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apakah yang itu memberi gambaran apa ya, cara pandang yang lain kan kalau orang 

sana itu gini to mikirnya itu 

Ega :  Iya 

Tc :  Iya he eh apa bamboo waktu kita bicara tentang bamboo itu apakah membuat kita 

ngerti kalau orang sana itu begitu to 

Dn : mbunuh orang pakai bambu 

T :  (laughing) Mbunuh orang pakai bambu. 

Dn :  Dipanjangin sepuluh senti 

Tc :  Iya right ho oh ok. Eh mbak Dika he eh 

Dk :  Hampir sama 

Tc :  Ho oh hamper sama, topiknya terlalu suka nggak itu tidak di edit, saya nggak 

ngedit 

Dn :  Suka nggak, cuma ditanya suka nggak kok angel   

Dk :  Ya 

Tc :  Sukanya karena 

Dk :  Yak arena topiknya memberi kita wawasan 

Tc :  Hmhm, member kita wawasan.   

Dk :  Kata-katanya agak susah sih tapi kan ada penjelasan kayak gitu jadi lebih mudah 

ngerti 

Tc :  Sekarang pertanyaan terakhir. Sebelum last question, oh died, ok memorinya 

habis. Ok we still have it. Umm kalau ini kalau dulu waktu kita belum mulai oh 

memori full sori, kita belum mulai kursus itu kan kaitannya pengennya besok 

belajar apa saja? Kalian dulu pingin belajar apa saja dalam bahasa Inggris. Do you 

remember? Saya masih ingat 

Dk :  Writing, listening, speaking 

Dn :  Pokoke kabeh disebutke 

Tc :  Yang saya ingat itu kalian ingin itu, nah kalian mendapatkan harapan- harapan itu 

nggak bahwa kita belajar writing, listening, reading di sini? 

Dn :  Pronounciation 

Tc :  Pronounciation didapatkan, ok apa lagi yang didapatkan, membaca didapatkan? 
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Dn :  Ya of course 

Tc :  Speaking didapatkan? Yes.  Listening didapatkan? 

Dn :  Not really 

Tc :  Not really, listening karena cuma dari saya aja ho oh we have dificulty. Kemarin 

saya kesulitan di tape, ya butuh tape sih, ini tape bisa digunakan kan ya? Can we use 

the tape player? 

Dk :  Just for the radio      

Tc :  Oh just for the radio, tapi you have the tape player at home? 

Dk :  No 

Tc :  Nggak bisa diotong-otong ke sini ya? Di sana juga I mean, at my place tapenya 

juga nggak ada.  Ok listening, speaking, reading, writing didapatkan? 

Dk :  Dapat 

Tc :  Dapat, ya pronounciation dapat ya?  Especially pronunciation.   ok that would be 

all. Thank you so much. Sudah selesai we can go home, I can go home now. 

Dn :  Ini buat ... buat kami? 

T :  Yes, that‟Valentine‟s gift.   

Dn & Dk :  Thank you very much. 

T :  Karena saya juga mendapatkan Valentine‟s gift dapet cucu. I got a ... 

Dn :  Pasti namanya Valentine. 

T :  Namanya m,alah diberi nama Rafael, gitu.   

E :  CR-7. 

T :  CR-7.  Oh, CR-7 is ... 

E & Dn :  Christiano Ronaldo. 

T :  Oh, I see.  Si CR-7 itu yang di Ngoto.  Yang rumahnya di Ngoto itu Christiano 

Ronaldo.    (laughing).  OK Thank you. 

INTERVIEW TRANSCRIPT 3 

Date 26 Februari 2010 
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T :  Alright.  Sejauh ini, this is only one question – there will only be one question.  

Kalian sadar tidak bahwa selaama ini saya mengajarkan satu topic begini dalam 3 tahapan?  

Sadar enggak itu? 

Dn, Dk, E :  (shaking their heads) 

T :   No.  OK (laughing).  Fine.  Umm, jadi yang pertama itu saya memberikan 

percakapan, ya?  Kalian ingat nggak waktu kita mulai membicarakan “Deliver Them from 

Evil” itu yang saya berikan adalah percakapan tentang sifat manusia?  Do you remember?  

Ya, arrogant, lalu personal qualities, kemudian illustrations, kemudian apa lagi ya?  

Pokoknya itu tahapan  pertama waktu itu tentang personal qualities.  Lalu yang kedua, kita 

belajar kalau tidak grammar, vocabulary.  Yang kemarin ini sebelum kita belajar tentang 

“Deliver Them from Evil” itu , kalian masih ingat apa saja yang kita pelajari?  Masih inget 

nggak pertemuan sebelum kita membahas yang ini?  Masih inget nggak?  Pertemuan 

sebelum ini, sebelum kita membaca ini.   

E :  Vocabulary. 

T :  Yes, vocabulary ya? Kita belajar tentang .. masih ingat?  Vocabulary apa, Dana?  

Eh, Ega?  Brothel, you can, you can look again.  The brothel, unresponsive, ada limp, ya.  

Seller. Yes.  Right.  He‟eh dan banyak lagi.  Kemudian ini adalah tahap ke-3 adalah isi.  

Jadi sebelum isi, kita mengetahui kata-kata kunci untuk membantu  kita mengerti isi. 

Kayaknya tahapan-tahapan tersebut berguna nggak?  Ya, berguna ya?  Dibagi 3 begitu.  

Kalau yang tahap pertama percakapan itu, waktu kita membicarakan Celine Dion, CR7, 

mbak Dika, kita bercakap-cakap empercakapkan Lady Di dan pangeran Charles, 

mempercakapkan siapa dan siapa, itu bergunanya  di mana itu?  Hm-hm, mbak Dika dulu, 

bergunanya di mana?   

Dk :  Yadengan percakapan itu, kita lebih dong isinya, itu lho, Miss.  Kan 

percakapannya mengarah ke teks.  Nah, jadinya membuat kita lebih masuk waktu membaca 

teksnya.   

T :  Tapi kalau di kelas mungkin karena tidak bercakap-cakap dengan bahasa Inggris 

dengan teman, jadi di situ kurang berguna ya, karena kita sudah jarang ketemu bule   juga 

di mana kita harus ngobrolin seseorang.  Kalau Dana, gimana, Dan?  How useful is the 

dialog, are the dialogs for you?  Gunanya di mana?  
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Dn :  Ya, lebih tahu aja isinya. 

T :  Lebih tahu, ya?  Lebih mengerti mengarah ke idenya.  Ega, please? 

E :  Percakapan?  Nggak tahu di mana bergunanya.   

T :  Karena di sekolah tidak bercakap-cakap pakai bahasa Inggris? 

E :  Bercakap-cakap, tapi, nggak terasa.  Cumin terasa kayak „arogan‟, „brutalized‟, 

kayak gitu.   

T :  Jadi terasa banget, ya, meanings, vocabulary dan meanings.  Jadi menurut kalian, 

yang paling berguna dari ketiga tahapan ini yang mana?  Kalau diurutkan?  Egadulu.  Kalau 

diurutkan, yang paling berguna tahap satu – percakapan, atau tahap dua – vocab, atau tahap 

tiga – mengerti isi lalu presentasi kayak tadi?   

E :  Vocab. 

T :  Vocab paling penting, lalu?  Tahap kedua?  Eh, lalu yang paling penting kedua?   

E :  Hmm, isinya.   

T :  Isinya.  OK, kemudian?  Baru ya, tahap pertama?  Karena?  Paling terasa tidak 

penting karena apa ya?  Mungking karena tidak menggunakannya di luar?   

E :  Apa ya? 

T :  Mungkin kita juga merasa nggak enak karena crazy only crazy people speak in 

English ya, di luar sana? (laughing)  only crazy people like us speak in English kayaknya. 

OK.  Memang itu untuk percakapan yang ...OK. jadi yang pertama, Ega tadi merasa vocab 

paling penting, lalu tahap ketiga mengerti isi dan presentasi lalu baru tahap pertama.  Kalau 

Dana gimana, Dan.  Yang paling  penting dari ketiga tahap ini kalau Dana mengurutkan 

yang mana, Dan? 

Dn :  yang kedua.   

T :  Yang kedua paling penting.  Lalu?    

Dn :  Yang ketiga.  Baru yang pertama.   

T :  Yang pertama, eh,tahap kedua, ketiga baru tahap pertama, ya?  OK.  Mbak dika? 

Dk :  Yang pertama vocab, terus isi sama presentasi tadi, sama percakapan.   

T :  OK, percakapannya terakhir ya?  OK.  Malah yang paling tidak terasa.  OK.  That 

will be all, thank you. 
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INTERVIEW 4 TRANSCRIPT 

Date 26 February 2010 

 

T :  Apa alasan ibu mengeleskan anak-anak, kemudian seberapa jauh perubahan dari 

sebalum les dan sesudah les?  

P :  Kalau saya karena bahasa Inggris kan sekarang penting sekali ya, juga sekarang 

kelas 6 sudah ada UNAS atau di UNAS-kan. Sekarang kalau nggak les anak-anak 

juga kurang itu. Jadi dengan adanya les itu di UNAS nilainya bagus saat di SD, di 

SMP juga. Jadi perubahannya itu nilainya lebih bagus Inggris, jadi  les bahasa 

Inggris penting sekali. Sekarang banyak sekolah-sekolah sudah “SBI” jadi paling 

tidak diharuskan bahasa Inggris lebih baik maksudnya bisa mengikuti (PCINIV4) 

T :  Kalau untuk Dika dampaknya di sekolah bagaimana? Karena kalau Dika dari dulu 

memang tidak ada masalah, ya?  Karena dengan ikut les ini apa ada perubahannya? 
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P :  Enggak kalau cuma di sekolahan saja kurang, dia bisa itu karena ada les ini. Kalau 

cuma mengandalkan sekolah kurang sekali, jadi dia terbantu sekali dengan adanya 

les ini jadi bisa mengikuti di pelajaran-pelajaran itu. 

T :  Kira-kira penyebabnya kalau di sekolah kurang cukup itu menurut ibu apa, karena 

waktunya kurang atau karena kurikulumnya itu gemuk? 

P :  Mungkin karena jamnya sedikit jadi kita harus banyak menambah sendiri 

T :  Ya jadi mungkin guru-guru juga kurang memiliki waktu untuk bisa mengcover 

semua materi. Ok.  Gitu aja, terimakasih. 

P :  Dika kalau nggak les nggak anu karena juga dari les kan dia bisa, kalau di sekolah 

saja ya kurang. Biasalah kalau mungkin di UNAS kemarin nggak bisa dapat nilai 

anu mungkin 

T :  Kemarin UNAS-nya lumayan ya? 

P :  Ho‟oh, makanya itu.  Iya sembilanan sudah termasuk bagus. 

Tc :  Ini saya tanyakan karena kalau Ega dan Dika kan tidak begitu bermasalah 

menurut saya. Jadi, apakah signifikan kalau dengan ikut les? Tapi kalau anak-anak 

bilang, yang jelas vocabnya tambah karena mungkin bacaannya sangat beragam 

sehingga mereka vocabnya jadi tahu banyak, jadi mungkin itu membantu karena 

sudah pernah membaca, menggunakan ini sebelumnya. 

P :  Kalau di sekolah kan ada keterbatasan nggak semua bias anu ..Guru-guru dibebani 

tugas yang sangat banyak sementara mereka juga harus menyampaikan materi 

sesuai kurikulum.  Jadi kurang maksimal pengajaran di sekolah, gitu. 

Tc :  Kalau sekarang Dika di SMK itu sekolah dimana? 

Ppk :  SMK dulu SMM tempat saya mengajar. Karena di tempat saya kalau untuk 

Inggris memang ada tambahan jam 3 kali pertemuan jadi 4 kali seminggu. Tapi 

karena SBI terus tambah 3 dan yang 1 jam khusus untuk conversation. 
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Tc :  Kalau Dika sangat matang dia ngomong, urutannya runut, runut kalau Dika itu 

kalau mengungkapkan sesuatu 

Ppk :  Ada les ini biar dia bisa, makanya saya pingin les biar dia lebih. Dulu sempat 

berhenti lama itu kan pas bu Rus melahirkan. 

Tc :  Ya betul repot sekali 

Ppk :  Aku dulu mau nyari, mau mengikutkan di depan situ kan ada gurunya, tapi 

gimana ya aku belum mantaplah jadi aku nunggu bu Rus saja. 

T :  Si Dhenok lahir itu.  First time mother itu, saya itu gimana ya …sampai kalau 

tetangga saya .. (followed with chit-chat about personal matters). 

 

 

 

 

 

 

 

 

 

INTERVIEW 5 TRANSCRIPT  

Date 26 Feb 2010 

 

Tc :  Saya mulai saja dengan apa alasan ibu dulu meminta Dana les bahasa Inggris? 

Ttk : Karena semula kan kurang sekali nilainya, lajeng menika, agar bisa berkembang 

hingga bisa berkomunikasi terutama di sekolah.  Lalu, saya rasa kalau hanya 

njagakke dari sekolah, kurang, njih?  Dia sering marah-marah kalau pe-ernya 
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ternyata belum diajarkan.  Saya sering bilang kalau bu guru itu banyak tugasnya.  

Jadi mungkin yaa, banyak materi yang tidak sempat di ajarkan. 

Tc :  Kemudian sesudah ikut les, perubahan apa saja dari sebelum les dengan sesudah 

les? 

Ttk :  Perubahannya banyak sekali, nilainya bisa lebih tinggi, selalu lulus,  jadi 

walaupun, kan kadang lebih tinggi tapi 5 kebawah tapi nggak, nilainya lulus, jadi 

lebih dari 6. 

T :  Selalu lebih dari 6, o, ya. 

Ttk :  Jadi sudah lebih tinggi dibanding kelas 2 semua, kelas satu semua. Dulu kelas 1 

paling tinggi, kelas 2 juga paling tinggi, terus sudah lulus nilainya. 

T :  O, iya.  Baguslah.  Ada manfaatnya, ya. 

Ttk :  Ya, ada manfaatnya.  Manfaatnya banyak sekali. 

Tc :  terus, kalau di rumah nonton TV atau apa itu, dia suka nggak yang film-film barat 

pakai bahasa Inggris itu dia cukup mudeng? 

Ttk :  Ya, biasanya suka film anak-anak yang pakai teks itu, terus sudah bisa ngetik-

ngetik pakai bahasa Inggris 

Tc :  Kalau Dana itu memang kalau pas pelajarannya itu, memang agak kurang 

sungguh-sungguh, tapi nanti misalnya saya pernah bilang kalau buat komentar itu 

komentarnya berbahasa Inggris. Agak lucu memang anak ini, agak unussuall. Jadi 

misalnya kalau nebak-nebak dia justru lebih jitu, nebak arti, nebak jawaban dia jitu. 

Ttk :  (tertawa) termasuk kasus 

Tc :  Misalnya kalau disuruh mengerjakan exercise gitu dia itu ya begitulah mau-mau 

nggak gitu. Lebih seneng nunggu mbak Dika atau Ega terus nanti dia tinggal Tanya, 

tapi anehnya itu tadi kalau bikin komentar dia selalu pakai bahasa Inggris, jadi lucu.  

OK, ya, itu saja dulu, nanti dengan bu Pupik.  Terimakasih.   
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ANALYTIC STAGE (ASK) 

Transcripts 

 

FILE AS0092 

 

T :  OK, so good afternoon.  How are you?  OK, great.  Umm I think your mother was 

not at home for about .....(NC).  She‟s back already?  I didn‟t know it.  Umm, my husband 

told me because he was the one who gets the SMS from your mother so I didn‟t know until 

today when there was a message that Dana has to, had to pick her up in Kalasan?  Did you 

really pick mbak Dika‟s up mother in Kalasan?  Alone?  Oh, with errr .. so who picked her 

up?  Bu Pupik‟s ... (laughing).  How could that happen?  Oh, I see, your father‟s friend.  

Your father couldn‟t   make it.  Is he going anywhere?    

Dk :  ... (NC) 

T :  Oh,he‟s out of town.  He‟s got something to do out of town. Another business, 

OK.  So, last week your mother is away, now your father is away.  Alright, do you 
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remember what we learned last week?  Do you remember Ega, what did we learn last 

week?  Do you remember?  Dana?  OK.  OK,  thinkfor a while, try to to check whatever 

you have, the notes, and things you have.  And try to tell me what you learned last week.   

D :  Pirate? 

T :  About?  No it‟s not about pirates. 

E :  Asking and Offering help. 

T :  Asking and offering help.  So, your resolution this week or last week. Have you 

done or have you made your resolutions? Have you made any resolutions?  Last week.  

Because that‟s what you promised last week.  What resolutions have you been able to make 

last week, Ega?  You said you wanted to help your mother more?   

E :  Clean the whiteboard. 

T :  OK,did you clean the whiteboard more often compared to before you made the 

resolution?     

E :  Just the same. 

T :  Ooh, just the same.  ..(NC).  There wasn‟t any significant changes.  Iya, right.  

OK.  What about Dana, is there any changes after we talked about .., what changes have 

you made?   

Dn :  Helped mbak Dika‟s mother more. 

T :  (laughing)  So you helped mbak Dika‟s mother, how?  You helped her more, 

how?  That‟s wonderful.  How?   

Dn :  Pick up. 

T :  Pick up who?   

Dn :  mbak Dika‟s mother. 

T :  OK, you picked mbak Dika‟s mother, from?  From school, everyday?  From? 

Dn :  From DIKLAT. 

T :  Oh, from diklat.  Everyday, very good. 

Dn :  (laughing) not everyday. 

T :  Oh,not everyday.   

Dn :  This afternoon. 
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T :  O, yes.  This afternoon.  You and your neighbour, right?  With motorbike or with 

a car?   

Dn :  with a car. 

T :  OK.  Who drove the car?   

Dn :  Mr Budi. 

T :  Mr Budi, pak Eko‟s friend.  Ya.  Why do you have to go with Mr Budi and not Mr 

Budi alone or Mr Budi with mbak dika.  Why has it got to be you? 

Dn :  Suruh ngangkatin koper.  Nggak dibayar lagi.   

T :  (laughing)  Because you have to take care of the luggage.  I see.   So pak Budi is 

responsible to drive the car but your‟re the one who‟s responsible to pick up the luggage.  

Alright.  So you are the porter.  The porter boy.  OK nice.  But at least you are pretty 

consistent with your resolutions you agreed to make.  How about mbak Dika what 

resolutions have you made?   

Dn :  ... (NC) 

T :  (laughing) Just like Ega? 

Dk :  Take care of my brother during my mother‟s absence.   

T :  OK.  That‟s good.  Of course.  How long has she been away? 

Dk :  10 days. 

T :  10 days?  Wow, that‟s pretty long.  What did you have to do in taking care of 

Brian, then, what did you have to do?  Maybe accompanied him everyday?  You played 

with him?  How about bathing him?  Did you also bathe him?  Did you feed him?   

Dk :  No. Umm  

T : So who did that?   

Dk :  Pembantu. 

T :  The caretaker.  The caretaker did that.  Then, who took him to, to and from 

school?   

Dk :  The caretaker, too.  

T :  The caretaker, too.  So you are pretty free but you are responsible to accompany 

Brian, ya.  Alright.  Hi Dik Ajeng, what is that?  What are you eating?  Cookies?  

Chocolate cookies.  Wow!   That must be yummy.  Ya ...alright.  OK.  Now, when, when 
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you‟re doing something good, how do you feel?  How do you feel?  When you‟re doing 

something good, how have you felt?   

E :  Happy. 

T :  Yes,  .. as we have discuss earlier, when we are doing something good then it will 

make us happier, and that‟s good for us.  That‟s good when we are happier, that‟s good for 

our health.  That‟s what the article said.   OK, good.  And .. and then, going back to last 

week‟s discussion.  Ega said that last week we talked about offering and asking for helps, 

ya?  Are there any particular what is it... particular expressions that we can use in asking 

and offering helps?  Can you give me just one example, Ega?   

E :  Can you help me? 

T :  OK.  Can you help me?  Can you help me with these luggage? Ya, like maybe 

mbak Dika‟s mother ... said that when she asked Dana to pick her.  Can you help me with 

this luggage?  Anything else, Dana?  What do you find?  If you see somebody needs help, 

what do you say?   

Dn :  Let me help you. 

T :  Alright.  Let me help you.  Do you often say that?   

Dn :  NC 

T :  Yang bener... OK, let me help you.  Mbak Dika, what other things do you say 

when you‟re .. say .. offering or asking for help?   

Dk :  How can I be of any help? 

T :  OK, how can I be of any help for you.  You can also say how can  I help you?  

How can I be of any help? How can I help you?  Nah, today, in asking or offering help, we 

use what is so called modal auxiliaries.  Modal auxiliaries.  We say, can I help you?  Can. 

Can is an example of a modal auxiliaries.  Do you have something else?  Can.  Other modal 

auxiliaries?  What other modal auxiliaries do you have?  Can?  Could?   

E :  How? 

T :  That‟s wh- question, Ega.  Can? Could?   

Dn :  (NC) 

T :  No, that‟s a verb.  Modal auxiliaries.  Something like can and could. 

E :  May. 
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T :  Yes, very good, may.  May?  Anything else?   

Dn :  No. 

T :  No?   

Dn :  NC 

T :  OK, to start with, I‟d like you to write the words on this.  I‟d like to check how 

well you learned about ... how well you know about modal auxiliaries.  First of all, you 

have modal auxiliaries, you have A and B.  Add TO when necessary.  If no TO is 

necessary, write what is that?  Zero slashed in the blank. Ya?  Umm for example you have 

one sentence like Sally has hm hm hm do the history report tonight.  I think you should hm 

hm hm good care of yourself.  could you  please do that in say two minutes?  Yes?  OK, 

good.   
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T :  Let‟s now try to discuss it.  Umm number one, hm number A first, who‟d like to 

start?  Shall we start from mbak Dika?  Yes?   

Dk :  Sally has to do her history report tonight. 

T :  Yes, very good.  Sally has to do her history report tonight.  Has to do.  Next?  

Dana number two? 

Dn :  I think you should to take good care of yourself.  

E  :  No. 

T :  No, supposed to be?  Ya, zero slash.  I think you should take care of yourself.  

should doesn‟t require TO.  Should doesn‟t require TO.  Number three Ega?   

E :  I ought go to the office this afternoon. 

T :  Hmm with or without TO? With.  With TO.  I ought.  Ought is like a must.  Ya, 

almost similar to must.  I ought to go to the post office this afternoon.  Back to mbak Dika 

number four?   

Dk :  Would you speak more slowly, please? 

T :  Yes, very good.  Would you speak more slowly, please?  Next, Dana, number 

five?     
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Dn :   

T :  Occasion.  You know occasion?   

Dn :  No. 

T :   

 

FILE 0098 

 

T :  OK, now let‟s start.  Yes. 

Dn :  It‟s getting hot here.  Can you open the window?   

E :  Yes, I can.   

Dn :  Thank you.   

E :  You‟re welcome. 

T :  OK.  You don‟t really say‟yes, I can‟.  OK, no problem ya?  It‟s getting hot here.  

Can you open the windows?  Sure, no problem.  Thank you.  You‟re welcome.   

Dn :  Yes, I can .. (NC). 

T :  (laughing)  „Yes I can‟ is more related to „Can you swim?  Yes, I can.  Can you 

cook?  No, I can‟t.‟  Umm, what if you say, if somebody asks for your help, for you doing 

some favour, you say, „Sure, no problem.  I‟m sorry, I‟m busy.‟  Number two, who wants to 

answer it? 

E :  I, I, I. 

T :  O, you again? OK, Dana eh, Ega, deh.  

E :  The phone is ringing, but my hands are full.  Can you answer it for me? 

Dn :  No, I can‟t.  Yes, I can.   

E :  Thank you very much.   

Dn :  Ora – ora.  

T :  Well, you don‟t really say „Yes, I can‟, Dana.  But you say „Sure, I‟ll answer it.  

Sure, I‟ll take it‟.  

Dn :  Sure, I‟ll answer it. 

T :  Nah, nah.  Thank you.  OK, next.  Number three, mbak Dika. 

Dk :  Why did you play the radio so loud?  Can you turn off the radio?   
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E :  Sure, no problem. 

T :  Can you turn off, not really turn off, ya?  Can  you turn down, mengecilkan.  

Kalau „turn off‟, you kill the radio.  You kill the radio. 

Dn :  Kill the radio.   

T :  Yes, number 4?  Dana, again? 

Dn :  Yes.  I‟m trying to listen to the music on TV.  But I can‟t hear.   

T :  Hear. 

Dn :  But I can‟t hear it.  Can you turn on the volume?  Sure.  Thank you.  Don‟t 

mention it.  Yes, I can. 

T :  (laughing)  Number 5, Ega? 

E :  I‟m running out of eggs. Will you go buy some for me if you go to the store?   

Dn :  Yes, but tomorrow. 

T :  You don‟t say yes, but tomorrow.   

Dn :  Alright, alright. 

T :  OK, I‟ll write it down on my shopping list, nah.  Thank you.  Anything else?  OK, 

mbak Dika now? 

Dk :  Can you tell me where the station is?  Nah, is nya di belakang.  Karena sudah 

pakai „can you‟ ini namanya „indirect‟.  Indirect sentences.  Can you tell me where the bus 

station is?  Yes, it‟s in the corner, ya?  Yes, number 7? Yes? 

Dn :  (NC) 

E :  (NC) 

T :  You don‟t say „speak correctly‟ but „Excuse, me.  Could you repeat it?‟ 
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DELIVER THEM FROM EVIL 

14 February 2010 

 

Rec. 001 

T :  Alright.  Now mbak Dika, C, please. 

Dk : Is old and in a very bad condition. 

T :  Yes, is old and in a very bad condition.  Back to Ega, D. 

E :  be hit. 

T :  Yes.  Dana? 

Dn :  With no opening. 

T :  Hm hm, with no opening.  Mbak Dika? 

Dk :  NC 

T :  Hidden (laughing).  Hidden.  Next?   

E :  Cannot be described because it‟s too frightening and upsetting. 

T : Hm hm, very good.  Cannot be described because it‟s too frightening and 

upsetting.  Next, Dana? 

Dn :  Persistently and cruelly. 

T :  Persistently and  cruelly.  Persistently and cruelly.  I, mbak Dika? 

Dk :  Weak.   

T :  Yes, weak.  J, Ega? 

E :  Extremely frightening and upsetting. 

T :  Ya, extremely frightening and upsetting.  Now, let‟s read the sentences, now, one 

by one.  Number 1, Dana?  Sentences, number 1.   
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Dn :  In a dilapidate .. 

T :  Ted.. 

Dn :  hospital ward in Phnom Penh, Somaly Mam bends over a child‟s bed. 

T :  Hm-hm.  In a dilapidated hospital ward in Phnom Penh, Somaly Mam bends over 

a child‟s bed.  Mbak Dika, please, number 2? 

Dk :  Somaly Mam had an unimaginable cruelty and degradation. 

T :  Hm-hm, right. Yes,cool.  Number 3, Ega? 

E  :   Somaly Mam rescued children from the same horrific fate. 

T :  Somaly Mam rescued children from the same horrific fate.  Dana, number 4? 

Dn :  Somaly sees Sreytouch‟s expressionless stare and know what she must do. 

T :  Somaly sees Sreytouch‟s,  Sreytouch‟s expressionless stare and know what she 

must do.  Mbak Dika next? 

Dk :  Somaly scoops up the limp, unresponsive child and holds her close. 

T :  Right, yes.  Ega, number 6? 

E :  Somaly Mam was once a silent, brutalized child herself.   

T :  Very good.  Yes, Dana? 

Dn :  The brothel owners put Somaly in a punishment room – a windowless .... 

T :  windowless 

Dn :  Windowless 

T :  cellar. 

Dn :  cellar.  

T :  cellar. Next?   

Dk :  Whenever Somaly and the other girls resist .. 

T :  ..ted,  

Dk :  Resisted, they were beaten and shocked with cables from a car battery.   

T :  Yes, good.  Whenever the other girls resisted, they were beaten and shocked with 

cables from a car battery. Next, Ega? 

E :  The brothel owner and pimps ruthlessly tracked escapes down. 

T :  Escapees.. 

E :  Escapees down.   
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T :  Ruthlessly tracked escapees down.  Number 10, Dana? 

Dn :  The shooting had triggered suppressed emotion in Somaly. 

T :  The shooting has, had triggered suppressed emotion in Somaly.  Now, could you 

please, yes, work on the meanings of the words in bold .. typed in bold like dilapidated, 

unimaginable, horrific, expressionless, could you find the meanings by finding the 

meanings in the second column.  A, B, C or D or E?  Right?  Difficult?  Try to guess.  Take 

a look at the context given there.  Try to guess.   

Dn :  Direkam? 

T :  Yes (laughing).  No I just want to check whether it works or not.   
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T :  Of course not, OK?  OK, how can, OK.  Just guess.  Try, try your luck.  

Dilapidated.  Without any emotions?  Hospital?  Emotions?  Hospital having emotions?  

No.  Was treated in cruel and violent ways?  A hospital treated in cruel and violent ways?  

No, I don‟t think so.   

Dk :   Violent artinya apa? 

T :  Violent means ... Do you know action movies.  Ya, action movies are violent.  

There are many fights, many bl.., a lot of blood, blood everywhere.   

Dn :  Wow  ... blood. 

T :  Yes, blood.  Do you remember a show on TV called ... apa ya itu yang banting-

bantingan di matras? 

E :  Smack Down 

T :  What?  Smack down.  Yes. 

E :  Like this. 

T :  Smack down is no longer played on TV, because it was too violent.  Childeren do 

not know that it was meant for fun. Ada anak-anak yang smack down di tanah, di sekolah 

sampai kepalanya bocor.  Well, children don‟t know that it is, it is not real.  Kan pura-pura 

aja. Come on, Dana.  Do it.  Try to guess. 

Dn :  Very difficult. 
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T :  OK, I give you 5 more minutes.  Try to guess.  Dilapidated hospital, so this is 

about hospital.  If it is hospital, dilapidated means without any emotions?  No.  Dilapidated 

means treated in cruel and violent ways.  Yes, finding the meanings of the words in bold. 

Dn :  O yang ditebak ini? 

T :  Hm hm, only.  Cruel is...   You know, Cinderella‟s step mother?  Cinderella‟s step 

mother is cruel.      Bawang Merah and Bawang Putih‟s mother is also cruel.   

Dn :  Step mother, ibu tiri? 

T :  Yes, ya.  You know the story of Bawang Merah Bawang Putih.  You know the 

mothes is cruel. 

Dn :  Susah ini. 

T :  Sreytouch?  (laughing) 

 

(5 minutes later) 

 

T :  OK, shall we try?  Ya, alright.  Let‟s see.  Who would like to try your luck.  In a 

dilapidated hospital ward in Phnom Penh, Somaly Mam bends over a child‟s bed.  

Dilapidated.  This is about a hospital.  What kind of hospital is it?  A, B, C, D? 

Dn :    C 

T :  Yes, C.  Correct.  Old and in a very bad condition.  Yes.  So dilapidated means ... 

Dn :   (laughing) Bodong, bodong, bodong. 

T :  Well, Dana, are you alright?  Tumben ya, Dana bener?  (laughing)  No,no, it‟s just 

kidding.  Yes, so, Dana is right that dilapidated means is old and in a very bad condition.  

Kalau di sini kayaknya tidak ada, ya, dilapidated hospital in Jogjakarta? Number 2, can you 

guess?  Somaly Mam had an unimaginable cruelty and degradation.  Degradation means 

apa ya, low quality of life.  Hidup yang sangat parah, deh.  Degradation, poverty, 

kemiskinan. A, B, C, ayo, come on, guess.  (laughing)     

Dk :  G 

T :  C? 

Dk :  G 
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T :  Alright, yes, mbak Dika‟s correct. Unimaginable cannot be described because it‟s 

too frightening and upsetting.  You know. Upsetting means makes you uugh angry! It 

makes you angry.  Frightening of course like when you are watching horror movies you 

will be frightened.  Number 3.  Somaly Mam rescues children from the same horrific fate.  

Horrific, ayo guess.  Come on, guess.  Excuse me, Dana?    Don‟t cover your mouth.   

Mana ini?  OK, horrific. Ega, can you guess?  Mbak Dika?  Horrific.  What do you think 

about horror? What do you think about horror?  Do they sound almost the same?  Horrific 

and horror? So can you guess what horrific means?  Hayo, coba, guess.  Do you know the 

meanings of horror? Horror movies, the horror of war.   

Dn + E :  NC 

T :  Yes?  Yes, that‟s correct.  J, it‟s J.  Yes, Dana and Ega, you‟re correct.Extremely 

frightening and again, upsetting.    Memang mengerikan dan membuat marah.  Coba now, 

number 4.   Somaly sees Sreytouch‟s expressionless stare and knows what she must do.  

You know stare, when you stare, when I stare at you, I do it like this. So can you guess 

what is expressionless stare.   

E :  Sreytouches 

T :  Sorry, Ega? 

E :  What does it mean? 

T :  This is the name of a person.   Sreytouch.  You know Somaly, Sreytouch.  Nanti 

ada yang namanya Sreyoun.  Maybe this is like sri, sri, sri.  No, this is not a Javanese name.  

This is a Vietnamese name.   

E :  from Phnom Penh 

T :  Ha, Phnom Penh. Hm-hm.  Sreytouch‟s expressionless stare.  Expressionless, can 

you guess from A through J.  Yes?  What is it Dana?  

Dn :  Ega 

T :   O ya, Ega?   

E :  Without any emotion 

T :  Yes, you‟re correct.  A, without any emotion.  Well, actually you know the 

answer, you were just too in confident to answer this. Now, Somaly scoops up the limp,  

scoops up the limp, unresponsive child, you know scoops up.  To scoop means to  hmm 
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(mimicking/demonstrating).  Scoops up the limp, unresponsive child.  So the limp, 

unresponsive, limp?  Meanings?  Ya.  So limp, means?  Can you guess. 

Dn :  NC 

T :  Yes, Dana you‟re right.  He‟s lucky.  (laughing)   

Dn :  Gemeter iki padhake. 

T :  Yes, Dana you‟re right.  Yes, weak. Limp means weak.   

Dn, E, Dk :  (NC) 

T :  He said weak.  I heard he said weak. He said?  

Dk :  He said B. 

Dn :  A Blue! 

T :  I see, the answer if I, weak.  OK, cool.  Next number 6.  Somaly Mam was once a 

silent, brutalized child herself.   Brutalized, hayo!   

E :  NC 

T :  No, no, no.  Not extremely frightening, Ega.  Mbak Dika? 

Dk :  NC 

T :  O, yes, yes.   Ega is right, Mbak Dika is right.  Was treated in cruel and violent 

ways.  Brutalized.  Next, 7.  The brothels, the brothels, you know what brothels?  Rumah 

bordil, so a place where para tuna susila, wanita-wanita tuna susila work.  So, the brothel 

owners put Somaly into the punishment room, a windowless cellar. Windowless. 

E :  Hidden. 

T :  Hidden?  No.  No, no, no,no. Not hidden.   

Dn :  A 

T :  Hm, A sudah dipakai, kok. 

 Dn :  Sudah po? 

T :  Yes, mbak Dika? 

Dn :  E, E, E! 

T :  Yes, with no openings. 

Dn :  Ya maksudnya E tadi tapi ngomongnya pakai Bahasa Indonesia! Lucu! 
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T :  (laughing)  E!  A has been used.  OK, windowless cellar is a room under the 

ground to store something like wine, untuk menyimpan anggur, underground rooms to store 

things, biasanya anggur, biasanya.  Wine.  Minuman keras, liquor, to make drugs also, 

illegal drugs, untuk bikin narkoba juga biasnya in the cellar, usually.  Now, number 8.  

Whenever Somaly and the other girls resisted, resisted means?  Melawan, they were beaten 

and shocked, can you imangine?  Shocked with cables from a car battery.  Beaten.   

E :  Be hit. 

T :  Yes, right, Ega.  Be hit. 

Dn :  ..(NC).  Njawabnya tinggal dua, gampang. 

T :  Ya, tinggal dua.  Ayo, Dana.  Yes, why don‟t you answer number 9?  The brothel 

owner and pimps, you know pimps, germo.  Germo, you know.  Germo means ..... 

yes, persistent and cruelly.   

Dn :  Nah, ini gam pang ini.   

T :  (laughing).  I think mbak Dika and I know a character in a movie who is ruthless.  

Last Friday we watched, did you watch Queen Sendeuk?       

Dk :  Yes.     

T :  Ya?   I think you like that and who is the guy?  Bi Dang?  Bi Dang died, so...  I 

also like that series.  So Bi Dang in this case is like a ruthless.  He is ambitious, 

persistent, he is also cruel, ya?  Do you watch Queen Sendeuk?  Of course not.  You 

boys don‟t like that.  (laughing).  Number 10, yuk, Dana, answer it.  The shooting ... 

Dn :   NC 

T :  Suppressed means?  Suppressed is?  Hidden.  The shooting had triggered hidden 

emostions in Somaly.  OK, now.  Do you want to ask me something?  Do you want 

to ask me something?  Dana, Ega do you have any questions?   

Dn, E :  No. 

T :  No, very good.  If no, I want you to use your colouring, your colored apa itu?  

marker to answer the second exercise, OK?  Now, you start now.  Open your 

colored markers.       

Dn :  Wow, orange! 
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T :  When I clap my hands like this (clap), that means you have to stop and then you 

have to pass your work the person next to you. And then, Ega, you will pass your 

work to mbak Dika, like that.   

Dn :  Lho?  Sebentar ... 

T :  We are going to see, in the last clap, who did the most correct answers.  OK, are 

you ready? 

Dn :  Belum, maksudnya gimana? 

T :  You have to answer .. 

Dn :  Yang ini? 

T :  OK, using coloring markers.  And then when I clap my hands like this, you have 

to stop.   

Dn :  ....NC 

T :  Completing the answer.   

Dn :  Pakai ini? 

T : Yes, next to it. Completing the answer.   

Dn :  It’s very difficult. 

T :  Use the sharp one.  Not yet, wait, wait.  And then when I clap my hands, please 

stop. 

E  :  Jawabannya dari sini? 

T :  Yes, yes, right.  The words are taken from sentence column.  Sentence column.  

When I clap my hands you will stop, and you will pass it on to somebody sitting 

next to you.  At last, I would like to find out who makes the most correct answers.  

OK, on your mark, get set, go! (clap). 

Dn :  Salah nggak pa-pa, ya? 

T :  No problem.  No, you may not look around.  OK, 10, 9, 8, 7, 6,5, 4, 3, 2, 1, 0 

(clap).  OK, mbak Dika, give it to Dana.  Yes, OK.  On your mark, get set, go.  

Please continue.  ... Yes, no problem.  So, one (clap).   
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Dn :  Kok belum sampai situ, toh?  I don‟t like the move, tambahi the.  Ini semuanya 

langsung? 

T :  Yes (laughing) 

Dn : 8 sampai  10?.... nc .... 

T :  OK, one last time.  3, 2, 1 (clap).  ....... So now, who makes the most correct 

answers.  Return the sheets to the owner.  Now let‟s see. Number one, who‟d like to 

or you are free to choose any number.  We start from mbak Dika.  Please choose 

one, you‟re free to answer any number.   

Dk :  Number ..... number 1. 

T :  Number 1, sure.   

Dk :  Before Indonesia announced its independence, the people were brutalized under 

colonialism.   

T :  Were?   

Dk :  Brutalized. 

T :  Were brutalized under colonialism.  Umm, well, make sense, but ... , yes, it should 

be correct, were brutalized or?  You may also have?  Were brutalized or, this is 

correct, who answered that?  You yourself?  OK.  Were brutalized under 

colonialism or?  Dana umm Ega, uh Dana err Ega?  (laughing).  What do you have 

with your number 1?   

E :  Ngawur.  Windowless.  Ngawur.   

T :  (laughing) windowless.  How about Dana, what do you have with your number 1?   

Dn :  Brutalized. 

T :  No, no, no.  Your answer.  What is your answer?   

Dn :  Ini kan, ini kan  ini, sama ini.  Sama ini. (laughing). 

T :  Ho, ho.  Brutalized, OK.  But the most correct answer is .... were suppressed.  Not  

really brutalized.  Some of them were not brutalized.  Banyak yang tidak disiksa 

orang Indonesia.  Tapi yang jelas, mereka tertindas.  Yes.  Umm, suppressed.   

Dn :  Tak kira kejutan.  Sekarang yang nomor 2?   
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T :  Hm hm.  Ya, you are free.  Do you want to answer what number?   

Dn :  Hm? 

T :  Do you want to answer number 2?  OK.  Yes.  Nowadays .... 

Dn :  Nowadays, people ...Dilapidated.  opo, mbak, wacane? (laughing) 

T :  Do you know what dilapidated means?   

Dn :  Mbak Dika is know.  

T :  Ega, what‟s your answer?   

E :  NC (others laugh). 

T :  Dilapidated also.  Dilapidated means?  Apa, memang?   

E :  Old and very bad. 

T :  Of course people don‟t build old and very bad but?   

Dn :  I like that. 

T :  They no longer build?   

Dk :  NC 

T :  No.  With no openings, so?   

Dk, Dn & E :  Windowless. 

T :  Yes, windowless houses, because, they are considered as unhealthy places to live.  

If you‟d like healthy places to live, then, you must have windows.   Ini namanya 

windows, Ajeng.  This is a window.  A door, and this is a window. 

Dn :  And a dog.   

T :  Where?  Where‟s the dog?  Number 3, Ega.   

E :  It‟s hard to sell the limp cars. People prefer ... NC (laughing)    done, done, done. 

T :  Who answers that?  Dana.  Mbak Dika?  Do you know what limp means?  Limp 

means weak.  Of course you don‟t buy cars?  Weak?  No.  Dilapidated.  Old and?  

In a very bad condition.  Dilapidated cars.   

Dn :  Mbak Dika malah betul ini.  Beda-beda itu berarti.  Clear!  Number 4. 
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T :  Number 4?  Cool, Dana. Do you want to answer number 4? 

Dn :  No, mbak Dika.   

T :  Mbok menunjuk diri sendiri!  (laughing).  Yes, well actually you‟re free to choose 

the number that you want.  What number, mbak Dika?   

Dk :  6.  ..... (NC) 

T :  No.  Pernah membaca bukunya .... A Child Called It?  Ya, ya... ya.  Ega?   

Dn :  Embuh (laughing).   

T :  Brutalized.   

Dn :  Mosok brutalized? 

E :  NC 

T :  Brutalized means disiksa, yang dibrutali.  Dibrutali means disiksa dengan brutal.  

Anak kecil will grow up as psychologically unhealthy adult.  Ya, yang membrutali 

memang orang-orang dewasa.  Lalu ketika mereka dewasa, when they become 

adults, when they become adults then, these children will be psychologically 

unhealthy.  Ya, ada-ada saja sih biasanya.  Umm, there is a story, ada orang 

dewasa yang kalau marah bahkan, even what is it ... easy to hit his children.  

Because when he was a child, his mother often brutalized him.  When he was 

naughty, his mother will stab a fork on, garpu – a fork on his hand.   

Dn :  Mau dimakan? 

T :  Maybe.  And when this child became an adult, ketika menjadi dewasa, ya.  Do 

you often brutalize your sister .... Ajeng? (laughing).   

Dk :  (laughing) Yaa! 

T :  OK, nggak boleh, ya? OK, what number, Dana?  You choose. 

Dn :  5.  Many people believe that the late president Soeharto was iki opo, Ga.  

Ruthless.   

T :  Hm hm.   

Dn :  He took over the presidential position from Soekarno through coup .. 

T :  Coup d‟état.   
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Dn :  Coup d‟état. 

T :  Hm hm, coup d‟état, kudeta.  Many people believe that  
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T :  OK, I‟d like to return your work that I borrowed some time ago. Ya Ega, mbak 

Dika, …..  Anything wrong?  Dana?  This is mbak Dika‟s. This is mine.  Did you guys go 

to kraton or sultan palace today to the city square to watch the grebeg?  Did you? No? Why 

not? 

E :  I don‟t  know 

T :  You didn‟t know or maybe you‟re not interested.   Not interested maybe. Alright.  

Still have this with me.  Now going to use the handout first think first. Had you got this or 

maybe you lost this? You lost this? Ok you can read that oh you have it thank you. Next 

page look at the  title. What is the title? Deliver us from evil. Do you know the Lord Pray 

ya in Lord Prayer the prayer taught by Jesus to give difable praying that one of the line in 

the prayer what our father who art in heaven, hollowed be Thy name and then one of the 

line what deliver us from evil mean deliver us from evil in bahasa Indonesia how is it 

translated in bahasa Indonesia? Do you know Dana? You seldom pray the Lord Prayer? 

E  :  Bebaskanlah kami dari yang jahat 

Tc :  Yes, bebaskanlah kami dari yang jahat, deliver us from evil, deliver us from evil. 

So evil mean thought that people, that people that think deliver mean yes, free us from the 

evil. So basically this title if Taken from the Lord‟s Prayer. Ok, do you know the Lord‟s 
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Prayer mbak Dika? Have you  ever had it once on your prayer, daily prayer? Doa the prayer 

taught by Jesus ya give us our daily bread something like that. He eh and forgive us for our 

trespasses, ampunilah kesalahan kami. Who‟s like we forgive trespasses in us.  Here, umm 

do you know the writer of this text?  Who‟s the writer of this text?  OK, Robert Kiener.  

Where‟s the article taken from?  Do you have any idea?  Where‟s the article taken from?  

Can you guess?  It‟s written somewhere at the bottom of the pages.  RD Asia or Reader‟s 

Digest Asia.  Edition, what edition?  December 2009, the last year.  And we talked a little 

bit about the some necessary vocabulary from one, the first two pages or two and we learn a 

little bit something like dilapidated.  Do you remember what „dilapidated‟ is?  OK, very 

bad condition.  And here you also have „brothel‟.  What‟s a brothel.  A brothel is a place, a 

place to house – is known – as well as menaungi, merumahi.  A brothel is a place to house 

prostitutes.  What‟s the meaning in English?  Prostitutes, good, and tak berdaya.  Rumah 

tak berdaya.  Well, OK.  You might remember later.  Now I‟d like you to .. lets read this 

text sentence by sentence.  Start reading, Ega read the title, and then followed by Dana and 

mbak Dika.  Ega, would you please start reading the sentence?   

 

E :  Deliver them from Evil.   

T :  Dana?  After .. still the title. 

Dn :  After a childhood of unimaginable cruelty and degradation, this remarkable 

woman rescues children from the same horrific fate.   

Dk :  In a dilapidated hospital ward in Phnom Penh, Somaly mom, a slightly built 

woman with warm brown eyes, bends over a child‟s bed.   

E :  In it lies a five-year-old girl covered in bandages.   

Dn :  She is clutching a teddy bear and staring silently at a stained peeling ceiling.   

T :  Peeling.  Ega .. from a peeling, but I think bu Pupik ….. Has it got any ceiling?  

Ya I didn‟t really see must.  But I guess yes.  You know umm peeling?  If you like to eat 

mangoes, first thing you do is peel the mangoes, and you cut the mangoes. … But if you 

like to eat orange, and you peel the orange, so or salak, maybe, you have to peel the skin 

first, and you can eat the flesh.  And clutching means you hold something very … clutch … 
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like that.  When I was to deliver Hilda, I clutch RSUP sampai sananya pada penuh. Alright  

stained, when children they eat 

E chocolate ice cream then may system drop some of the ice cream drop on the clothes and 

it make the stained. Strawberry, ice cream, bakso it‟s stained their cloth. Ok please continue 

Dk :  Her name is Sreytouch 

T :  There is an asterisk, ada tanda bintang Sreytouch. What does that mean? On page 

65 could you please read the asterisk mbak Dika? 

Dk :  Names have been changed to protect identities. 

T :  Ya, Names have been changed to protect identities. Next to Ega 

E :  When she sees Somaly, her arms tighten around the bear, as if she‟s afraid it will 

be taken from her. 

T :  Dana paragraph two sentence two 

Dn :  Two days ago police had rescued the child from a brothel after her mother sold 

her to the owner. 

T :  Can you imagine her own mother sold her to the owner? Ini terjadi di Phnom 

Penh. Mbak Dika please! 

Dk :  Somaly sees her expressionless stare and knows what she must do. 

E :  She scoop up the limp, unresponsive child and holds her close. 

T :  Dana next paragraph 

Dn :  Blinking back tears she rock Sreytouch though she were a born infant, and 

whispers:”I love you Sreytouch,” over and over again. 

T :  Ya ok. If you remember when your…., other was have a baby right the mother 

often 

Dk :  She knows with certainty this is what the child truly aches for. 

T :  Aches for, aches for mean really wanted, what she really wants. Next Ega 

E :  She knows because she was once was a silent, brutalized child herself. 

T :  Brutalized. You know the meaning of brutal. So with something was brutalized or 

somebody was brutalized and what it look like may be you don‟t even know what the 

imagine. What the imagine when somebody was brutalized. Ok next Dana 

Dn :  Somaly never knew her parents 
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T :  Ya mbak Dika   

Dk :  They vanished when she was just four or five, in the mid 1970s when the tyrant 

Pol Pot and Khmer Rouge cadres terrorized all of Cambodia, driving thousands of city 

dwellers into the countryside to fill fields, and slaughtering thousands upon thousands of 

innocents. 

T :  He eh thousands upon thousands of innocents ya e e do you know who Pol Pot is? 

No? ya but this is a short story a very small story, little short story about Pol Pot just give 

us background of Somaly‟s story. So Pol Pot is a tyrant. Tyrant is somebody what you 

called mm may be like pak Harto. Tyrant ya, somebody a leader who always get what he 

want or she want no matter in what ever way he must gets or she must gets what ever he or 

she want is a tyrant. They vanished, vanished mean a disappear, lost disappear. Vanished 

when she was just 4 or 5 years ago, may be as old as are them when Somaly lost her 

parents. She was as old as are them and it‟s happen in 1970s when the tyrant Pol Pot and 

his Khmer Rouge. Rouge mean reds in reds atau Khmer Merah, Khmer Merah or Red 

Khmer is Pol Pot what it‟s Pol Pot militia. Pol Pot group, angkatan bersenjatanya Pol Pot. 

So is a tyrant in army or militia or Khmer cadre ………… when Khmer cadre terrorized. 

Terror you know it. Terrorized all of Cambodia, driving thousands of city dwellers. City 

dwellers mean people who lives in city in to country side like mBantul like  ……….  And 

slaughtering. Slaughtering mean an killing during idul korban, we also called the day of 

slaughter hari korban because there are many cattle already. Slaughter also similar in 

killing. But may be in Bahasa Indonesia we have something wages of in  ……. Terlalu 

mengerikan slaughter itu thousands upon thousands of innocents people with innocent tak 

berdosa. Ok no Ega 

E :  Somaly was left t grow up as an orphan in the tiny village of Bou Sra in the 

remote forest of Mondulkiri province in eastern Cambodia. 

T :  Yes right. Are you 5 years old to grow up as an orphan? Orphan mean somebody 

with out parents. An orphan ya. In tiny village of Bou Sra in the remote. Remote mean far, 

far away, forest of Mondulkiri province in eastern Cambodia. Right next turn Dana 

Dn :  Villagers lived in bamboo and straw huts, but Somaly, then called Non or “Little 

One,” usually slept in a hammock in the forest, alone. 
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T :  He eh ya. You know villagers. Like us villagers, like us people who lives in 

village. Live in bamboo and straw huts mean a very simple house, very simple house made 

from bamboo and you know straw huts? Batang padi, batang padi atau “damen,” but 

Somaly then called Non or “Little One,” usually slept in a hammock. You know hammock 

is? This is a tree and this is a tree if you watch the advertisement of silver queen, ya people 

some girls kayaknya  mm some girls sleeping in a hammock ……….  Usually. Hammock 

is tied between two tree usually is in the beach. Alright, yes next mbak Dika ya 

Dk :  She foraged for what food she could find and depend on the kindness of villagers 

for her survival. 

T :  Yes right. Foraged mean ya mengais, mengais, looking for something using her to 

eat. She foraged for what  food. She could find……. Is she for rotten bread, she eat rotten 

bread and depended on the kindness you shown about kindness of villagers for her survival. 

Next, Ega 

E :  One day a village elder called Somaly into his bamboo hut and introduced her to a 

visitor.  

T :  No problem with this. Somaly come here and then Somaly introduce what that.. 

Next Dana 

Dn :  “He knew your father, Little One, ” he told her. “He will take you to find his 

family.”   

T :  Yes right. “He knew your father, Little One.” Little One in Cambodia is? What is 

Little One in Cambodia language? Non villagers live in bamboo and straw huts but Somaly, 

then called Non or Little One. So Non actually Little One and actually it‟s an Cambodia 

language. Little One he told her, “We will take you to find his family” 

Dk :  Somaly looked up at the tall man and smiled. 

T :  Ya, oh ya his family ini, his ini maksudnya his siapa? “He knew your father Little 

One,” he told her. “He will take you to find his family.” The family, who‟s meant with his? 

(ada jawaban: somally).  No not Somaly‟s.  His ini menunjuk ke siapa, menunjuk ke siapa. 

He knew your father Little One to find  his family. Familynya siapa? He knew your father 

Little One. (ada jawaban) No no not the Little‟s family but Somaly‟s father family. He 
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knew your father Little One and he will find family Somaly. And then next. Selanjutnya 

giliran siapa? Oh Ega 

E : For the first time in her life someone was to take care of her. 

T : For the first time in her life someone was to take care of her. Dana  

Dn : “Call him „Grandfather‟,” the elder told her. 

T :  Iya, “Call him „Grandfather‟,” the elder told her. Who is to be called Grandfather? 

The villagers, the villagers elder or the visitor? No, Who is to be called Grandfather? The 

villagers, the villagers elder or the visitor? Yes the visitor. So Somaly is posted to call the 

visitor grandfather. Right next please 

Dk :  The two walked for days through the forest until they came to a road where 

people  were clambering aboard a logging truck. 

T :  Ho oh. Logging truck mean trek yang memuat log. You know log? No? this is 

middle log, this is middle log, so trek kayu. Next  

E :  Somaly was terrified; she had never seen anything so big and menacing. 

T :  Ya, menacing, menacing mean frightening. Terrified mean frighten. Somaly was 

frighten, she had never seen anything so big and so frightening. Orang tinggalnya di hutan 

ya, sejak 5 tahun cumin tinggal di hutan ya. Next 

Dn :  She tried to run but “Grandfather” grabbed her, knocked her to the ground and 

dragged her onto the truck with him. 

T :  He eh so “Grandfather” grabbed her, knocked her to the ground and dragged her 

onto the truck with him. 

Dk :  She pressed her hand to her bleeding face and shivered. 

T :  Ya, she pressed her hand to her bleeding face and shivered. And then 

E :  It was the first time she had ever been hit. 

T :  Ya, it was the first time she had ever been hit. Dana 

Dn :  “Grandfather” brought her to his village near the Vietnam border where he made 

her clean his hut, wash his clothes and cook for him. 

T :  You know hut? Pizza hut tapi itu tidak tampak seperti pondok ya. Hut gubug, hut 

mean pondok. Made her clean his hut, wash his clothes and cook for him. Ya right, next 

mbak Dika 
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Dk :  He was often drunk and would beat her with a bamboo stick. 

T :  He eh and the “Grandfater” was often drunk. You know tongkat kayu panjang. 

Next 

E :  The villagers mocked her darker skin. “The darker you are, the dumber you are,” 

they told her. 

T :  He eh, so may be if me tinggal di sana, ok I‟m free because my skin is dark. May 

be the Cambodian  are not so dark kayaknya, ok they are fair/white skin tapi orang 

Cambodia sekarang if your skin is dark may be like us ok, our skin my skin dark, dark then 

the darker our skin their skin that they are tough more stupid. Ya that the culture kalo kita 

kan nggak, Cambodia talk, next 

Dn :  Eventually, to pay his debt Grandfather sold Somaly to a brothel owner in Phnom 

Penh. 

T :  Ya, eventually, to pay his debt Grandfather sold Somaly to a brothel owner in 

Phnom Penh. Finally  to pay his debt Grandfather sold Somaly to a brothel owner in Phnom 

Penh. Ya next mbak Dika 

Dk :  She was 16 

T :  Ya she was 16 when she was sold to a brothel owner, ya Ega 

E :  She was told:”Do what the customer told you, or they will hit you.” 

T :  Ya alright do what the customer told you, or they will hit you. Dana 

Dn :  When her first client ordered her to take off her clothes, Somaly refused. 

T :  Ya of course ya, the first client ordered her to take off her clothes. Mbak Dika 

Dk :  The brothel owners decided she needed “breaking in,” and put her in “punishment 

room,” a window less cellar. 

T :  He eh right a windowless cellar. Ya we talk about that e cellar without any 

windows. Ega 

E :  They tied her to a chair, then dumped a container of snakes on her. 

T :  Can you imagine that? Ya he tied her to a chair like that then dumped a container 

of snakes on her. Ya next 

Dn :  The door slammed shut and she screamed in the dark as snakes slithered over her. 
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T :  Ya right, and the door slammed shut and she screamed in the dark as snakes 

slithered over her. Ok next 

Dk :  A day later when they finally pulled her out, she had lost all will to resist. 

T :  Alright a day later when they finally pulled her out, she had lost all will to resist. 

Will resist melawan, hendak melawan right.  Now I‟d like you to read again the part that 

you don‟t understand the meaning and then e from pages 64 until page 66 up to the part all 

will resist. I‟d like you to read it much more and please ask me if you got e some problem 

with your understand it. Ok, ya 

 

 

REC 013 

T : Done?  Done.  Ya alright mbak Dika do you have any problems? Don‟t worry. 

Right, ok, good. Now I have some ... you know lots? Lotteries. We are to do an “arisan.” 

Sorry, you‟ll get something if you can answer those who you answer the most questions 

will get a reward. Will get a gift from me. So I have, I‟ll just write down here how many 

correct answer you can give. So who starts first, please decide who starts first. OK, who 

start first? (ada pembicaraan di antara mereka) mbak Dika? O Dana right yes. Dana you got 

the lot first, yes. Hallo Ajeng where have you been? She looks like an Indian girl. You 

know (tertawa) (N C) ya please read the question first come on read the question first. 

Dn :  Why did Somaly whisper I love you Sreytouch over and over again? 

T : Ya why?  

Dn :  Maybe boleh lihat buku? 

T :  Ya you can look at the text. Ya the answer. Dana you can look at the text. Ya your 

answer is, hi Pocahontas come here, she looks like  Pocahontas. Do you know Pocahontas? 

Yes the Indian girl. Ayo come on, five – four – three. 

Dn :  Why did Somaly whispers I love you Sreytouch over and over again? 

T :  Ya what is the question and which the answer? Why in your opinion why did 

Somaly whispers I love you Sreytouch over and over again? 

Dn :  She knows with certainty this is what the child truly aches for. 
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T :  Yes, she knows because what? What is the name of the child? What is the name 

of the child? 

Dn : Srey, Srey 

T :  Sreytouch. Because not only knows what Sreytouch really want what for, oh I see, 

yes you like to spit ok spit. Now second turn.  Yes, your turn. 

E :  What did Sreytouch have with her when Somaly called her? 

T :  What did Sreytouch have with her when Somaly called her?  Do you remember?  

Yes, do you remember?  Yes?   

E :  Sreytouch has a teddy bear. 

T :  Yes, Sreytouch had a teddy bear when Somaly saw her. 

Dk :  How old was Somaly when she was sold to a brothel owner.  She‟s sixteen. 

T :  Ya, she was .. 

Dk :  She was sixteen.   

T :  Ya, she was sixteen when she was sold to a brothel owner.  Maybe as old as mbak 

Dika.  How old are you?   

Dk :  Sixteen now. 

T :  Sixteen now.  That‟s why she remembers  

Dn :  Ini semua dihabisin, po? 

T :  Yes, of course. 

Dn :  No 

T :  No, please read.  We‟ve got a lot of time, don‟t worry. 

Dn :  How similar is Somaly Mam to Sreytouch? 

T :  Ya, how similar?  What Somaly Mam to Sreytouch?  Yes?  Yuk, how similar? 

Dn :    

T :  Mom, mom, Somaly mom. How similar? Its written in the title page, in the title 

page. How similar are they?  (NC) 
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Dn :  Little 

T :  OK, I would like to over 15, because Dana can‟t answer it then I‟d like to over 15 

for any if you who can answer it. Who Ega or mbak Dika? 15. How simillar15 Somaly 

mom, who/do Somaly mom do. Sreytouch (tertawa) 

Dk :  ( NC ) 

T :  Simillar, similar, the same. How similar, the same in what way are they, in what 

way the same? There were prostitute ok, but it‟s, it‟s not what this what is it. That is not 

what make Somaly will be taught by Sreytouch. There is one (NC) common thing there is 

very horrific, something which is really horrific happening to these two ladies. 

Dk :  (NC) 

T :  Iya and iya related to that. They were sold to the brothel. They were shocked with 

cables from the car batteries. They were beaten, they were hit and so on and so on in one 

which what is it. Start with B, atart with B and end with D. Mereka di ……. Di apakan. 

Atart with B end with D. 

Dk :  (NC) 

T :  Yes you told to us  

Dk : (NC)   

T :  Very good so mbak Dika get 15. Tadi mbak Dika tadi ten sori. Right. Come on 

where did Granfather take her? Remember Grandfather? Come on, no fifteen for fifteen if 

you could answer this question. Mbak Dika and Dana. No, mbak Dika where did 

Grandfather take Somaly, where did Grandfather take Somaly? Yes near Vietnam, near 

Vietnam to who‟s place near Vietnam, to who‟s place? 

Dk :   NC 

T :  No the owner of the brothel, Somaly was a child when she was taken by 

Grandfather to the border of Vietnam, who? Who? 

Dk :  NC 

T :  Yes to a village to who‟s place, yes to who‟s place? No, to Grandfather hut, to 

Grandfather hut to a village near the border of Vietnam. So Ega will get five because the 

answer is not full. Yes. 

Dk :  What did Somaly do…….. Sreytouch……. 
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T :  (Tertawa) you know the answer 

Dk :  (NC) 

T :  Yes, she cooked up, Sreytouch had help her. Alright. Ok right Dana 

Dn :  What did Somaly have to do in Grandfather house? 

T :  He eh yo so what did Somaly have to do in Grandfather house. Sori? Come on, 

come on. What Grandfather taught? In the Grandfather house what did Somaly has do? 

Five (NC) ready four three two one zero. Ok fifteen if you can answer it. Yes Ega or mbak 

Dika? Yes, yes what did Somaly have to do in Grandfather‟s house?  (ada jawaban).  No 

(tertawa) after she wash how? Yes but in Grandfather house. No 

Dk :  She clean his hut and cooked for him 

T :  Yes right (tertawa, ada komentar) clean his hut and cooked for him. Yes (tertawa) 

right. Next who Ega? 

E :  How does Somaly look like? 

T :  He eh yes, how does she‟s look likes? Can you give her e e can you give us her 

description? 

E :  (NC) 

T :  Yes, she‟s got brown eyes 

E :  A slightly built woman with warm brown eyes, bends over a child‟s bed. 

T :  No, no she didn‟t clutch s teddy bear, but yes she‟s slightly built means quite 

small, ya just like Asian like us ya. Ya mungil gitu but brown eyes, brown eyes. Yes very 

good ya. You got ten. Very good. 

Dk :  How much Somaly punishment when she with beautiful take over? How much? 

T :  Yes, yes 

Dk :  The brothel owners put her in the punishment room a windowless cellar and they 

tied her to a chair, then dumped a container of snakes on her. 

T :  Iya, right ya. She was locked in punishment room and then ya tied on a chair and 

dumped her with snakes. Ya, very good.next 

Dn :  Panjang sekali. What made somaly grew up as an orphan? 
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T :  Ya ho oh ya why? What made Somaly grew up as an orphan? Remember in 1970s 

something in Cambodia? Something happened with Cambodia 

Dn :  In the tiny village of Bou Sra in the remote forest 

T :  No (tertawa) no, no, not that line. What made Somaly, why did Somaly become 

an orphant? How did she knew her father, her parents? How did she knew her parents? 

Dn :  (NC) 

T :  Ok five, four, three, two one widow. Ok fifteen 

E :  (NC) 

T :  He eh may be terrorized. Who be, who the terrorized? 

E :  Pol Pot and his Khmer Rouge cadres. 

T :  Ya, Pol Pot and his Khmer Rouge cadres. Ya right it‟s correct Pol Pot and his 

Khmer Rouge cadres might has puke apa Somaly‟s puke. Good. 

E :  Why did  Grandfather sell Somaly to a brothel? 

T :  Ya, why did  Grandfather sell Somaly to a brothel?  

E :  (NC) 

T :  No, no, no alright fifteen who can answer it. 

Dk :  Pay his debts. 

T :  Ya, right to pay his debts. OK good hmm right next 

Dk :  What does call in Cambodian way? Non or Little One 

T :  He eh ,yes right Non or Little One. Right (tertawa)  

Dn :  What did Sreytouch‟s mother sold go to her? 

T :  Ya, what did Sreytouch‟s mother sold go to her? Very easy 

Dn :  Her mother sold her to the owner. 

T :  To the owner of? To the owner of, pemilik apa? To the owner of? 

Dn :  Gak ada ini 
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T :  Ada, Sreytouch‟s mother sold her to an owner of? 

Dn : Sik to 

T :  Owner of the ada, if it not there, ya you can, you can just em try to listen. 

Dn :  Brothel. 

T :  Yes, owner of the brothel. Ok last for Ega 

E :  How old is she? 

T :  Ya 

E :  (NC) 

T :  No 

E :  (NC) 

T : How old is she? How old is Sreytouch? 

E :  Five. 

T :  Yes, five years old. Yes ok very good. So Dana you get twenty, Ega you get 

twenty five, forty, fifty, mbak Dika is the winner twenty five, thirty five, fifty, sixty five, 

seventy five, eighty five. Yes. OK good. Now  hmm this is a story about you know human 

trafficking or perdagangan manusia. Now I‟d like you to hmm make a short, short speech, 

short speech about how do you feel? What do you think? Ok, how do you feel, how you 

feel? Alright.  I‟d like you to give short speech focusing on the score points. The first point 

is how you feel about this? Do you feel sick, do you feel sick, do you feel angry, do you 

feel that‟s right? Ok and then  what do you think about this problem, about human 

trafficking? Is it right, is it wrong, is it difficult (NC) unlucky or what. Ya how, what do 

you think? Is it wrong, is it right and then can this happened in Indonesia, why? If is it can 

happen in Indonesia, why? How come? Under  what condition can human trafficking 

happen in Indonesia right? And then last what can we or what can people do to prevent 

untuk mencegah to prevent this kind of practice this, kind of protect perdagangan manusia 

itu, Ok (ada komentar). So I‟d like to give you fifteen minutes to prepare your speech on 

focusing only for score point ya. Ok, you do it now in fifteen minutes. ayo 
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REC 014 

Transcript  

 

T :  Up to you,  up to me ... mbak Dika first.  We‟ll start with the one who gets the 

highest score.  Mbak Dika, ya?  Shall we start with mbak Dika as the student 

with the highest score today.  OK?  Yes, please you can start now. 

Dk :  I feel compassionate after I wrote, after I read that text. 

T :  Hm hm. 

Dk :  I think that is not right because it dehumanize and their parent is poor 

so they sold their child to the brothel owner and its take their human right.   This can 

happen in Indonesia because there is so many poor parents or people and they maybe, 

maybe can sold their child.   

T : Hm hm.  What can the government do to prevent  

Dk :  The government should enforce the law and creating job for the poor people.     

T :  OK, enforce the law for who? 

Dk :  For the criminals. 

T :  And then, creating jobs for the poor, why?   

Dk :  Because if they have no job, hmm, they will do something bad, wrong like sold 

their child.   

T :  ... (NC).  OK, thank you very much.  Now  second Dana?  

Dn :  Lho? 

T :  Iya, ayo.  Come on Dana.  Here are the pointers, you can look at the pointers.  

How do you feel, first thing first, how do you feel ? 

Dn :  I feel compassionate.   

T :  You also feel compassionate.  Well, OK.  Yes, and  then?  You feel 

compassionate to whom?  To Sreytouch, to Somaly Mam, yak,  to the victims, ya?  To the 

korban.  You feel compassionate to the korban, to the victims.    And then, what do you 

think about this topic or about this problem?   

Dn :  I think this is wrong. 
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T :  Why is this wrong? 

Dn :  Because it is dehuman ... 

T :  OK, dehumanizing and ... 

T :  And?  Hm hm, you told me you had, you remember the points.  And? 

Dn :  And ... 

T :   OK let‟s get to work with the third pointer.  The third pointer is ... Can it happen 

in Indonesia?   

Dn :  Yes, of course. 

T :  Hm hm, how?  In what conditions can  it happen? 

Dn :  There are many cities in the world. 

T :  Yes, if there are many city like this in the world.  Yes, what may have created the 

cases?  Sorry?  Come on. 

Dn :  There are so many poor people in the world. 

T :  In Indonesia? 

Dn :  In Indonesia. 

T :  So it can happen  in Indonesia if there are so many poor people in Indonesia.  

Right.  Any other possibilities? 

Dn :  No.  

T :  No, OK, number four?     

Dn :  We can do the demonstration. 

T :  OK to prevent this, what can we do?   

Dn :  to ask the government  

T :  OK, to ask the government to do what?  To do what?  To? 

Dn :  To put the criminal  

T :  to the? 

Dn :  to the jail. 

T :  And?  What about the poor people?  What should the government do? 

Dn :  Make a job for the poor. 

T :  Make jobs for the poor.  So provide jobs for the poor.  OK, Ega now? 
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E :  About the human  trafficking.  The first, I feel very compassionate about the 

human trafficking because it‟s a big fault if the parent sell their child.  The second, it is very 

wrong because the parents sell the child, but hmm  human .. tidak dihargai ... don‟t have 

any cost.  So very very big fault.  And the third, in Indonesia can be happen this problem 

because poor parents need money and  maybe they think I will sell my child, like that.  And 

the fourth to prevent the human trafficking, the government must enforce the law and give 

the punishments to the parents who sell their child. 

T :  Hm hm.  Yes.  Alright, thank you so much.  So, it was all, ya?  That was all that 

we learn today.  So we learn, we first read the article written by Robert Kienner about 

„Deliver Them from Evil‟.  First we tried to understand what‟s in the, in the article and then 

the second thing we tried to give our opinion on the problem, and yes, everybody could 

give nice, excellent opinions.  That will be all today, thank you so much, and  I think, ya, 

that will be all.   

 

 

   

 

   

 

 

 

 

  

 

  



179 

 

Learning English within Communicative-Analytic Approah 

               SCORING SHEETS 

                

                  

CYCLE STAGES LEARNING TARGETS 

YW SS TOTAL AVERAGE 

E
g

a 

D
an

a 

D
ik

a 

E
g

a 

D
an

a 

D
ik

a 

E
g

a 

D
an

a 

D
ik

a 

Ega Dana Dika 

1
 K

in
d

n
es

s 

GCK 

Asking for help, offering help, accepting help, 

rejecting an offer 
3 3 4 5 3 4 8 6 8 4 G 3 F 4 G 

Pronunciation 3 3 3 5 3 5 8 6 8 4 G 3 F 4 G 

Vocabulary 3 3 3 4 3 4 7 6 7 3,5 G 3 F 3,5 G 

Grammar 3 2 3 4 3 4 7 5 7 3,5 G 2,5 F 3,5 G 

ASK 

Using modal auxilliaries to respond to situations 

given in cards 
4 2 3 5 3 4 9 5 7 4,5 VG 2,5 F 3,5 G 

Pronunciation 3 2 3 4 3 4 7 5 7 3,5 G 2,5 F 3,5 G 

Vocabulary 3 2 3 3 2 4 6 4 7 3 F 2 P 3,5 G 

Grammar 3 2 4 3 2 4 6 4 8 3 F 2 P 4 G 

CSK 

Writing an account of doing kindness to others. 

CORRUPT FILES Pronunciation 

Vocabulary 

Grammar 

2
 D

el
iv

er
 

T
h

em
 f

ro
m

 

E
v

il
 

GCDTFE 

Talking about learners' favorite public figures 

(personal qualities) 
4 3 4 4 2 4 8 5 8 4 G 2,5 F 4 G 

Pronunciation 3 3 3 4 3 4 7 6 7 3,5 G 3 F 3,5 G 

Vocabulary 3 2 4 4 3 4 7 5 8 3,5 G 2,5 F 4 G 
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Grammar 3 2 4 4 2 4 7 4 8 3,5 G 2 P 4 G 

ASDTFE1 

Creating 2 sentences using vocabularies taken 

from DTFE 
4 2 3 4 3 4 8 5 7 4 G 2,5 F 3,5 G 

Pronunciation 3 2 3 4 4 4 7 6 7 3,5 G 3 F 3,5 G 

Vocabulary 3 2 3 4 4 5 7 6 8 3,5 G 3 F 4 G 

Grammar 3 2 4 3 2 4 6 4 8 3 F 2 P 4 G 

ASDTFE2 

Creating 2 sentences using passive voice in simple 

past tense. 
4 3 5 4 3 4 8 6 9 4 G 3 F 4,5 VG 

Pronunciation 4 3 5 4 4 4 8 7 9 4 G 3,5 G 4,5 VG 

Vocabulary 4 4 5 4 4 4 8 8 9 4 G 4 G 4,5 VG 

Grammar 4 4 4 4 4 5 8 8 9 4 G 4 G 4,5 VG 

CSDTFE 

Presenting learners' personal concerns & thoughts 

about human trafficking issue. 
5 3 4 4 3 5 9 6 9 4,5 VG 3 F 4,5 VG 

Pronunciation 3 2 4 5 3 5 8 5 9 4 G 2,5 F 4,5 VG 

Vocabulary 3 2 4 5 4 5 8 6 9 4 G 3 F 4,5 VG 

Grammar 2 2 3 4 2 4 6 4 7 3 F 2 P 3,5 G 

VG=VERY GOOD, G=GOOD, F=FAIR, P=POOR, VP=VERY POOR 
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LESSON PLANS 

 

A. Cycle 1 GCK 

Date   :  November 15, 2009 

Terminal Obj :  Students are able to offer, ask for & respond to help 

Aids  :  Model dialogs, worksheets, drilling cards & situation cards 

 

STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Students are geared toward 

the topic 'kindness' in which 

the text was given  a week 

before the meeting 

Ss read out sample dialogs 

to make them get the 'feel' 

of the lesson to be studied 

PRESENTATION Students learn the 

expressions to offer and ask 

for help and respond and 

offers and request for help 

1) T explains the 

expressions commonly used 

to offer and ask for help as 

well as to respond to 

requests and offers.  2) 1)  T 

drills students using cue 

cards to produce the 

expressions using hints 

written on the cue cards 

PRACTICES Students use the 

expressions in the practices 

1)  Ss produce expressions 

according to the situation 

read by T.  2) Ss complete 

the writen dialogs from the 

handout and 

PRODUCTION Ss are able to perform 

dialogs given in the 

situations with minimum 

preparation 

1) Ss study the situations 

assigned to them and 

prepare relevant expressions 

with no written preparation.  

2)  Ss perform the dialogs - 

every student is responsible 

to act out 2 different dialogs 
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with 2 different partners 

   

B. Cycle 1 ASK 

Date  :  November 22, 2009 

Terminal Obj. :  Students  use modals auxilliaries taught orally using situations 

given in card 

Aids  :  worksheets, situation cards 

 

STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Students are geared toward 

grammar materials (modal 

auxiliaries) in which the 

text was given prior to the 

meeting 

Ss read out sample dialogs 

to make them get the 'feel' 

of the lesson to be studied 

PRESENTATION Students understand  how to 

use modal auxiliaries 

T explains the meanings of 

the modals 

PRACTICES Students are able to do both 

written and spoken exercise 

using auxiliaries taught 

1)  Ss do exercises using 

written dialogs.  2)  Ss do 

oral exercises using clues 

provided in the worksheet 

PRODUCTION Student reuse modal 

auxiliaries in their speeches 

about a particular situations 

T distributes cards 

containing situations, Ss 

express (verbally)  what 

they plan to do using 

appropriate modals possible 

 

C. Cycle 1 CSK 

Date  :  November 29, 2009 

Termonal Obj :  Students write about kindness they did to others in 1-2 paragraphs 

Aids  :  reading text, snake-ladder board, writing sheets   
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STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Ss are geared towards the 

reading text 

T splits the reading texts 

into 3 parts, and assigns 

each student with one part.  

Using the 

pointers/questions, Ss must 

retell what they read in their 

parts 

PRESENTATION Ss are able to comprehend 

the text 

Students read a part of the 

text, and tell others the 

summary of her/his part. 

PRACTICES Ss are able to comprehend 

questions in snake-ladder 

activity 

Ss play snake-ladder 

activities by answering 

questions written there 

PRODUCTION Ss are able to write an 

account of kindness they 

have ever done to others 

Ss write a story about 

kindness they have ever 

done to others 

 

D. Cycle 2 GCDTFE 

Date  :  January 24, 2010 

Terminal Obj. :  Students are able to describe personal qualities and to give relevant 

illustrations 

Aids  :  Worksheets 

 

STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Students are able to review 

and get to know to new 

vocabulary by matching 

vocabularies with their 

Students match personal 

qualities with their 

illustrations. 
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suitable illustrations. 

PRESENTATION Students know meanings of 

words & memorize them 

Ss are drilled to produce the 

English words using cue 

cards, then using oral L1 as 

prompts. 

PRACTICES Students are able to practice 

the expressions using 

vocabulary learned and by 

giving suitable illustrations. 

Students read the 

exemplifying dialogs, create 

dialogs and illustrations, act 

out the dialogs without 

texts. 

PRODUCTION Student use the material 

learned to talk about thier 

favorite persons and the 

reasons why they like them. 

Students talk about their 

favorite famous figures and 

what makes them  like 

them. 

 

E. Cycle 2 ASDTFE 

Date  :  14 February 2010 

Terminal Obj. :  Students are able to use the vocabulary learned in their own 

sentences 

Aids   :  worksheet, cue cards 

 

STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Students are able to relate 

previous lesson with today's 

agenda. 

T reviews what Ss learned 

in the previous lesson. 2) 

Students guess meanings of 

bold-typed words in the 

contexts. 

PRESENTATION Students understand the 

meanings of the words 

   Ss drilled with the 

vocabulary learned using 

cards. 
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PRACTICES Students are able to practice 

the expressions using 

vocabulary learned and by 

giving suitable illustrations. 

 1) Students mentioned the 

synonyms/words cued by 

the cards. 2) Ss do written 

and oral exercise in the 

worksheet 

PRODUCTION Ss use the new material in 

writing activities. 

Ss write 2 sentences from 2 

new vocabs given to them. 

 

F. Cycle 2 CSDTFE 

Date  :  26 February 2010 

Terminal Obj. :  Students present their opinions to audience  

Aids  :  reading texts, worksheets, guided-questions 

 

STAGES ENABLING OBJECTIVES LEARNING TASKS 

ICE-BREAKING Students review the words 

learned previously. 

Students read the text aloud. 

PRESENTATION Students comprehend the 

content of the text 

T guided students to 

comprehend the text by 

doing answering T‟s 

questions & listening to T‟s 

explanation 

PRACTICES Students comprehend the 

content of the text 

Students answer questions 

about the text 

PRODUCTION Students present their 

opinions. 

Students present what they 

think about the content. 

 

 

 

 


